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United Learning:
Bringing out the best in everyone

Welcome to the second edition of ‘Bringing Out the Best in
Everyone’. These case studies illustrate the range of ideas
and experience to be found in United Learning schools.
As an organisation, we are unique in our composition:
embracing a range of independent schools and academies;
and unusual too in seeking to develop and share practice
across schools working in very different contexts.

meeting the knowledge management challenge. However,
there has been growing awareness of the benefits of joint
practice development and school-to-school collaboration
in order to improve the quality of schools. Increasingly
capturing the results of innovative development work,
and connecting teachers together to refine and develop
practice has become a priority for all those interested in
the success and progress of young people.

At the heart of our shared approach is a sharp focus on
the progress, achievement and welfare of every child and
young person. We believe that every one of the students in
our schools is capable of progressing and making a success
of their life, and we seek to provide an excellent education
to them all as the basis for this. We aim to offer more to
young people through working together than any one of
us could alone.

This publication is therefore at once celebration and
tool. In highlighting the schools and individuals who
have developed new and effective practice, it provides
recognition for that innovation and developing practice.
In writing up what they have done, those concerned have
taken the opportunity to reflect on developments so far
and on what they might do next. This publication also
provides an opportunity for others to identify the practice
and get in touch with its originators.

We aim to leave no stone unturned in our efforts to
improve the education and opportunities we offer. These
case studies outline just a few of the pieces of work
which have emerged as a result. Their range is great: from
supporting the very youngest children through to entry to
university; from use of technology as a pedagogical tool, to
involving parents and using student voice; and in teaching
basic literacy and numeracy, the most able young people
and those with special educational needs. Each area of
practice has been tested and examined by colleagues, with
new ideas developed and implemented.

All the case studies within this publication are a proven
success. Whether they have been praised by school
inspectors, validated by excellent exam results or simply
welcomed by students and their parents, these initiatives
are working and are improving our children’s school
experiences.
What a learning organisation needs most of all, of course,
is individuals who are willing and able to learn and
develop and to share with others. I am hugely grateful
to colleagues who have been prepared to contribute to
this publication; they exemplify both the determination to
improve practice and the willingness to share it. I hope that
this publication will help to create further opportunities
for colleagues to share in these developments and to take
them further.

Any learning organisation must (amongst other things)
capture its knowledge, reflect on its practice thoughtfully,
refine and develop its work in the light of the evidence,
connect colleagues together and provide opportunities
for feedback. It is not straightforward to do any of these
things effectively. This publication provides a contribution
to all of them.
Capturing your knowledge as an organisation is important
because if you do not, you are doomed to make the same
and new mistakes on the way to re-discovering the things
you already knew. Yet, it can be difficult in a complex
organisation if people who may never have met and who
may work in different parts of the world are tackling
similar problems without necessarily being aware of that.

Jon Coles
Group Chief Executive
United Learning

In education, we have been less used to the sorts of
knowledge management systems and approaches which
have become the norm in other parts of the economy in
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Using the Pupil Premium at
Southway Primary School

Owing to its location in an area of high socio-economic
deprivation, Southway Primary School is in receipt of
significant funding through the Pupil Premium. In deciding
the most effective and beneficial way of spending the Pupil
Premium, the school looked closely at the needs of its pupils
and has used the funding to employ a part-time counsellor,
a part-time speech and language therapist and a Wave 3
teacher to work with children at risk of not reaching Level 4
by the end of Key Stage 2.

so that their parents can be actively involved in improving their
child’s speech and language. Teaching assistants at the school
currently run speech and language sessions for small groups
of students in the Early Years Foundation. The speech and
language therapist supports these sessions but there are plans
for her to run additional groups herself for children across the
school who require less intensive intervention.
Anecdotal evidence from teachers shows that as a result of
the speech and language support, children are speaking more
clearly and are more engaged in lessons since they have a
better understanding of what they are being taught. They are
less worried about putting their hands up to answer questions
and find it easier to interact with their peers at break times.
Describing the positive impact the therapist has had on a
particular pupil, one teacher said:

Children enter Southway Primary with levels of attainment
well below average when compared with children nationally.
A significant proportion of children arrive with speech and
language difficulties including very limited vocabulary,
the inability to speak in full sentences, problems with
pronunciation and difficulties recognising sounds. These
early speech and language difficulties impact greatly on the
children’s early progress in reading and writing. Children
encountering these difficulties work with the school’s speech
and language therapist who provides them with the regular
support they need. Referrals are made to the school-based
therapist regardless of whether or not NHS speech and
language therapy referral thresholds are met.

‘She can now discriminate sounds in words and is very clear
when she reads. Her sentence structure is much improved
when speaking so her ideas are becoming more ordered and
therefore easier for her peers to understand.’
Whilst it is unusual for a primary school to employ its own
counsellor, Southway Primary School felt that it would be a
prudent use of the Pupil Premium funding since the home life
of many of its pupils means that they need additional, targeted
support. The counsellor works with children who are coming
to terms with bereavement, a family breakdown or a parent
being sent to prison. Based in a dedicated room in the school
called the ‘Talk Tank’, she works with them on a one-to-one

Therapy sessions include strategies to help children widen their
vocabulary, improve their understanding of instructions and
develop language that will help them interact with their peers.
The therapist works with children either on a one-to-one basis,
in sessions for two children or alongside them in class. After
each session, children are given activities to complete at home
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basis and initially sees each child for 40 minutes once a week
for six weeks. At the end of the six week period, the counsellor
meets with Sarah Holland, Vice Principal with responsibility for
inclusion, to decide which children no longer need counselling
and which would benefit from additional and more frequent
sessions. Last year, the counsellor worked with 30 children.

help them succeed in their school work. The teacher mostly
works with children in Key Stage 2 and focuses on improving
their reading, writing and numeracy skills. The Wave 3 teacher
either works with pupils one-to-one or in small groups. 81%
of children in Wave 3 writing intervention groups made
accelerated progress of between two and five sub-levels in
one year and 100% of children in Wave 3 maths intervention
groups made accelerated progress of between two and three
sub-levels in one year.

Parents have responded very positively to the school employing
a permanent counsellor with many noticing a positive difference
in their child’s attitude and behaviour. One said:

The school also has a Reading Recovery teacher who works
intensively with Year 1 pupils to help them gain a strong
foundation in reading which will serve them well as they
progress through the school. Where there are pupils in Key
Stage 2 who have not acquired the reading skills they need,
the Reading Recovery teacher supports them so that they
can catch up with their class as quickly as possible. All the
children in Key Stage 2 who participated in Every Child a
Reader interventions (based around the principles of Reading
Recovery) made accelerated progress in reading of between
four and seven sub-levels in two years. There are plans to
expand the Reading Recovery teacher’s role into a Reading
Manager. This would be a dedicated role which would focus
on achieving excellent reading levels across the school.

‘I am amazed at how much more confident she is now. She
worries a lot less about being apart from me and seems more
relaxed generally.’
The benefit of the counselling sessions is also being felt by
teachers who find children are happier in lessons and more
engaged in their learning. Talking about how one of the school’s
pupils has benefited from the counselling sessions, a teacher said:
‘She became so much more confident – a totally different child.
She achieved Level 4 at the end of Year 6 although she had
dyslexia and had very low self-esteem at the start of the year.’
There are now plans for the counsellor to extend her reach
across the school by running an art therapy group and
assemblies on building children’s resilience and self-esteem.
She will also support the work the school is doing as part of
‘Working with Others’. This is a national programme which
seeks to help children develop their interpersonal skills
in order to collaborate more effectively and build positive
working relationships with a range of different children.

There are currently 15 different languages spoken by pupils at
Southway, although the majority of EAL pupils speak Polish.
Given the school’s large Polish community and that each year
a significant number of children join the school from Poland
with very little, if any, spoken English, the school is now
looking to appoint a Polish-speaking teaching assistant. Whilst
learning mentors are currently running vocabulary groups
for the 15 children with EAL who have joined the school this
year, it is hoped that a Polish-speaking teaching assistant will
accelerate the speed at which the children learn English and
settle into the school.

This academic year, Southway Primary School has identified the
social and emotional aspects of learning as a key focus of its work
and, as such, it is addressing the barriers to learning that children
are facing. These barriers are not about poor
behaviour and attendance; indeed, Southway
Primary School, has achieved high standards in
both. Instead, these barriers refer to children’s
difficulties in understanding and managing their
feelings and, as such, the counsellor is playing
a key role in supporting the school’s work in
this area. She has provided training for teachers
and teaching assistants about attachment
issues and their impact in the classroom. She is
also available to advise staff about strategies
to support individual pupils who are causing
concern and attends relevant INSET days to
contribute to school developments in these areas.

Sarah Holland, Vice Principal with
responsibility for inclusion, said:
‘When we looked at the backgrounds
our pupils come from and identified
the issues many of them are faced
with, it was clear to us that we needed
to invest in the network of support
that we provide. The targeted and
personalised attention that we have
been able to provide has enabled
pupils to become more engaged in
their learning, to be more productive in
lessons and to thrive at school.’

The school’s Wave 3 teacher works intensively
with children with special educational needs
providing them with targeted intervention to

For further information, contact Sarah Holland at sarah.holland@southwayprimary.co.uk
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Outstanding Nursery Care at
Ashford Friars Prep School
At Ashford School, inquisitive minds and a love of learning
are instilled at a young age. Just over 100 children in the
Ashford Friars Prep School Nursery are benefiting from the
ethos of ‘Adventurous Learning’ which seeks to challenge
them constantly.

This is echoed by one parent who wrote to the school to say:
‘Since joining Ashford Friars, my son’s language skills have
developed at a rapid rate and he is now very articulate. He has
always been confident but we have seen his confidence grow
and he now looks forward to going to school every day. We do
believe this is a direct result of him receiving the right type of
stimulation on a daily basis.’

The nursery, which has been judged by ISI as ‘Outstanding’,
seizes every opportunity for learning and the broad experience
ensures pupils develop rapidly across the board – socially,
physically, emotionally and academically. Through a good
balance and combination of child-initiated and adult-led
learning, the nursery develops a real sense of discovery,
investigation and research. This culminates
in each child being excited about the
prospect of coming to nursery and able to
take calculated, sensible and productive
risks. Pupils are excited, fun-loving,
optimistic, confident and well-motivated
which leads to a strong sense of focus,
commitment and concentration – vital
skills that prepare them excellently for
the transition to Reception and fulltime school. The children’s positive
attitudes towards learning were praised
by ISI inspectors when they last visited;
inspectors reported that children’s
attitudes are ‘excellent and their
enthusiasm indicates how much they
are enjoying themselves’.

Now firmly settled in their brand new school building which they
moved into in 2010, the children are given the freedom to explore
the purpose-built nursery. They can choose to spend their time
in the quiet Maths and Language Room,
the Activity Room, the Role Play Room or
the aptly named Messy Room. Giving the
children control over their day develops their
independence, sense of responsibility and
produces high levels of engagement.
But this is far from a free for all. There is
always an adult-led activity taking place
and staff keep a close eye on the children
and get to know their strengths and
weaknesses and their likes and dislikes.
For example, if a child particularly likes
playing with the knights and castles
then the staff will encourage the child to
practise their counting using these toys.
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From 7.30 in the morning until 6.30 in the evening, the
nursery is buzzing with activity. The children particularly
benefit from the school’s outdoor environment which provides
countless opportunities for them to challenge themselves
and try new activities. From rolling down the large bank to
witnessing their tadpoles transform into frogs, the children
are always kept busy and encouraged to try new things.

early learning goals and their learning abilities are much
higher than the national average. As well as having a chance
to experience taster lessons in the school’s Reception, the
children have always been exposed to new experiences which
has improved their levels of concentration and ignited an
interest to learn new things.
The nursery’s success in preparing children well for their school
years is reflected by one parent who said:

The nursery’s musical activities are at the heart of its
curriculum and are a key way of engaging children in their
learning. From musical movement activities to sessions with
the nursery’s resident pianist or visits from musicians who
introduce the children to new instruments, the children are
continuously enjoying new experiences.

‘What a start to our son’s education! Ashford Friars Prep
School is truly outstanding.’

Sue Yeates, Head of Nursery puts its success down
to the highly skilled and ambitious staff team
which she says ‘work closely in a framework of
shared responsibility with everyone playing their
part in leading learning’.

Parents recognise the positive impact the nursery has on their
children and particularly appreciate the individual attention
each child is given with one parent saying:
‘Every child is treated as an individual and it is very special.’

She says:

The nursery has high expectations of its children and so when
the time comes for the children to leave the nursery, they are
already at Reception level and can easily adapt to the new
classroom environment. They are used to wearing school
uniform and can listen and concentrate for longer periods
and are much more engaged in what they are learning. The
vast majority of children are already working towards the

‘We are driven in the knowledge that each child only has
these opportunities once so this is not mere rhetoric but a
deep and passionate commitment from everyone to give
each child the very best all of the time – it is not for the
faint-hearted practitioner!’

For further information, contact Sue Yeates at yeatess@ashfordschool.co.uk
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Learning Outside the Classroom at
Bournemouth Collegiate Prep School
and Hanwell Fields Community School
As part of their commitment to bring learning alive, schools
across the group are continually developing ways to take
learning outside the classroom. With organisations such as
the National Trust and RSPB launching inquiries into children
and nature, and BBC reports on ‘nature deficit disorder’, this
is a prime time to launch Learning Outside the Classroom
(LOC) initiatives.

On seeing the enhanced woodland area, a visitor to the school
commented:
‘It used to look stark and not very child friendly but now
it looks like there is lots going on outside and that it is an
exciting place to be.’

One such initiative which is proving particularly successful
at Bournemouth Collegiate Prep School is its Nature Watch
project which seeks to engage and reconnect children with
the natural world.
The school began by surveying pupils, staff and parents to ask
them what they liked about the woodland area in the school
grounds and how they thought it should be improved. The
results of the surveys showed there was strong support for
outdoor learning facilities and the school quickly began work
on making the overgrown woodland area more conducive to
outdoor learning. Improvements included building an outdoor
classroom and climbing equipment, creating log and bark
chip paths through the woods, constructing a fire pit and
seating area and building raised beds so each year group
could grow their own vegetables, fruit and flowers. Members
of the school community fundraised in support of the project
and a Woodland Clearing Day was attended by more than 60
families. By being involved in the planning and maintenance
of their natural environment, pupils developed a collective
responsibility and guardianship of the area.
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With the outside areas developed, the school introduced a
termly Nature Watch Week to each year group also known
as LOC Week. During this week, the focus of learning in the
majority of subjects is based outside and linked to observing
seasonal changes in the environment. Each year group is
given a theme to focus on such as birds, trees, woodland
mammals, weather, plants and insects. Class teachers and
subject specialists plan cross-curricular, enquiry-based learning
activities and once the learning resources are developed,
they are stored centrally so that all staff can access them and
deliver a high-quality outside education programme across the
Prep School. At the end of the week, children report back their
discoveries to the rest of the school in the Friday assembly and
the week’s work is put in LOC scrap books or displayed on the
LOC board in the assembly hall.

A member of staff at the school completed the Forest Leaders
training in the summer term of 2012 enabling the school to
become an accredited Forest School in October. Bournemouth
Collegiate Prep School is the only school in the local area to
have gained this and, as such, has received significant, positive
coverage in the local press.
The school has created a Forest School handbook which
includes policy documents, risk assessment procedures and
good practice to ensure that activities run smoothly and safely.
Parents, who are invited to help out at the Forest School
sessions, also receive a Parents’ Guide explaining the ethos
and principles of the Forest School, its potential benefits and
the type of activities the children will be involved in.
Pupils at Hanwell Fields Community School are
also discovering new skills in the forest through
the school’s association with a nearby Forest
School. Describing the school’s involvement with
the Forest School, Hanwell Fields Head Teacher,
Jane Haggitt, says:

Describing the LOC Week, a Year 4 pupil said:
‘LOC Weeks are amazing! When I first did LOC Week it was so
fun because we made nests! The second time it was great fun
because we made a fire! I am looking forward to the next LOC
Week lots.’

‘Come rain, shine or snow our pupils thoroughly enjoy the
time they spend at Forest School. The fresh air and exercise
have a very positive impact on them and they are eager
to discover new and interesting features of the outdoor
environment.

Staff have found that pupils’ reactions to LOC are overall very
positive, with one teacher, Angela Curran Smith noting:
‘The children have learnt to be more respectful of the outdoor
environment and have developed confidence in new skills.’

‘It is a completely inclusive environment and it is a pleasure
to see all of our pupils growing in confidence and enjoying
physical activities they have never attempted before.’

Staff agree that the nature focus and the hands-on approach
give children a good awareness of the world around them.
One teacher, Jacqueline Corrie, explained:
‘They have learnt how their environment works, the life within
it and what they can draw from experiences. They also know
how to enhance and improve their surroundings.’

At both Bournemouth Collegiate Prep School and Hanwell
Fields Community School, Forest School has made a positive
impact on the classroom with pupils showing increased
language development, a broader vocabulary range,
new leadership skills and greater confidence. Hanwell
Fields teachers observe their pupils developing these new
characteristics as they work and play together in the forest
setting. This has been validated by Ofsted who found evidence
to show that Hanwell Fields pupils are developing their
‘personal and social skills as well as thoroughly enjoying
themselves in the forest environment’.

A key component of the school’s Nature Watch project is its
Forest School provision. The Forest School programme is a
unique educational experience using the outdoor environment
of the forest as a classroom. The programme first began
in Sweden in the 1950s and is now becoming a widelyrespected part of education throughout England and Wales.
The philosophy of Forest School is to encourage and inspire
individuals of any age through positive outdoor experiences.
It seeks to encourage children to take risks, make choices and
work with their peers in purposeful practical activities.

Teachers at both schools have noticed improvements in
teamwork and the sharing of resources amongst pupils as well
as better communication skills. By developing abilities such
as logical thinking, cooperation, problem solving, risk-taking
and perseverance, some pupils – particularly boys – emerge as
strong leaders. Hanwell Fields teachers have noticed that some
pupils who are generally more withdrawn within the classroom
environment find a platform to show their leadership potential.

At Bournemouth Collegiate Prep School, Forest School
activities take place during Nature Watch Weeks and children
take part in environmental and sensory awareness games
enjoying activities such as making camp fires, creating nature
trails and den building.
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Kay Smith, Head of Bournemouth
Collegiate Prep School, says:
‘At Bournemouth Collegiate Prep
School, we want to offer our pupils
a diverse and rich curriculum which
equips them with a positive approach
to life and learning, an appreciation
of the natural world and a collective
responsibility and desire to protect and
enjoy it.
‘Our Learning Outside the Classroom
curriculum and Forest School
provision have achieved exactly what
they set out to do; not only have
they enlivened the curriculum but
they have also developed our pupils’
understanding and appreciation of
the natural world and raised their
awareness of the responsibility they
have to preserve it.’

This is echoed by a teacher at Bournemouth Collegiate Prep,
Charlotte Hayes, who explains:

parents are very supportive of LOC Weeks and the Forest
School with a parent of a child in Year 1 and another in the
Kindergarten commenting:

‘I have observed strengths in pupils who do not always shine
in traditional classroom settings.’

‘My children have really enjoyed their learning outside
experiences. They have keenly looked forward to their
respective LOC Weeks and have come home brimming with
enthusiasm for the time spent outside. My youngest seems
less squeamish about little creatures she comes across since
searching for bog babies outside. I am so pleased that they
are developing an appreciation of the outdoors and the flora
and fauna around us at such a young age. I am convinced
that children who leave school with a love of the natural
world are likely to be caretakers of our wildlife in the future.’

A survey of Bournemouth Collegiate Prep School’s pupils
found that 81% preferred learning outside, citing fresh air,
time to explore, seeing exciting things and having fun as the
main reasons. The same number included Learning Outside the
Classroom as one of their three favourite subjects and 84%
wanted Learning Outside the Classroom to continue in the
next academic year.
A staff survey found that all staff thought that both LOC
Weeks and Forest School should remain on the curriculum.
In response to the children’s enthusiasm, motivation and
engagement, several staff members are now considering
how to use the outside area at Bournemouth Collegiate
Prep School in other lessons throughout the year – not just
in LOC Week.

Due to popular demand, Bournemouth Collegiate Prep
will be running an after-school LOC Club in the summer
term for Pre-Prep pupils. The school will also be supporting
another member of staff through Forest School training so
that they can assist the project and ensure its sustainability.
Plans are in place to enhance the learning environment
whilst strengthening cross-curricular teaching and learning.
ICT will be used more widely to record Learning Outside
the Classroom activities which will tie in with the
curriculum’s current focus on developing the use of ICT
across the curriculum.

Bournemouth Collegiate Prep School parents are heavily
involved in the school’s Nature Watch programme and are
kept informed about the progress of the project through a LOC
Newsletter which is sent home at the end of each term. The

For further information, contact Kay Smith at kay.smith@bournemouthcollegiateschool.co.uk
or Jane Haggitt at head@hanwellfields.org
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Subject Specialist Teaching at
Guildford High Junior School
In its ISI inspection, Guildford High Junior School’s emphasis
on core subjects was said to ‘lay strong foundations for future
learning’. Key to the junior school’s success is the subject
specialist teaching which is enjoyed by pupils across large
parts of the curriculum from Year 1.

into the senior school where typically 95% of students are
awarded A*/A at GCSE and over 60% of students choose
maths-based A Levels.
Talking about the impact the specialist teaching in maths has
had on their daughter, one parent said:

The specialist nature of the teaching offered not only allows
subjects to be taught in greater depth than would normally be
expected at primary level but it also begins to engender a love
of specific subjects at an early age which is maintained all the
way to A Level.

‘I never imagined that my daughter would be so enthused by
maths that she would explain to me all about Russian peasant
maths and gorilla maths on the back of a Krispy Kreme tray sheet.’
In science, the programme ranges from heating and cooling
experiments enjoyed by six year olds to the dissecting of fish
with 11 year olds. Year on year this has delivered excellent end
of key stage results but, more importantly, it introduces pupils
to skills such as investigation, analysis, interpretation and
evaluation and gives them experience in following multiple
instructions, working in a group and multi-tasking.

For staff, developing a specialist junior school curriculum provides
opportunities to create imaginative and fun but still challenging
lessons that will capture the imagination and focus of even the
youngest children. In particular, staff have developed practical
activities that engage pupils and which begin to introduce them to
curriculum subjects and accelerate progress.

These are essential skills for accelerated progress across the
curriculum and therefore have a significant impact on progress
in other subject areas. In 2012, 98% of pupils achieved Level 5
of the national curriculum in science. Furthermore, by the time
these girls reach the Sixth Form, it is expected that half will opt
for chemistry at A Level and around 40% will go on to study
science at leading universities.

In maths, the school policy of employing bright graduates
and specialist teachers has had a particular impact. From
the age of four, pupils learn through doing; with computer
games and ActivExpression handsets as well as rote learning
contributing to a varied and proven programme of excellence.
There is a strong emphasis on the foundations of numeracy
with the pupils learning times tables and number facts. Using
and applying mathematical concepts and quickly developing
an emphasis on problem solving enables pupils to advance
quickly and to gain a love of the subject that is maintained

In English, what is taught influences all curriculum subjects
with consistency expected across spelling, grammar and
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handwriting. The subject is headed by Sheina Wright who has
led United Learning’s portfolio work on the levelling of English
writing and has been actively involved in the development
of the national Key Stage 2 testing. Her involvement and
expertise have ensured that the school’s teachers are highly
trained in the teaching of English and that pupils enjoy a
rigorous English programme of study.

Cathy Cassidy et al. Pupils are taught features of writing and
come quickly to understand view point and intended audience.
92% of pupils achieved Level 5 English in 2012.
The Subject Specialist Programme extends into the wider
curriculum. Music, art, gym and dance are taught by specialist
teachers from the age of four within the timetable. Spanish is
taught from the age of five, beginning with La Oruga Hambrienta
(The Hungry Caterpillar) and songs and games in class and at
home through the school’s Virtual Learning Environment.

Reception pupils are accelerated through the Jolly Phonics
reading, writing and spelling programme, joining spelling
sets and taking home reading books at an early point in the
academic year.

The specialist subject teaching has properly engaged pupils in
their lessons and they are beginning to nurture an impressive
love of learning. This is echoed by one pupil who says:

The impact of accelerated reading and writing skills for
pupils aged four to seven can be measured in the rigorous
assessment at the end of Key Stage 1. In June 2012, the Key
Stage 1 moderator wrote:

‘Everything at school is fascinating.’
Whilst another says:

‘Assessment processes are very thorough as are records of
individual girls. Teachers’ knowledge and understanding of
sub-levels is excellent. Judgements are sound and rigorous.’

‘We see, hear and learn new things every day.’
The excitement and engagement of the girls fills numerous
extracurricular music groups, six art clubs, three gym and
dance clubs and six modern foreign language clubs each
week, in a programme of over 80 weekly extracurricular clubs.

By Year 6 all pupils are enjoying classic reading books such
as Little Women, My Family and Other Animals, Swallows and
Amazons as well as titles by the ubiquitous Jacqueline Wilson,

Sue Philips, Head of the Junior School, explains
the significance of the programme:
‘Specialist subject teaching gives our pupils a breadth,
depth and diversity in their learning. The discipline
needed for these subjects, the development of creative
skills and the early development of motor skills
have a significant impact on progression in reading,
writing and numeracy. Pupils aged five have reading
comprehension levels expected of seven year olds
because of the breadth as well as the depth of the
curriculum. As they move through the junior school, the
real joy for us comes in seeing pupils learn to love their
subjects and to see the girls begin to form ideas about
which subjects they want to take further in their lives.’

For further information, contact Sue Phillips at susan.phillips@guildfordhigh.co.uk
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Internet Safety at
Hampshire Collegiate Prep School
As children continue to engage in online activities, not just on
computers but on games machines, portable devices and smart
phones, a number of United Learning schools have put internet
safety at the top of their ICT agenda.

is based on content from the UK Safer Internet Centre and
Childnet with additional content and activities developed by
the school.
For example, to make the day as interactive as possible, pupils
in Years 4 to 6 were tasked with writing a song about internet
safety. Other activities have included:
n Creating posters to highlight the many ways in which
children and adults use the internet;
n Writing comic strips promoting an e-safety message;
n Interviewing parents, teachers, support staff and students
in both the prep and senior schools about their use
of technology;
n Designing online game environments;
n Organising a debate on whether ‘We use technology
too much in our lives’.

Hampshire Collegiate Prep School has implemented a number
of initiatives to ensure pupils understand the risks of using
the internet and are aware of the steps they can take to keep
themselves safe.
Internet safety is embedded through the PSHE and ICT
curriculum and pupils are taught how to use technology safely.
This includes teaching them how to behave appropriately on
social networking sites and reminding pupils that they need
to treat those they are speaking to in exactly the same way
they would if they were seeing them face-to-face. The lessons,
which are delivered to all pupils, are tailored for each year
group to reflect the technology they use. For example, during
their PSHE lessons, Year 5 and 6 pupils are taught about
mobile phone and text messaging use and are encouraged to
think about the appropriate language and tone. During the
school’s Anti-Bullying Week, a specific focus is placed on cyber
bullying so that pupils understand that bullying online is just
as serious and damaging as other forms of bullying.

Talking about what they learnt during the day, a Year 3
pupil said:
‘I learnt not to open messages or e-mails from people I
don’t know.’
The school believes it is vital that parents are aware of the
risks of their child using the internet and seeks to involve them
in its internet safety initiatives as much as possible. At the end
of each Safer Internet Day, parents are invited into the school
to see what their children have been doing that day.

A key component of the school’s internet safety programme
is its participation in Safer Internet Day. All pupils in the
Prep School – from Reception to Year 6 – are taken off the
timetable for one day each February. The format of the day
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To highlight the issue of internet safety, the school re-wrote its
acceptable use of ICT policies in child-centred language and
presented them in the format of a poster which parents are
encouraged to put up at home.

that they have removed instant messaging applications
from mobile devices and changed their privacy settings
after learning about the risks of putting too much personal
information on Facebook.

Parents are advised to discuss internet safety with their
children and to find out what sort of social networking
devices their children are using. The school issues guidance
to parents at the beginning of each year and directs them to
external sources of advice and information such as Childnet.
These measures have successfully engaged a number of
parents in the issue of e-safety. Parent feedback includes one
parent saying:

As evidence of the school’s success in bringing home the
importance of internet safety to its pupils, the school won
a Childnet film competition in 2010. This was a national
competition which tasked pupils with creating a film about
how to stay safe online. The winning film, which was produced
by the school’s Year 6 pupils, was a modern day spin on the
‘Little Red Riding Hood’ story in which Little Red Riding Hood
mistakenly speaks to a wolf instead of her grandmother in an
online chat room!

‘The advice the Prep School gave my child helped him
understand the dangers associated with online messaging;
he is far more guarded now and always questions who he is
conversing with.’

Describing the school’s approach to internet
safety, Phil Shuttleworth, Head of ICT at
Hampshire Collegiate Prep School, says:

Welcoming the school’s focus on internet safety, another
parent said:

‘We are acutely aware of the need for pupils to
engage in technology and not to be afraid of using
it. We therefore make lessons positive and refrain
from telling pupils not to use technology; instead,
wherever possible, we try to give helpful tips and
guidance on how to use websites and applications.

‘It is great that the school is so proactive and dynamic in
the way it delivers e-safety to the pupils. It really helps us, as
parents, that the school is reinforcing the messages we are
giving them at home.’
Whilst it is difficult to quantify the impact of the school’s
work in this area, teachers have reported that the incidents
of children getting into trouble online are very low. They
have also provided anecdotal evidence of pupils telling them

‘Our biggest challenge is that technology continues
to change and develop at an astonishing rate. It
is vital that we keep up to date with the latest
technology so that we can stay one step ahead of
our pupils and give them timely and relevant advice
before they get into any difficulties.’

For further information, contact Phil Shuttleworth at philip.shuttleworth@hampshirecs.org.uk
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Outstanding Early Years Foundation Stage at
Surbiton High School
Rated by ISI as ‘Outstanding’ in May 2011, the Early Years
Foundation Stage (EYFS) at Surbiton High School has gained its
own distinct identity over the past few years and is recognised by
the school as the foundation for the building blocks of successful
education. Surbiton High School is unique in that it incorporates
two separate EYFS departments on two different sites – one in the
Junior Girls’ School and the other in the Boys’ Preparatory School.

the Royal Borough of Kingston’s Early Years Advisory Teacher
(EYAT) who has used the school as a case study of good
practice in the borough’s INSET programme for improving
standards across Early Years at state schools.
After an extended visit in November 2012, EYAT Helen
Gillespie observed:
‘Both schools have fully embraced the 2012 EYFS. Staff have
skilfully used children’s interests and current knowledge to
provide learning opportunities.

To ensure good practice is thoroughly embedded across both
schools there is one Head Teacher, Cath Bufton, a Deputy Head
Teacher, Sally Ralph and an Early Years Coordinator, Chris
Catlin who works across both sites supporting teachers to
incorporate the characteristics of effective learning into their
planning. The EYFS team at Surbiton High School were graded
as ‘Outstanding’ through their Local Authority moderation
process which tracks children’s progress and EYFS provision in
relation to other schools in the borough. As further evidence
of success, over the last few years, Surbiton High’s successful
approach and outcomes in writing have been highlighted by

‘Staff model and scaffold opportunities for children to
develop and demonstrate the characteristics of effective
learning. As a result the children are resilient and persevere
when solving problems.’
Describing the schools’ work with the Local
Authority, Cath Bufton, Head of Surbiton High
Junior Girls’ and Boys’ Preparatory Schools, says:
‘Our EYFS team work tirelessly to keep abreast of local
and national initiatives and have a close relationship with
the Early Years team at the Local Authority. This allows us
to make sure we are always ahead of the curve in using
the most up-to-date teaching methods and also means
we can support other local schools improve their own
Early Years provision.’
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Key to success at Surbiton High School is the partnership
between home and school. Parents contribute to learning
journeys which are portfolios providing a unique picture of
their child’s development. They consist of photos, artwork and
evidence of individual interests, interspersed with observations
relevant to the child’s learning. Children take these books
home regularly throughout the year for parents to add their
own contributions and they become a wonderful memory
book of their child’s first year at school. Parents also have the
opportunity to participate in reading and maths workshops
which are both very popular. These interactive evening
workshops have proved successful in enabling parents to better
support their children’s reading and mathematical development.

Parents regularly reflect and comment on their positive
experiences and some may take the time to write letters of
appreciation. One parent wrote:
‘We couldn’t have been happier with our choice of school.
From our child’s first day in Reception there has not been one
day when she did not want to go to school.’
At the school, the use of the outdoor classroom is highly valued
and both prep sites have facilities to allow this, thanks in no small
part to the Parents’ Association which has implemented initiatives
to enhance the school’s outdoor setting. This allows Surbiton
High School to use nature as a resource to stimulate and inspire
children’s wonder of what is all around them and enhance the
Early Years curriculum. Children visit the sports ground at Hinchley
Wood, which is surrounded by beautiful woodland, where they
enjoy building dens, watching the leaves fall and looking out
for the Gruffalo! Through these outdoor learning experiences,
children’s language and confidence in their abilities develop.

There are many occasions throughout the year where parents
are invited to play an important role in their child’s learning
such as the Mother’s Day Tea Party which is a real highlight of
the year and celebrates the success of parental partnerships,
providing high-quality learning opportunities and excitement
for the children. To involve fathers, a Dad’s Camping Trip has
been running for many years in the summer term whilst there
are currently plans to hold a Father’s Day Breakfast.

Transition from the Early Years to Key Stage 1 can often be a
daunting prospect for some children and indeed their parents
but the change is made seamlessly at Surbiton High as a result
of its excellent communication systems and pastoral structures.
The school’s buddy system, in which Year 6 pupils take care
of children in Reception, is a particularly important part of
the school’s transition programme. Having an older pupil to
look up to helps the Reception children adapt to the more
formal school environment whilst the Year 6 pupils regard
being a buddy as a privilege that they truly relish. Some of

The school’s 2011 ISI inspection report supported the
commitment to involve parents in their child’s learning,
with inspectors commenting:
‘Relationships with parents are outstanding. Parents say
they are well informed about their child’s progress through
excellent communication systems.’
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these friendships continue outside the classroom and long
after the Year 6 children have moved on. Parents are always
full of praise for this system and are grateful for the comfort of
knowing that their children are happy at school.

Surbiton High’s EYFS policy reflects its excellent practice and
the policy is reviewed regularly in conjunction with a SelfEvaluation Form and Departmental Development Plan that
focuses on ‘Learning, Leadership and Values’. This ensures
that Surbiton High is always at the forefront of current
practice. The EYFS Department’s long, medium and shortterm planning leads to the meticulous organisation of a rich
and varied environment where children learn in a supportive
yet challenging way. Children feel safe, happy, cared for and
relaxed. They are active, creative learners who are encouraged
to think critically and urged to rise to physical and mental
challenges. All of these elements underpin learning and
development at Surbiton High School.

Tiffany McIntyre, Year 1 teacher at the Junior Girls’ School, said:
‘The girls are well-prepared for the challenges in Year 1 and
the close working relationships between the year groups
mean that the girls’ strengths are easily identified, providing a
continuing platform for outstanding learning.’
Likewise, at the Boys’ Prep, teachers appreciate how well the
Reception pupils are prepared as described by Year 1 teacher
Leanne Leggo:
‘Our Reception teacher works hard to provide the boys with
varied and extensive hands-on learning experiences across all
areas of the curriculum. Thus, the boys have arrived in Year 1
this year with all the necessary skills in place for a readiness to
learn more formally. As a Year 1 teacher, I really appreciate the
consistency of the learning-through-first-hand-experience model
that is employed in Reception. In addition, our Reception teacher
checks that the boys have been taught how to be respectful
listeners; how to ask considered questions; how to sit correctly
during class so that they are attentive and well-focused; how to
wait their turn and the multitude of other skills necessary to set
them on a path for continued and effective learning. This makes
their transition into Year 1 smooth and meaningful – and helps
my teaching to be a pleasure!’

Chris Catlin, Early Years Co-ordinator at Surbiton
High Junior Girls’ and Boys’ Preparatory Schools,
said:
‘Through the department’s success, the profile of EYFS as a
key area of the school has been raised and the department
is well-supported by the wider school family. The challenge
for us always is to maintain our “Outstanding” status
despite the frequent changes to the EYFS Framework which
bring new initiatives and expectations.’

For further information, contact Cath Bufton at catherine.bufton@surbitonhigh.com
or Chris Catlin at christine.catlin@surbitonhigh.com
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n Year 7 Graduation Days at Barnsley Academy
n Transition at The Regis School and
Southway Primary School

Transition at
North Oxfordshire Academy
For its Year 7 students, life at North Oxfordshire Academy
does not begin in September; it begins several months before
they arrive.

For the most vulnerable students, who are particularly concerned
about the transition, the academy runs six transition taster
sessions where they experience secondary school lessons.
Students have lessons in subjects such as science and design
and technology so that they have a better idea of how these
lessons are structured for learning when they join the academy.

In March, once the academy knows which students will be
joining in September, the Learning Manager, Louise Cross,
spends time in the feeder primary schools getting to know the
incoming students. She observes Year 6 lessons to learn how
the students behave so that she can build an individual profile
of each student. The profiles are presented to the Head of
Year 7 and the Student Support Panel so that they can identify
the correct strategies for supporting each new student. These
strategies are then presented to all academy staff so they
understand what support each student will be given and what
assistance they can best provide.
During her observations at primary schools, the Learning
Manager also identifies a number of students who may present
a challenge to the academy in terms of the behaviours they
have displayed at primary school. To address this challenge
head on, the academy runs a ‘training school’ which takes place
every morning of term six (the second half of the summer term).
During the training school, the students study a mixture of the
subjects they will learn in Year 7. By working with the students
before they begin Year 7, the academy can start to build a bank
of knowledge on the students and can identify ways to improve
their behaviour. Likewise, the training school gives the students
an opportunity to understand what is expected of them so that
they are fully prepared for life in Year 7.
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At the beginning of July, a group of Year 7 students give
presentations about life at North Oxfordshire Academy to
pupils at feeder primary schools. They talk to the Year 6 pupils,
who will be joining the academy that September, about the
extracurricular programme and the types of lessons they will
have and they give an overview of a typical day. The students
then run a question and answer session in which the Year 6
pupils ask a whole range of questions covering subjects such
as lunches, teachers and how to behave. These sessions are
run entirely by the Year 7 students with no input from staff.
Hearing about life at the academy first hand from the students,
reassures the pupils and allays any fears they may have had
about joining the academy. This workshop currently takes
place in five feeder primary schools but next year the academy
hopes to run it in more schools.
All incoming Year 7 students spend three days at the academy
in July when they experience the timetable – particularly
specialist secondary lessons. The students are divided into
the College they will be joining in September and compete
together against the other Colleges. The three day programme
culminates in a Celebration Assembly when the results of the
competition are announced.

Talking about the positive impact the Summer School has on
students and teachers, Jo Bekhradnia, Pastoral Leader for Year
10, said:

At the end of the three days the students are all set a transition
homework to complete over the summer holidays which not only
tests their knowledge about the academy but enables them to
record important things such as who their tutor is and the College
they are in, who the Head of Year and Learning Manager are and
what to do if they have a problem. The students are rewarded
with Vivos on completion of the homework.

‘Summer School was extremely beneficial for the new Year 7s,
particularly the vulnerable ones. It gave them a chance to get
used to the school setting, develop friendships with students
from other feeder primary schools and build relationships
with some of the teachers. These students were clearly much
more comfortable in the school setting when they joined us
in September and seemed happy and confident when seen
around the school. It was also helpful for the teachers to
identify the academically strong and weaker students and it
enabled us to gain a better understanding of their needs.’

The Summer School is a great way for students to get to know
their classmates as echoed by Year 7 student Leo Anderson:
‘I was surprised at how many people I already knew when I
went for the three days and that made me more excited and less
nervous.’

Once a term, the academy invites Year 6 pupils from one of its
feeder primary schools to participate in a music workshop run
by academy students in Years 7 to 10. This gives the pupils a
chance to familiarise themselves with the academy and to see
some of the facilities and activities on offer.

Another new student Chloe Southfield said:
‘I found it exciting meeting all my tutor group but I was nervous
at first. Coming here for the three days really helped me settle in
more quickly.’

For parents, the academy runs two ‘New to NOA Nights’
in May and June when they are given an introduction to
Year 7 life at North Oxfordshire Academy including information
about the curriculum, uniform, homework, lunches and the
rewards system.

Student Jamie Williams describes the positive impact the
Summer School had on him:
‘I loved coming up to the big school because you got to do
lots of different things which were really fun. It really helped
me to think about how I behaved and it helped me change
my behaviour because I wanted to do the fun things and not
miss out.’

The feedback from parents about the transition programme
has been very positive with many saying that any fears their
children may have had were alleviated by the time they spent
at the academy in the summer term.
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Sam Walkley, Head of Year 7, said:
‘Joining a new school can be an unsettling time for
children and so we try to make this transition as
smooth as possible for them. By giving them a chance
to become familiar with their new environment before
they begin in September, we hope to give them the
confidence to throw themselves fully into the life of the
academy from their very first day.

One parent said:
‘The Summer School was a great way of introducing new
students to their classmates and teachers. It is reassuring
for them to complete this induction before the holidays as
it relieves them of any worries or anxieties. My son had a
wonderful experience and couldn’t believe he had to wait
six weeks to return!’

‘The knowledge we gain from working with these
students before September is invaluable as it means we
can develop a strategy for helping them. By doing all
of this in advance, we avoid wasting any time and give
students what they need immediately so that they have
every opportunity of thriving at the academy.’

Another parent said:
‘The transition process was very valuable for my son. Like
the majority of Year 6s, he was a little anxious about moving
up to a much larger school. The transition period eased him
in and helped to give him confidence ready for starting full
time in September. This made the summer holidays stress-free
for him and he wasn’t worried at all about starting at North
Oxfordshire Academy.

The academy is currently working on plans to link the
academy’s maths teachers with Hanwell Fields Community
School which is also part of United Learning. Under the plans,
the teachers will work in small groups with the primary school
pupils of all abilities on maths challenges. If successful, the
initiative would be rolled out across other feeder primaries so
that as many students as possible start secondary school with
the mathematical abilities they need to access the curriculum.

‘As a parent, it helped to eliminate any worries I had about
him moving up. I sometimes think we, as parents, secretly get
anxious too!’

For further information, contact Sam Walkley at sam.walkley@northoxfordshire-academy.org
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Year 7 Graduation Days at
Barnsley Academy
An idea from ‘across the pond’ is helping make the move
from primary to secondary a successful one for new starters
at Barnsley Academy. Principal Dave Berry first came up with
the concept of ‘Graduation Days’ for new Year 7 students
after visiting schools in New York, on a trip with other
United Learning Head Teachers, where the emphasis
was on welcoming students to high school.
Now in their fourth year at Barnsley Academy, the
‘Graduation Days’, which take place during the last two
days of the summer holidays, are designed to help make
the transition from primary to secondary school easier.
Those taking part focus on the core values of ‘honesty,
aspiration, creativity, achievement, our environment
and each other’, with students demonstrating their
understanding of these by creating a Value Passport
through a range of activities, including the production of
a personal video based around their own aspirations.
On successful completion of the passport, students don
special graduation robes to take part in a ceremony
formally welcoming them to the academy, where they
are watched by parents and take part in official photographs.
Describing his experience of the graduation ceremony, Year 7
student Bradley Mcgann, said:

Talking about how the Graduation Days helped prepare her for
her first day at the academy, Megan Cook said:

‘It was good because I liked my parents being there to see me
dressed up like that.’

‘I’m really glad I went as I met new friends and learnt more
about the academy for when I start in September.’
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Lesley Burton, the academy’s Director of
Operations, says:
‘The impact is immediate. It introduces the new
students to our values and expectations, helps them to
make new friends, meet their teachers and experience
the actual academy environment. This results in a
dramatic drop in “settling in time” at the beginning
of the academic year which enables students to make
more rapid progress in lessons.’

The Graduation Days also continue to
develop year on year, with the latest including
input from external agencies such as the
Fire Brigade and preceded by a seven day
Summer School, where students can attend
fun activities. There are also plans to increase
parental engagement and involvement.

For further information, contact Lesley Burton at lesley.burton@barnsley-academy.org
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Transition at
The Regis School and
Southway Primary School
To ensure a smooth transition from primary to secondary
school, The Regis School has always run a comprehensive
transition programme for its incoming Year 7 students.

Regis School by entering baseline data along with anecdotal
information. Along with the initial testing in numeracy and
literacy that the school conducts when the students join Year
7, the data from the primary schools ensures that the right
amount of support and challenge for each individual student is
in place ready for September.

The school currently has transfer arrangements with all its
feeder primary schools, including nearby Southway Primary
School, which has recently joined United Learning, enabling
it to get to know incoming students before they start in
Year 7. One of the most important aspects of the transition
arrangements is the assessment conducted by The Regis
School staff whilst the students are still at primary school. The
primary schools also share their assessment data with The

Other transition arrangements include:
n Subject-specialist teaching in feeder primary schools by
The Regis School teachers which focuses on the subjects
that traditionally have the potential to pose challenges
to students at the time of transition. Maths and French
teachers are therefore teaching Year 6 classes to ensure
that incoming students have sufficient ability in these
subjects to make a successful transition to secondary
school. At Southway Primary School, subject specialist
teaching is being extended to art lessons, enabling future
The Regis School students to develop their confidence in a
less formal setting.
n A literacy project run by the PE Faculty in which Year 5
pupils experience literacy through PE. The ‘Write Start’
project began as a result of the success of the ‘Pompey
Double Club’ which the school ran for four years as a
successful football-based literacy programme. The Regis
School piloted the ‘Write Start’ programme to deliver
literacy through PE with Southway Primary School.
Following the success of this pilot, the programme is now
delivered in all of The Regis School’s main feeder schools.
Staff within these schools are now leading training for other
members of staff to encourage literacy through PE.
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n Sixth Form students, who have been trained by staff
at Southway Primary School, acting as reading mentors
to primary school pupils as part of the Reading Recovery
project. The Sixth Formers mentor children in Years 3
and 6 who have specific learning needs including EAL.
Mentors visit for an hour a week, during which time they
listen to two children reading separately and talk about
the text with them.
n Activity mornings involving taster sessions in kayaking,
climbing and trampolining giving the primary school pupils
an opportunity to see the wide range of extracurricular
opportunities which will be available to them.
n A PE festival which is held during the summer term and
involves Year 6 pupils from all feeder primaries. The event
is led by The Regis School PE teachers supported by Year
7 Sports Leaders. During the day, pupils are involved in
a carousel of fun-based literacy activities and are set a
number of assessments that are presented as challenges.
The PE festival gives the pupils an opportunity to meet staff
and be led by the school’s Sports Leaders who are seen as
excellent role models and help to raise aspirations.

n The Regis School’s PE Faculty Transition Coordinator, Matt
Sealby, regularly teaches Year 6 in all feeder schools.
All of these activities are designed to enable the new Year
7 students to familiarise themselves with their new school
environment and to give them the confidence to throw
themselves fully into the life of The Regis School. Student
feedback shows that knowing some teachers and students at
The Regis School before joining the school makes the new Year
7s feel more confident about the transition.
John Crittenden, Head of the PE Faculty at The Regis School,
said:
‘The transition festivals have allowed the entire department to
get to know our new Year 7 students even before they arrive.
The data has proved useful when planning lessons but more
importantly having a face that we and they already know
has given the students the confidence to excel and express
themselves in PE.
‘The Year 6 pupils also get an opportunity
to see our Sports Leaders in action, some of
whom were sat exactly where they were the
year before. It really does build on the close
relationship we have with our feeder schools.’
Sue Gallant, Head of the Communications
Faculty at The Regis School, said:
‘I think that the Year 7s have settled well.
They are working hard and have a really good
attitude to learning. They are also making
links with what they learned in primary and
just generally have a good work ethos. The
transition day was good because it excited
them about the school and the subject and
they completed some excellent work which we
have as a baseline.’
One pupil who took part in The Regis School’s
summer transition activities said:
‘It has now made me feel less nervous and
I feel like I want to start at The Regis School
today.’
The Regis School’s transition arrangements
are welcomed by the feeder primaries which
recognise the positive impact they are
having on students. Andrew Strong, Assistant
Principal at Southway Primary School, said:
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‘Our transition links with The Regis School are growing
stronger each year. The talks by Mrs Jewell and House Leaders
are invaluable in introducing the pupils to life at The Regis
School. We meet several times a year with new information.
All Year 6 teachers meet with Mrs Jewell in the summer term
before tutor groups are decided. Our teaching assistants and
learning mentors also meet with The Regis School staff to pass
on information about vulnerable children.
‘The close proximity of the school to ours enables us to have a
very good relationship. Our Year 6 pupils enjoy many transition
opportunities ranging from attending school performances to
the excellent PE transition festival. We are hoping this year to
have further links with the maths and science departments.’
The Regis School is currently developing transition projects
to take place throughout the year. One is a reading project
which is being implemented with Southway Primary School
and South Bersted School and seeks to engage boys in active
literacy. As part of the project, a group of 15 Year 7 students
will be invited to join the project and build their reading,
writing and communication skills whilst being trained as
reading mentors to children in Key Stage 1 and early Key Stage
2. In future, there will also be opportunities for reciprocal
observations between Year 6 and Year 7 teachers and the
possibility to team teach where teachers jointly plan and
deliver the lesson.

Sarah Jewell, Assistant Principal with
responsibility for Key Stage 3, said:
‘At The Regis School, we are proud of the transition
measures we have in place. Our initial competency
testing and careful composition of tutor groups along
with fun activity sessions ensure that new students
arrive at The Regis School full of excitement rather
than apprehension and parents are confident that
their children’s needs will be met.’

For further information, contact Sarah Jewell at sjewell@theregisschool.co.uk
or Andrew Strong at andrew.strong@southwayprimary.co.uk
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Paddington 10 at
Paddington Academy
When Paddington Academy was judged ‘Outstanding’
by Ofsted in 2011, inspectors highlighted the academy’s
behaviour initiatives as particular strengths. In their report,
they said that ‘the academy is extremely effective in
supporting and guiding students in their choices of how
to behave’. From talking to students, inspectors concluded
that students ‘are proud to be part of the academy
community, behave well and show high levels of respect for
each other, adults and for the academy community’.

Paddington Academy 10 for Students
1 I am a resilient learner - I always try my hardest and learn to the best of my
ability.
2 I do as I am asked, the first time I am asked.
3	I am always in the right place at the right time doing the right thing.
4	I am a reflective learner - when someone is speaking, I always listen and give
my
full attention.
5	I always have the right equipment for my lesson (pen, pencil, ruler, rubber, books,
PE/dance kit).
6	I always look smart and am ready to learn (correct uniform, no chewing, no
swinging on chairs, no mobile phones, headphones or iPods).
7	I am responsible for my learning and the learning of others – this means I work
well independently and with others.
8 I respect others.
9	I take pride in my work including the presentation of my work and exercise
book.
10	I keep my hands, objects and inappropriate comments to myself.

homework diary and is a regular focus of assemblies and the
Principal’s weekly podcast.
It sounds simple but the thinking and approach that underpin
the list establish an environment that allows staff to focus
on teaching and learning by supporting them effectively in
managing the behaviour of students.

Sometimes the simplest sounding initiatives can have the
greatest impact. Through consistent implementation and a
whole-school approach they make a difference that has a
transformational impact on performance. The Paddington 10
exemplifies this as a policy that has transformed behaviour
through its simplicity and adherence.

The system is designed to be clear and simple to operate
with ten clear statements of how students are expected to
behave in the academy. Some of these are highly specific
whilst others establish the environment in which teaching
and learning are expected to be undertaken. All are enforced
systematically.

At its core, the Paddington 10 is a list describing ten positive
student behaviours, codes of conduct and attitudes to learning
that all students and staff use all day, every day.
All expectations of students are framed around it and form
the roots of the behaviours seen across the academy. The
list is published everywhere and hung on all classroom walls
alongside a full explanation of the rewards and consequences
that apply both to its adherence and non-compliance. It is
written in language that is as applicable to Year 7s as it is to
Sixth Formers and staff. Students sign it each year as part of
their Home-School agreement; it is set out in each student’s

Adherence to the policy is logged on SIMS (the academy’s
management information system) so it can be seen easily
by the SLT and Heads of Year. This allows pastoral staff to be
systematic and proactive in their approach to intervening with
students causing concern. It enables them to warn individual
students about negative behaviours and to change their
behaviour before they receive a consequence.
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Any student receiving a consequence has to stay behind at the
end of the school day, reflect on their behaviour and reconcile
their behaviour with the teacher who has logged it. Other
forms of warning and discipline are also contained within
the policy for more serious incidents ranging from one hour
detentions to phone calls or letters home.

‘I like getting positive SIMS but I also like the fact that
teachers give you warnings if you do the wrong thing so you
know you are doing the wrong thing and you can put it right
before it gets serious.’
Another says:

But as importantly, the Paddington 10 is also used to reward
good behaviour allowing staff to focus on the positive and
to reward students who consistently do the right thing but
who, elsewhere, may go unnoticed or unrewarded. Such
behaviours include perfect attendance, positive contributions
and consistent work in lessons and wider activities. Rewards
range from positive postcards to merit badges, Learner of
the Week, reward trips and acknowledgement at the annual
Awards Evening. It has been recognised that students respond
best not to material rewards but to positive recognition and
praise. The academy has therefore developed a positive culture
of success where students are proud to wear badges on their
blazers and love a phone call home.

‘You know that if you do the wrong thing teachers won’t let it
go but also if you do the right thing they recognise it.’
Likewise, it is of great benefit to new staff joining the academy
as the students understand the policy clearly, giving them an
immediate framework within which to expect students to behave.
The policy has greatly improved behaviour at the academy. As
well as reducing low-level misbehaviour, it helps to direct the
focus of students and staff towards learning and impacts on
all areas of academy life. As behaviour has improved, the focus
has shifted to higher-order learning behaviours and attitudes.
For example, there has been a recent focus on improving the
quality of student language and communication. One of the
core values of the academy is that ‘the street stops at the gate’
and students are expected to communicate in appropriate and
formal language and to avoid using words that may offend
others; this links to the academy’s anti-bullying strategy and
helps to ensure that students are adequately prepared for the
world of work and to form effective relationships with others.
The improved behaviour has led to increased attendance as
noted by Ofsted who put better attendance rates down to the
fact that students ‘feel safe and secure’.

Its success is appreciated by both staff and students. It is
identified by students in surveys as something that they are
positive about; in particular they appreciate the consistency
of approach ensuring that there is parity across classrooms
within the academy. This is echoed by one student who says:
‘It’s much easier now all the teachers do the same thing. You
know where you are in every lesson.’
The students appreciate the system of rewards and
consequences as one student explains:

Peter Jones, Vice Principal of the academy, who is in
charge of behaviour policy, says:
‘We are proud of the Paddington 10 because it has led to
sustained improvements in behaviour and attitudes. These
have been achieved by staff and students committing to
it and working together to ensure that both are able to
focus on learning. It is important to us that it is closely
aligned with our overall ethos because it impacts on every
interaction between staff and students.’

The academy is working to develop student leadership
further so students can input into developing the policy. It is
also working to improve behaviour at the academy so that
it is as applicable in the corridor as it is in the classroom.
This will include building the ability of students to be more
self-regulating in their behaviour and to become better
independent learners, whilst still relying on the behaviour
policy as a framework for this to happen.
For further information, contact Peter Jones at peter.jones@paddington-academy.org
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Improving Attendance at
Southway Primary School
When Southway Primary School amalgamated in September
2010, attendance at its two predecessor schools was low. One
of the first actions the new Senior Leadership Team introduced
was a rigorous hands-on approach to attendance. As a result,
since amalgamation, the attendance and punctuality of the
pupils has improved significantly. Attendance at Southway
remains above average and is continuing to improve. The
school’s target for the current academic year is 96.5%.

A designated member of the Senior Leadership Team is
responsible for:
n F ace-to-face meetings with parents where attendance is
a concern;
n P roviding regular feedback to class teachers within
staff meetings and highlighting pupils with particular
attendance issues;
nH
 alf termly attendance assemblies to make all pupils
aware of the importance of good attendance and inform
them about the school’s target. Individual classes where
attendance has reached this target are rewarded with a
treat; examples so far have been watching a movie with
popcorn and a picnic with games outside;
n Termly celebration assemblies incorporating rewards for
100% attendance.

The school’s Data Manager is responsible for tracking
pupils’ attendance and punctuality. A robust system is in
place comprising:
n Daily phone calls home (prior to 10am) for all non-attenders;
n Daily monitoring of late arrivals after registration;
n Weekly monitoring of pupils whose attendance falls
below 95%;
n Weekly monitoring of pupils who have arrived late on
more than five occasions;
n Weekly monitoring of pupils who have six or more
broken weeks;
n Administration of a points system for the authorisation of
absence from learning; the relevant criteria includes the
child’s academic year group, current attendance percentage
and length of absence requested;
n Half-termly newsletters dedicated to attendance issues
distributed to all parents;
n Red/Amber/Green letters distributed to all parents termly
enclosing current registration certificate;
n Liaison with the Education Welfare Officer.

Where a pupil’s attendance triggers school action, in the first
instance an initial letter of concern is sent to the parents. If
the attendance shows no improvement, parents are invited
to meet with staff. The Principal meets with parents if the
attendance deteriorates further. Should school intervention
be unsuccessful, as a last resort, the case is referred to the
school’s campus-based Education Welfare Officer. Before each
intervention, parents have two weeks in which to improve
their child’s attendance.
The school’s strong focus on high attendance is paying
dividends with the whole school attendance record improving
each year. Before the school amalgamated in September 2010,
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Paul Hutchinson, the school’s Attendance
Manager, explains:
‘The initial meeting is a chance to open up a line of
communication and to emphasise to the parents
that we will help them in any way that we can.
Many parents are unaware of the impact that poor
attendance has on their child’s learning and how this
prohibits the child’s progression. Through an open
discussion we are able to set up ground rules for
moving forward.’

attendance at the infant school was 93.4% and 92% at the
junior school. The year after amalgamation, attendance rose to
96.2% and this year, as of the autumn 2012 term, it is 97.1%.
Ofsted have recognised the improvements that the school has
achieved with regards to attendance. In the last inspection in
February 2012, the inspection team reported:
Tina Barnes, Data Manager, said:

‘The school has implemented successful strategies to improve
attendance which has moved from well below average to
above average in the last year.’

‘At Southway, we have a strong focus on good attendance.
By monitoring individual pupil attendance, we ensure that
valuable learning time is not overlooked. We are delighted
that our current strategies have achieved an increase in the
overall attendance, however, we are not complacent. We
continue our relentless focus to maintain a high level of
attendance at Southway and ensure that all new parents
are made aware of our expectations.’

For further information, contact Tina Barnes at tina.barnes@southwayprimary.co.uk
or Paul Hutchinson at paul.hutchinson@southwayprimary.co.uk
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Improving Attendance at
Sheffield Park Academy
A direct approach to tackling poor attendance and persistent
absence has seen Sheffield Park Academy (SPA) drive up its
attendance figures from 82% to over 94% in just two years.

The answer lay in a more direct approach, with SPA working
directly with the Local Authority’s Legal Department to conduct
its own prosecutions against persistent offenders. Appropriate
training was provided to the attendance team, with the
decision taken that EWOs would only be allocated students
where other mitigating factors were affecting their attendance.
The SPA team would then pursue the parents or carers of
those students where a prosecution was possible.

With 22% of the cohort persistently absent, leaving the school
at the lower end of the attendance league tables, a new
attendance team was established in June 2010. First steps
centred around looking at the reasons for poor attendance,
with measures taken to address these, including the use
of same-day parental texts and home visits to persistent
offenders, leaving students and parents in no doubt as to the
academy’s new stance.

To support its intentions, the attendance team created a
central database where all details of home visits or parental
meetings could be recorded, as well as an excel spreadsheet
containing the relevant background information such as risk
factors, action taken so far or child on the Child Protection
register, enabling the team to prioritise the most at-risk
students. With the new systems in place, from March 2011
the academy made its expectations of both students and staff
very clear, with a robust strategy for tackling poor attendance,
followed rigorously by strong interventions.

Constraints with the Local Authority’s Educational Welfare
Officers (EWO) were also identified as an issue when
managing attendance, with a more consistent message
required for the parents of persistent offenders. In a change
to the existing system which revolved around referrals to the
EWOs and a focus on static groups of students, the academy’s
attendance manager was keen to get to the heart of the issue:
the perception amongst some parents that poor attendance
would be tolerated, with little consequence from the academy.

A daily check was made against students whose attendance
fell below 92%, with legal intervention introduced at 90%.
In the academic year 2010-11, the academy issued its first
Penalty Notice Warning Letter (PNWL), resulting in three
successful prosecutions and an improved attendance level
of 89%. By February 2011, this figure had risen to 92.6%.
Recognising the combined impact of home visits and the
new prosecution procedures, SPA raised the level for the
beginning of legal procedures to 92%. This change also took

At that stage, the only strategies that could be put into place
with the majority of students were home visits from the
academy’s own attendance team. Whilst important in raising
the profile of school attendance without EWO involvement,
the impact of these visits was limited whilst the academy had
no clear pathway for either supportive or punitive measures.
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Sheffield Park Academy’s Attendance Manager
Vicki Corke said:
‘One of the most beneficial factors of our push to
improve attendance has been our ability to strengthen
perceptions of the academy within the local community
by building positive relationships between home
and school.’

into consideration the government’s raising of the persistently
absent figure from 80% to 85%. At the end of the academic
year 2011-12, attendance stood at 93%, with 120 PNWLs
issued and 38 prosecutions made by the Local Authority.
Moving forward, every student’s attendance is now reviewed
half-termly, with a direct course of action adopted where
attendance is an issue. Tutors also receive weekly attendance
related RAG reports, identifying any unexplained absences
students may have and taking this up with the student
concerned. A weekly attendance league table is also displayed
in the academy dining hall.
By working in this way, SPA’s attendance team has been able
to adopt a more streamlined approach, ensuring attendance
related issues are addressed by the relevant member of staff
or agency, reducing the impact on the student. The team
itself continues to work tirelessly to maintain its presence
within the local community and has forged good working
relationships with families, communities and other
professional organisations.

As of October 2012, the academy’s attendance stood at
94.6%, with a continuing drive towards further improvements.
On the back of this success and with the EWO role in Sheffield
no longer in existence, SPA has now been approached by
other local schools keen to take responsibility for their own
attendance issues.

For further information, contact Vicki Corke at vicki.corke@sheffield-academy.org
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Inspiring Future Mathematicians at
Shoreham Academy
The Mathematics Department at Shoreham Academy has been
working closely with Sussex University on various projects over
the last two years in an effort to inspire interested students to
study mathematics at degree level.

make progress in the areas, such as algebra, they are
finding most challenging. Students receiving tutoring
have more opportunities to voice their opinions and work
through their previously held misconceptions about studying
at university, increasing confidence in their ability to take
mathematics further.

High-achieving GCSE students have attended a full day of
mathematics revision at Sussex University led by second
year mathematics undergraduates. As well as increasing
their mathematical proficiency, Shoreham Academy students
received a tour of the university, giving them an insight into
what university life is like and adding to their motivation to
achieve excellent results.

Academy student Shannelle Lurring said:
‘The tutor that spent time with me was very helpful and
easy to get on with. She was amazing at maths and was
determined to improve our maths for the future.’

The students provided very positive feedback about the
Revision Day with many reporting that they felt more confident
about taking their maths exam. One student said:

Another student, Ismael Meah, said of the tutoring:

‘I didn’t realise how much I knew until today.’

‘It was good because they helped us with the questions
we could not answer and how to answer exam questions
effectively and correctly.’

The academy is participating in the Sussex University ‘First
Generation Scholar’ scheme which seeks to support students
who want to study at university but do not come from a
family with a history of further education. Two mathematics
undergraduate students are currently visiting the academy’s
Mathematics Department every week. They are tutoring a
group of academy students aspiring to go on to university but
who would be the first in their families to do so. Tutoring is
conducted in small groups and focuses on helping students

Year 10 students have also had the opportunity to experience
university-level teaching at Sussex University. At an Enrichment
Day, students worked with the Sussex University mathematics
tutors, learning about the real-life implications of mathematics
and logic. They also took part in a maths quiz and were given
20 reasons to continue studying mathematics to a higher
level. The enthusiasm of the academy students was palpable
after the event particularly after hearing about the increased
earning potential of mathematics graduates!
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The academy has also been collaborating with the Further
Mathematics Support Programme, a Department for
Education scheme, which gives teachers expert advice on
supporting mathematically-able students at Key Stages 3
and 4. As part of the programme, a tutor from the Further
Mathematics Support Programme has been working with
the Sixth Form mathematics team to help them improve
results by offering advice on marking techniques, the use of
software packages for AS maths and graphical calculators
for statistics. In conjunction with the support programme,
GCSE students have been offered access to online revision
sessions to help them achieve As and A*s at GCSE.

As a result of the many initiatives employed by Shoreham
Academy, GCSE maths grades rose from 58% A*-C in 2011
to 71% in 2012. The initiatives have also raised the profile of
maths in the academy with the number of students going on
to study AS Level maths rising an incredible 250% over the
last two years.

Talking about how she has benefited from the Further
Mathematics Support Programme, A Level maths teacher,
Sara Burgess said:
‘The programme has been very useful in raising my
pedagogy of post-16 mathematics. I have found the online
multiple choice tests useful for getting quick feedback on
students’ progress. I will also be benefiting from attending
CPD sessions on the use of Geogrebra and how best to
improve teaching in Decision Maths.’

Nina Patel, Director of Studies of
Mathematics, said:
‘The Shoreham Academy mathematics team are
pleased to be a part of so many exciting initiatives
designed to inspire the next generation of
mathematicians. We will continue to identify further
opportunities to motivate and build the confidence
of all our students.’

For further information, contact Nina Patel at nina.patel@shoreham-academy.org
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Achieving Ofsted ‘Outstanding’ English at
Lambeth Academy
Delivering outstanding teaching and learning in core subjects
such as English and maths is a critical step on the journey
towards excellence.

The curriculum has been designed with the needs of each
cohort of students in mind. At Key Stage 3 there is a balance
of a traditional English curriculum (the study of ‘The Tempest’
and the poetry of Wilfred Owen for example) with a more
innovative, skills-based curriculum, including themed units
on topics such as food and sport and three visual literacy
units. The curriculum is constantly reviewed to ensure that it
still reflects the needs of each new cohort of students and
so that new members of the department are able to make
contributions.

Lambeth Academy’s English Department is considered to be
the leading department in the academy. It has been singled
out for praise by internal learning walks, governors’ visits,
external visitors and parents. The department achieves above
national averages for both two levels of progress at Key Stage
3 and three levels of progress by the end of Key Stage 4.
Students consistently exceed Fischer Family Trust predictions.

The academy’s English Department received an ‘Outstanding’
from Ofsted in a February 2012 subject inspection. The
curriculum was recognised as a real strength in the inspection,
with Ofsted noting that ‘the curriculum is distinctive and built
directly around the needs of students. It engages students and
enables them to achieve well’.

This success is down to a variety of departmental initiatives
which began with a specific intervention to develop a strong
subject leadership team in 2007.
Since then the department has worked closely as a
team on all aspects of departmental work from shared
planning and resources to effective succession planning to
ensure sustainability.

The academy was also announced as joint winner of the SSAT
English Award which recognises that the academy’s English
teaching practice ‘is excellent and provides opportunities for
all students to raise their achievement in English’.

Combined with the appointment of good teachers and
effective use of Teach First, the department has built an esprit
de corps that cuts across all their teaching and learning.

The impact of the Ofsted judgement and the SSAT Award has
reverberated across the academy with other departments fully
understanding the need for consistency and the value in group
planning and adopting it for themselves.

In curriculum terms, the department operates a centralised
curriculum, with teachers planning lessons and schemes of
work together. Every teacher has ownership of the curriculum
and the opportunity to work with, and learn from, other
members of the team.

English is now the academy’s specialism. Staff training
sessions now mirror the good practice of English Department
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meetings, with teachers collaborating to establish exemplary
teaching across the academy. This move has ensured that all
departments adopt relevant ideas relating to best practice,
thereby promoting consistency and reducing the impact of
in-school variation. While instilling the cornerstones of their
success throughout the academy, the department continues to
champion innovation from within; most notably with its new
drive to ensure that self and peer-assessment is conducted
rigorously and effectively and used as a genuine tool for
promoting reflection.
The English Department is viewed as an area of outstanding
practice and other teachers regularly observe lessons in the
department. The department have set themselves two new
targets this year: to increase the status of speaking and
listening and to engage more students in reading for pleasure.

Assistant Principal Brian Doyle, who has led the
English Department’s initiative, says:
‘I am particularly proud that the Ofsted judgement
recognises that the success of the English Department
is based on effective teamwork and that our practice
is consistent because the department is cohesive and
supportive. Every member of the team is responsible
for what we have achieved.’

For further information, contact Brian Doyle at brian.doyle@lambeth-academy.org
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Nurturing Linguists at
Bournemouth Collegiate School
When it comes to modern foreign languages, Bournemouth
Collegiate School has high expectations of its students and is
focused on not only helping them to achieve the top grades
but also giving them the confidence to converse with native
speakers. Through a dedicated and innovative Modern Foreign
Languages Department, the school’s performance in both
French and Spanish is improving and every year its GCSE
and A Level results outperform those of the year before; for
example, in 2012, 83% of Spanish GCSE entries achieved A*
and A grades, up from 81% in 2011. In French, 80% of GCSE
entries achieved A* and A grades, up from 42% in 2011.

Whilst there is a great deal of support on offer for those
students who are struggling, the department is well aware
that there are some very able linguists within the school and
sets them challenging work accordingly. When students are
set work to complete in lessons, more often than not the
more able students finish their work quickly. To ensure these
students are consistently pushed and challenged, teachers set
them more difficult, extension tasks which relate to what they
have been learning in the lesson.
In both French and Spanish, teachers have developed their
own textbooks and resources. These textbooks, which include
vocabulary, examples and activities, are focused on helping
students achieve A* grades. They were first introduced as a
way of saving time in lessons; instead of students spending
time copying vocabulary from the board, the vocabulary is
set out in the textbooks allowing time for students to do
oral practice and reinforcement activities. Two of the Spanish
textbooks have been made available on the teaching resources
section of the TES website. So far they have been downloaded
over 8,000 times.

Both French and Spanish are compulsory subjects in Years 7
and 8 and students can choose to continue one or both of the
languages in Year 9. Whilst it is not compulsory to study a modern
foreign language at GCSE, students are strongly encouraged to
do so. These languages are becoming increasingly popular in the
school with 20 students currently studying Spanish in Year 11 and
28 studying it in Year 10 whilst there are currently nine students
studying French in Year 12 up from four last year.
The focus in Years 7 and 8 is to give students a strong
grounding in both languages so that they can begin their
GCSE courses with confidence. The Modern Foreign Languages
Department employs a number of methods aimed at helping
students gain and develop the skills they need to become
strong linguists including:
n Frequent vocabulary and grammar tests;
n Small group and one-to-one tuition after school or at
lunchtime to help students who may be falling behind;
n Additional support from Sixth Form linguists.

A key priority for the language teachers when planning their
lessons is to make them as interactive as possible. Teachers
employ numerous teaching methods to give students the
opportunity to hone their oral, written and listening skills.
From singing songs and playing games to working in pairs
and small groups, students become completely immersed in
their lessons.
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Talking about the format of her lessons, Raquel
Diaz, Head of Spanish, says:
‘Interaction is a must in all my lessons and every single
student participates whether or not they volunteer. This
increases the pace of lessons and helps to keep students
engaged. I sometimes tell them that in my lessons they use
more calories than in PE!’

This is echoed by Spanish GCSE student, Connor Patrick
who says:
‘The lessons are fun, fast and very interactive, and we get a lot
of work done.’
French lessons are just as active, as described by Year 7
student Ryan Griffiths:
‘I really enjoy French as you can get help whenever you need
it. There are people in our class that are all different abilities
and some need more help than others. All of our lessons are
really fun; we do exciting games and lots of fun work, which
Madame Baffos makes as fun as they can possibly be.’

Angela Baffos, Head of Modern Languages and a
French teacher, says:
‘We have very high expectations of our students and
encourage them to work hard until they have mastered
each element of the language. We ensure that vocabulary
and grammar is thoroughly embedded giving students the
strong grounding they need to continue studying languages
through to GCSE, A Level and beyond.

Beyond the classroom, the school runs very successful trips to
France and Spain to give students an opportunity to put their
language skills into practice. All French students are eligible to
participate in a five day trip to France. The destination changes
every year but previous visits have been made to Paris, the
Loire Valley and Normandy. Changing the destination each
year means that students can go on more than one trip to
France during their time at school.

‘Languages at Bournemouth Collegiate School, however,
are not just about learning vocabulary and grammar rules.
We take every opportunity to celebrate Spanish and French
culture and through events such as the European Day of
Languages and Bastille Day, we give all students a chance
to immerse themselves fully in another culture. For me, the
key to success is to make the lessons fun and varied so that
pupils are motivated to learn.’

This year, A Level French students are looking forward to
spending a week’s work experience in Provence during the
February half term. This is a first for the school and it is hoped
that students’ language skills will improve significantly since
they will be required to speak in French to native speakers
all day. It is planned that students will work in shops and
restaurants giving them a chance to put into practice
everything they have learnt in the classroom.

The school has expanded its language options and now offers
students in Years 7 to 13 the opportunity to study German,
Russian and Chinese. With an increasing number of languages
on offer, the Modern Foreign Languages Department has
continued to maintain its high academic standards. For
example, in 2012, the school celebrated its first GCSE and A
Level results in Chinese; all 18 students achieved A* and A
grades at GCSE whilst all seven A Level students achieved A
and B grades.

Spanish students in Years 7 to 9 have the opportunity to go
on a cultural visit to Seville whilst students in Years 10 and
above can participate in an exchange with Los Maristas La
Immaculada, a school in Barcelona. To maintain the schools’
relationship, classes frequently use skype to keep in touch.
Using the interactive whiteboards, classes in Bournemouth
are able to talk to classes in Barcelona giving students in both
countries a chance to practise their language skills.

For further information, contact Angela Baffos at angela.baffos@bournemouthcollegiateschool.co.uk
or Raquel Diaz at raquel.diaz@bournemouthcollegiateschool.co.uk
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Raising Literacy Levels at
The Regis School
Currently, around one third of Year 7 students joining The
Regis School have a reading age two years lower than
their chronological age. This has very serious implications
for students’ ability to access the full curriculum and, as a
consequence, it impedes their chances of achieving well at
GCSE as well as potentially depriving those students of an
essential life skill. As a result of the weak literacy scores on
entry to the school, The Regis School took the decision to
address this issue head-on to ensure that students acquire the
literacy skills they need as quickly as possible.

n Introducing a Performance Management target linked to
improving students’ literacy standards;
n Requiring all teachers, when planning their lessons, to set
literacy objectives as well as learning objectives;
n Introducing DEAR (Drop Everything And Read) for all
students across the school;
n Introducing six-monthly reading age tests for students to
benchmark progress;
nC
 reating a culture of reading within the school by asking
all staff to indicate on a laminated card which book they
would recommend and why;
n Working with ‘Pepper’ – a black Labrador who reluctant
readers read to;
n Running six CPD sessions on improving literacy standards in
each of the last two years. These focused on:
nH
 igher order questioning;
n S tudents using full sentences to answer all questions
and justifying their answers;
n S taff agreeing an aspect of literacy they would focus on
in their lessons. This was then followed up via lesson
observations and walkthroughs.

Two years ago, the Literacy Strategy Group was formed. The
group comprises two ASTs, a Vice Principal, an Assistant
Principal, the SENCO, SEN staff, the Head of English, the Head
of Competence Curriculum and a librarian. Its purpose is to
drive up literacy standards as rapidly as possible, using many
different and often innovative strategies. Initially, the group
focused on ensuring that all staff understood the implications
of the students’ often low literacy skills on progress and
outcomes in their subject area. As a result of doing this,
the group established a broad consensus across all staff
that literacy is an issue for all teachers, rather than the sole
responsibility of the English Faculty.

With Year 7 in particular, the competence curriculum (which
is 20% of curriculum time) focuses on improving literacy
standards. Within this, the school introduced Accelerated
Reader – an internet based programme in which students
answer a series of graduated online quizzes about the books
that they have read. Three times a fortnight, all students

The school’s initial focus on improving students’ literacy skills
has included:
n Making literacy an area for improvement in the school and
faculty improvement plans;
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participate in ‘Drop Everything and Read’ sessions during tutor
time. During these sessions all students and staff read. Year 7
also use competence curriculum time to read and managed to
read over 30 million words between January and April 2012.
As a result, 42% of the students improved their reading ages,
with a further 28% keeping pace with their chronological
reading age.

year, the 220 new Year 7 students were set according to
their literacy ability and split into four classes. The lower two
sets have intensive literacy tuition for five hours a week. Two
teachers teach the third set whilst three teachers work with
the lowest set. This gives the teachers the flexibility to teach
in whichever way best suits their students and to deliver a
tailored approach with a smaller group of students. It is
hoped that this intensive tuition will accelerate students’
progress so that by the end of Year 7 they can access the
full secondary curriculum.

In September 2012 the school introduced initiatives to
accelerate students’ progress further. These included a new
marking policy and a ‘Reading Champions’ scheme which
combines Accelerated Reader with the home-reading scheme.
The school hopes to engage a greater number of parents by
introducing this. The school is also focusing on improving
writing through the new Key Stage 2 DFE English curriculum to
inform planning for its weaker Year 7 students.

The impact of the school’s literacy drive to date shows that
standards are rising. In 2011 just over half of all students
achieved level 5+ in English at the end of Key Stage 3. In
2012 this rose to 77%. The school is confident it is also
securing good progress with its current Year 7 and 8
students: 72% of Year 8 students had achieved level 5 by
the end of the academic year; this is a significant
improvement on the recent past.

The school has also recently made a significant investment in
the Year 7 curriculum model. At the beginning of the academic

Stuart Edwards, Vice Principal, says:
‘There is no magic wand you can wave to improve students’ literacy levels. The intensive literacy tuition
means that we can focus on raising student achievement and address areas of weakness head on.
‘A number of the initiatives, such as Drop Everything and Read and the Reading Champions programmes,
seek to establish a culture of reading throughout the school. If we can nurture a love of reading in
students then we are halfway there in raising their literacy levels to where we need them to be.’

For further information, contact Stuart Edwards at sedwards3@theregisschool.co.uk
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Creativity in Art and Design at
Ashford School
In its latest ISI inspection report, Ashford School was praised
for its encouragement of adventurous learning which was said
to be particularly evident in practical subjects. Inspectors found
that students are ‘clearly confident in taking risks and enjoy
the challenge of independent thinking’. Few subjects allow for
adventurous learning as much as art and design and Ashford
School is taking full advantage of the opportunities it offers.

Year 10 student Becky Gardner says:
‘My art gives me time to express my ideas without the fear of
going wrong.’
At Ashford School, art is not just about the finished product;
teachers encourage students to enjoy the journey they travel
on when producing each piece of work. Through regular
discussions with teachers and student presentations to their
peers, students have the opportunity to explain their ideas and
give others an insight into the thinking behind their artwork.
Through this regular dialogue, teachers give students the
positive reinforcement they need to build their confidence
and enjoyment.

From Year 7, the school focuses on developing and nurturing
the fundamental skills of drawing from direct reference and
teaching students ways of observing and recording their
world using traditional methods. Instead of teaching each art
technique in isolation, however, the different art forms are
allowed to overlap as teachers take students through
the broad curriculum which includes fine art, textiles
and photography.

Art classes allow a close rapport between teachers and
students. By taking the time to talk to students about their
work, teachers are able to recognise each student’s strengths
and weaknesses and can steer them in a way to allow success
without being prescriptive.

Once the basic skills are acquired, the school encourages
students to break the rules and to be bold in experimentation.
Often the most exciting work is the result of an accident and
one of the school’s most important tasks, especially in Year
10 when GCSE work starts, is to open students’ eyes to the
possibilities that occur when experimentation with different
processes takes place. Some of the content of early GCSE
sketchbooks is work that has been discarded by students and
retrieved from the bin by teachers, making students reassess
their results and consider ways of taking it further.

To broaden their understanding, students are encouraged
to visit exhibitions, galleries and different environments to
see how different artists experiment with different concepts,
materials and processes. A group of Sixth Form students, who
visited Jordan to attend the dedication of a stained glass
window they had helped to design and make, were inspired to
create some of their A Level pieces based on the different art
forms they saw during their trip.
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Art at Ashford School is not produced merely to impress
examiners; instead, the students’ work is regularly displayed
in and outside the school. Recently, AS Level textile students
designed and made wall hangings for a local hospice. The
exhibited work was enjoyed by visitors to the hospice chapel
and the fact that every student on the course achieved an A
grade in AS textiles is testament to the success of the project.

Whilst teachers’ overriding aim is to nurture a love of art
and design, these are academic subjects that lead to wellrespected qualifications and the impressive A Level and GCSE
results reflect the students’ enthusiasm for these subjects.
In 2012, over 90% of fine art GCSE students achieved A*
or A grades whilst over 80% of fine art A Level students
achieved the top grades. Seven Year 13 students continued
art and design with three accepted onto excellent BA Textile
degrees at Bath, Winchester and Norwich Universities whilst
two began Foundation courses at Central Saint Martins
College of Art and Design. Another two students are pursuing
Architecture degrees with one having been offered a place to
study at The Bartlett, University College London.

Beyond the syllabus, the school’s artist-in-residence and
visiting artists introduce students to new ways of thinking and
doing which lead to a wider variety of different art forms. The
school’s weekly life drawing classes, which are open to Year 10
students, are having an enormous impact on the development
of drawing skills and all participants take the classes seriously.
Explaining why the art provision at Ashford School is so good,
Year 10 student Sophie Buck says:

Roy Smith, Head of Art at the school describes it
as a ‘privilege and a joy to nurture the creativity
of the students’. He says:

‘We are treated like adults and individuals and encouraged to
be adventurous.’

‘By encouraging our students to look around corners
and to make bold creative decisions, the Art Department
is rewarded by seeing them grow in self-confidence and
feel more able to tackle problem solving in all subjects
and in all areas of life.

The department is continually looking to broaden students’
skills palette and with the help of its sculpture specialist is
developing its 3D work.

‘I am proud that so many of our A Level school leavers
are independent young artists who are ready to
embrace the challenges and adventures of life
outside Ashford School.’

For further information, contact Roy Smith at smithr@ashfordschool.co.uk
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Foreign Language Leader Award at
Barnsley Academy
Students at Barnsley Academy are bringing languages to
life through the academy’s Foreign Language Leaders
Award (FLLA).

‘We all worked together which helped make for a really
successful year. It also encouraged teamwork and taught us
to interact with people who we wouldn’t usually work with
– which is what teachers have to do when they’re teaching.
I would never have normally thought about doing something
like this, but now I’m glad that I did.’

The scheme, which echoes the academy’s successful Sports
Leader Award, encourages those studying a modern foreign
language to develop their organisational and teaching skills in
a classroom environment.

All members of the Modern Foreign Languages Department
have also been involved in different aspects of the scheme,
including PGCE students, for whom delivery of the award
formed part of their training.

Delivered as an extracurricular activity due to timetable
constraints, the FLLA was introduced over the 2011/12
academic year, with a dedicated modern foreign languages
class created, comprising those students who had chosen
French or German as an option.

Sarah Harris, languages teacher and scheme
co-ordinator, said:

The scheme’s first group of Young Leaders completed the
teaching unit of the award in July, linking into the academy’s
Year 6 transition day where they were given the opportunity to
teach French to primary school children.

‘Our first cohort was keen to take part from the outset.
The organisational element of the award was particularly
popular, with those taking part coordinating and delivering
our European Day of Languages, which is set to become an
annual event.’

Alongside the teamwork skills developed, the FLLA also helped
participants forge stronger relationships, with the students in
the class working more closely together across all aspects of
academy life.

Looking ahead, the academy will be encouraging more
students to take part in the award, with a key focus on
strengthening links with the community and expanding
opportunities with primary schools as part of the teaching unit.

Freya Atkinson, a Year 9 student taking part in the first year of
the award, said:

For further information, contact Sarah Harris at sarah.harris@barnsley-academy.org
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Textiles at
The Regis School
Imagination, creativity and freedom are just three reasons
why textiles at The Regis School is so successful and popular
amongst students.

‘We keep projects short which means students work
intensively on a project and produce a higher standard of
work. They have produced some stunning work which is
displayed around the school to inspire other students and
show them what can be achieved.’

Students follow a textiles course as soon as they join the
school in Year 7 where they gain a good grounding in the
basic skills of using a sewing machine. The first task the
students are set is to embroider a small piece of material
which is in the student’s House colour. Armed with the basic
skills, students are given the freedom to decorate the fabric in
whichever way they choose which brings out their creative flair
and indicates to the teachers which students have the greatest
potential. All the pieces of fabric are then sewn together and
put on display. This means that every single Year 7 student has
their work on display in the academy.

A permanent fixture of the academy calendar is the annual
Fashion Show in which students in all years wear clothes
they have designed and made themselves. Pupils from a local
feeder primary school also take part in the show wearing their
own creations; this year they made costumes for Robin Hood
based on their work on medieval England.
The Fashion Show is very popular with tickets selling out well
before the night. Students look forward to the Show with
great excitement and take great care in their work as they
know it is going to be seen by their friends and family.

Textiles in Years 8 and 9 continues to develop basic skills and
encourage independent working. Those students who show
the most potential are invited to after-school master classes
once a week. The classes are optional and any student who
expresses an interest in attending are welcomed. The classes
for Year 8 last one hour and, at the request of the Year 9
students, their classes last an hour and a half. These classes
are extremely popular and have resulted in a significant
number of students choosing to study textiles at GCSE, and
then at AS and A2 Level.

It has become a tradition that the Year 13 students create and
wear extravagant ball gowns. The exquisite creations inspire
the younger students who cannot wait to design and make
their own ball gowns when they reach Year 13.
The clothes the students design for the Fashion Show form
part of their GCSE and A Level controlled assessment work
and, because the students know their work is going on public
display, they work particularly hard on their creations. This has
resulted in some excellent grades; in 2012, 78% of students
achieved an A*-C in GCSE textiles whilst 70% of AS entries
achieved A and B grades putting the department in the top
10% of schools nationally (ALPS).

Freda Heywood, Head of Technology, puts the success of the
department down to the fact that students are set short term
projects. She says:
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Each year the Fashion Show evolves and this year, the
school is planning to invite Year 5 pupils from its feeder
primary schools to watch the full technical rehearsal. As well
as giving the students a chance to practise in front of a large
audience, it will also give the Year 5 pupils a glimpse of life at
The Regis School.
On the evening of the Fashion Show, there are also plans
to put on an exhibition of all GCSE and A Level technology
work and for the Year 10 hospitality and catering students to
provide the refreshments.
Ambition and aspiration is at the heart of the
department and the textiles teachers ensure that
their students are aware of all the career options
which are open to them. As Freda Heywood
explains:
‘Textiles is not just about sewing. It encourages students to
become independent learners and to use their initiative and
imagination to create fantastic pieces.
‘We keep in touch with our former students who have each
gone on to follow exciting and successful careers. Some
students have studied Fashion and Textiles at university
whilst one did a Forensic Science degree in which she used
the skills she learnt at school to analyse fibres as part of
criminal investigations! Our students are inspired by the
successes of our former students and work hard to reach
similar, if not greater, heights.’

A number of former students are now enjoying exciting
careers throughout the fashion world. One former student is
Chief Designer for the clothing brand Animal whilst another
works at a bespoke linen company whose clients include the
Royal Family. Other former students reflect on how The Regis
School inspired them to follow a career in textiles. Gemma
McLaughlin, who now designs costumes for Strictly Come
Dancing, says:
‘I was encouraged to be creative and push the boundaries
throughout my time studying textiles at The Regis School. I am
now working at my dream job and have made dresses for a
number of female celebrity and professional dancers.’
Lorna Ballantyne, who was one of two successful candidates
from 11,000 applicants to gain employment with Marks and
Spencer as a garment technologist, says:
‘I thoroughly enjoy my job and have recently travelled to
Paris and spent ten days in Turkey looking at manufacturing
processes. I have also gained my first promotion.’
For further information, contact Freda Heywood at fheywood@theregisschool.co.uk
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Accelerated Reader at
Ashford Friars Prep School
To encourage pupils to read for pleasure and become more
proficient readers, Ashford Friars Prep School introduced
the Accelerated Reading Scheme. Using funds from United
Learning’s Innovation for Improvement project, the school
decided to pilot the scheme in 2010 with Years 5 to 8 before
introducing it to other year groups.

names of the members of the 100% Club which indicates
those pupils who have achieved 100% in the online quiz. The
results from the quizzes are translated into house points giving
pupils an incentive to do well. The library noticeboard also
displays book reviews written by staff as well as pupils.
Talking about her enthusiasm for the scheme, Year 6 pupil
Molly said:

The school started by cataloguing all the books in the library
according to the levels set by the Accelerated Reading Scheme
which correlate to the results of pupils’ regular reading tests.
Pupils are therefore aware of these levels and can easily find
the books which are suitable for them making the library a
much more accessible place.

‘Accelerated Reading is fun and enjoyable because it is
always a race to be the first one in the class to be a
millionaire. It’s tense when we discover which the top
class is. That keeps us going!’

When pupils have finished a book, they answer an online
quiz which tests whether or not they have read the book and
properly understood it. When each pupil takes and passes a
quiz, the word count of that book is recorded so the school
knows how much each pupil is reading. When a pupil’s word
count reaches a million, they become members of the coveted
Millionaires Club and have their name displayed on the
noticeboard outside the library. They are also given a jumper
which has the slogan ‘I’m a millionaire’ on the back. Pupils are
allowed to wear these jumpers on the day they are given them
and then proudly wear them on non-uniform days. Each week
in assembly, pupils eagerly wait as the word count totals are
shared and the new millionaires and year group class winners
are announced.

Another Year 5 pupil Hana said:
‘I love the quizzes. They have made me take more notice of
the smaller details in the books.’
The school was so impressed by the scheme that a term after
the pilot was launched, the school decided to introduce it to
Years 3 and 4 and in September 2012, Year 2 pupils joined the
scheme.
A year after the scheme was introduced, the number of books
being borrowed from the library trebled. From January to May
2010, 372 books were borrowed from the library. During the
same period in 2011, this had increased to 959. The library
is open each morning and there is a gentle stream of pupils
returning and selecting books, taking quizzes and furtively

Alongside Millionaires Club members, the school displays the
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whispering about how many words they have read. The
form teachers receive print outs of their class’s performance
and individual word counts. This allows them to encourage,
congratulate and cajole any individuals who need it!
As a result of the scheme, the school has purchased a number
of new books for the library, the majority of which have been
chosen by the pupils themselves. Describing how the scheme
has enabled her to read more books, Year 6 pupil Imogen said:
‘Accelerated Reading has made me read more books that
I have not read in the past. It is good to achieve success
in reading.’
Another Year 5 pupil Grace said:
‘I think Accelerated Reading is good because it makes you
want to read more and bigger books too!’
To quantify the impact it has had on pupils’ reading ability,
the school uses the Suffolk Reading Scale (SRS) and the
Accelerated Reading STAR reading test. Using the SRS, in
Year 5, 32% of pupils made a significant gain of four points
or above on their standardised score whilst in Year 6, 25% of
pupils made a significant gain of four points or more.
Using the STAR reading test, Year 5 made an average gain
of three and a half months on their reading age and Year 6
made an average gain of two months on their reading age. On
average, the Additional Educational Needs children improved
their reading ages by four months. The highest gains in Years 5
and 6 were 11 standardised points and 12 points respectively.
The scheme’s positive impact on pupils’ reading ability is
echoed by Year 4 teacher Miss Hilton, who says:
‘I think the Accelerated Reading scheme is wonderful. It is
suitable and inclusive for all pupils. It has really focused and
challenged pupils with low and high reading abilities and
everyone is able to progress.’

Wheezie Cottrell, Head of Learning Support, said:
‘The introduction of the Accelerated Reading scheme has
been a large task but one that the school has embraced
wholeheartedly; the staff have encouraged the children,
the parents have supported the scheme and some have
volunteered to help in the library but, most importantly, the
children have picked up the Accelerated Reading ball and
run with it.’

For further information, contact Wheezie Cottrell at cottrellw@ashfordschool.co.uk
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Achieving English and Maths at
William Hulme’s Grammar School
Since converting from being a fee-paying independent school
to an academy in 2007, William Hulme’s Grammar School
(WHGS) has maintained the excellent progress its students
make in English and maths. For example:
n Nearly 90% of students gain a C or above at GCSE in
English and maths;
n 3 9% of GCSE students gained an A or A* in maths in 2012;
n 9 1% of students make three levels of progress from
Key Stage 2 to 4 in maths and 84% make this progress
in English;
n 5 8% of students make four levels of progress from
Key Stage 2 to 4 in maths and 46% make this progress
in English.

Each department comprises a strong team of subject
specialists who work closely together. Students are set
according to their ability and progress is measured regularly
both quantitatively and qualitatively to recognise each
student’s potential and ensure that they are being encouraged
to achieve it. Both departments use data extensively to set
ambitious targets, identify progress and to make strategic
interventions where a student’s progress falters; this can take
the form of one-to-one support, small group intervention or
an assertive mentoring programme with a member of staff.
High expectations begin in Year 7. With some students
having come up through the WHGS Primary Phase, they
already have a strong awareness about how teaching and
learning operates at WHGS and are familiar with many of the
secondary teachers. Assessment for Learning is embedded in
the curriculum and delivered across all subjects and key
stages in all lessons to encourage learning to become
more independent.

That this is achieved amongst a school population where 18%
of students are eligible for Free School Meals and 46% speak
English as an Additional Language makes the achievement
even more spectacular and is one reason why WHGS is now
the most popular school in Manchester. Indeed, the GCSE
results amongst EAL students alone are incredibly impressive
as shown by the 2012 results in which 74% of EAL students
achieved a grade C or above in English. 87% made three
levels of progress in English whilst 44% made four levels
of progress.

WHGS runs an extensive programme of extra study sessions
before and after school so that, across the academic year,
there is a constant focus on attainment at all key stages.
Planned interventions for all students run throughout Year 11
and are mapped out with planned milestones and discussed
with parents at an Academic Review Day at the end of Year
10. This is referred to as ‘The Final Countdown’ and comprises

This success has been achieved by a relentless focus on
teaching and learning and outstanding leadership in
both departments.
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publications and events created for Year 11 students and their
parents to participate in.

Given the diversity of cultures and backgrounds prevalent
at WHGS, considerable effort is made to engage parents
with their children’s learning. Not only does the academy
offer an iGCSE in ESOL to EAL students but parents are also
encouraged to attend ESOL classes and sessions about how to
encourage their children to read. Likewise, workshops about
how to revise as well as subject specific revision sessions
are offered in English (to secondary parents) and maths (to
primary parents) so that parents can understand how best to
support their children.

These include:
n The Final Countdown booklet: this is issued to Year
11 twice throughout the year; the first issue is distributed
ten weeks before the mock examinations in January
and the second is given out ten weeks before the final
GCSE examinations. It sets out an hour-by-hour ten week
diary which helps students organise their time around
school, workshops, homework, revision and leisure. It also
comprises tips on how to revise more effectively including
advice on how to revise if students have a particular
preference for auditory, visual or kinaesthetic learning.
n Holiday Conferences: these are run during every
holiday throughout the year except Christmas and summer
holidays. The conferences run sessions on subjects across
the curriculum and students choose which sessions to
attend. 95% of Year 11 students usually attend the English
and maths sessions during the Easter Conference. These
conferences have been extended to other academies over
the years.
n Assertive Mentoring Programme: students who
are underachieving are mentored by members of staff
throughout the year. The mentor ensures each student is
completing their work and supports them when they find
themselves struggling with their school work.
n Parents’ Revision Sessions: these run throughout the
year with the first one held in the autumn term just for
parents. This first session is very practical and is run like
a lesson with parents spending an hour actively revising.
This gives parents an opportunity to find out their preferred
learning and revision style and to explore alternative
ways of revising than simply reading. After Christmas, the
sessions involve both parents and students and are much
more subject specific. Around a third of Year 11 parents
attend these sessions. Parents greatly enjoy the sessions
and recognise their benefits with one parent explaining:

Alyson Boustead, Vice Principal (Secondary),
emphasises the importance of this ethos in how
students are taught:
‘All staff have a strong conviction that any student can
achieve in English, maths and other subjects. This conviction
encompasses the whole school and it is so important
that parents and children work with us as one school
community. Strong, resilient, mutually supportive and
accountable middle leaders are critical in maintaining the
momentum on a daily basis. By setting our aspirations
high and by annually proving that these aspirations are
achievable we have a developed culture in which children
believe they can succeed and do so.’

‘The session has given me a range of ideas about how to
motivate my daughter in her revision studies. Excellent!’
Describing how the sessions have helped them, another
parent said:
‘The best part of the revision evening was learning that there
are many different ways to revise, not just sitting with a book
in front of you.’

For further information, contact Alyson Boustead at alyson.boustead@whgs-academy.org
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A Solid Foundation in Art at
Lincoln Minster School
The Art Department at Lincoln Minster School offers students
the opportunity to study art, graphics and photography as
three separate endorsements. By doing so, students who
wish to pursue a career in the arts have the opportunity
to specialise to a level that matches and, in some cases,
surpasses the level of expertise gained on Foundation courses.

Lincoln gallery and have good links with local businesses
and universities.
‘The teaching that was judged to be excellent was
dynamic and well-paced. It required the pupils to have
high expectations of themselves and encouraged them to
participate and work independently. The making of canvasses
from scratch in a Year 12 art class was an example of
independent learning at its best.’

Many of the school’s students choose to study all three and
spend the duration of their life in the Sixth Form creating
a comprehensive and solid portfolio. This has proven to
be hugely advantageous as the art teachers can then help
students manage studio time effectively and monitor work
in progress on a daily if not hourly basis. This has been
particularly beneficial during the ever pressurised exam
period when students are able to discuss with staff which
endorsement they wish to concentrate upon at a given
time. This approach is only possible due to the versatility
of the specialist teachers and the open plan nature of the
department itself.

The Art Department places emphasis on promoting and
marketing art work and Sixth Form students are encouraged
to become actively involved in the organisation of their own
art teachers’ exhibitions. This gives them hands-on experience
of working in the modern art world and also provides the
opportunity to display their own work in galleries in Lincoln.
Aside from academic and practical studio practice, the
department runs specialist workshops with support from
artists and practitioners from the local community. Life
drawing is a discipline that students are encouraged to do
and, as such, the department organises regular life drawing
classes on Saturdays and after school on Wednesdays. This
helps students gain a fundamental knowledge of anatomy
and a comprehensive knowledge of the figure. Classes run
throughout the academic year with students being invited
to attend towards the end of Year 11. Studies from the
model are later developed into painting and sculpture in
the studio. Students work alongside practising artists and

Due to the intensive nature of study and the varied curriculum
content, students are equipped with a range of expertise and
skills that allows them to compete with students applying
directly to BA courses and securing firm offers. When ISI last
visited the school, inspectors were impressed by the quality of
the school’s art provision. They reported:
‘Pupils’ cultural and social experience is extended by art, visits
to galleries and exhibitions. Pupils also exhibit artwork in a
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on many occasions with parents who have studied art and
design. Universities such as Oxford Brookes and Cambridge
alongside Leeds and Norwich have commented upon the
sheer dedication of the students who have participated in
these classes and staff believe that students’ success in
securing university offers is due to students’ involvement in
this essential artistic academic discipline. This is validated by
a Cambridge University lecturer who told a former Lincoln
student who secured a place at the University:

to study first-hand the work of both ‘Old Masters’ and 21st
century artists. Work executed during these trips is applied
directly to coursework portfolio and personal investigation.
Sixth Form students are invited to assist in the running
of summer school workshops designed to develop skills
and build confidence amongst students in Key Stage 3
and below.
The Art Department has achieved considerable success in
helping students gain places at university. In 2012, all
seven students who applied to study arts-related courses
at university were successful with students going on to
follow courses in Fine Art, Graphic Design, Illustration
and Animation.

‘Your A Level teachers have taught you exceptionally well.
[It is] very refreshing to see a strong body of life drawing.’
Impressed by the standard of teaching in the Art Department,
one parent of a Year 12 student commented:
‘I am delighted that I chose to send my daughter here as the
nature, depth and quality of the work she is undertaking far
exceeds that of her friends in her previous school.’

Students are actively encouraged to enter national and local
competitions with marked success. One student won the
International High School Arts Competition whilst another
student had their design for an album cover for the King
James Bible Oratorio, ‘Every Purpose under the Heaven’
selected by composer Howard Goodall.

Students participate in two study trips to London and Paris
which enrich their subject specific knowledge and enable them

Cathy Servonat-Blanc, Head of the school’s Art
Department, says:
‘Our focus in the Sixth Form is on providing students
with the very best tuition rather than on just making
sure they are fully prepared for their A Levels. We
encourage students to take risks and go beyond the A
Level curriculum so that they can nurture and explore
their artistic talents. Our university success rate is
testament to the individual attention each teacher
devotes to every student. Moreover, the fact that a
number of university lecturers have been impressed by
our students’ artistic abilities and portfolios shows it is
worthwhile to give students the opportunity to develop
their talents at a more advanced level.’

For further information, contact Cathy Servonat-Blanc at cathy.servonat-blanc@lincolnminsterschool.co.uk
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Of all the interventions implemented in the last academic year,
by far the most popularly used were the Literacy Mats. These
contain helpful vocabulary, connectives, sentence starters and
general literacy tips that students can use in their written and
spoken work during lessons. Some departments have taken
the general Literacy Mats and developed their own subject
specific Literacy Mat; the Inclusion Team is now ensuring that
all departments have their own mats.
The academy places a strong emphasis on promoting literacy
amongst its younger students. All Year 7 and 8 students
participate in the Accelerated Reader programme through
which each student has personalised reading targets. Each
year group takes responsibility for publicising and rewarding
reading efforts; with appropriate rewards in place to motivate
and engage students. Accelerated Reader is now a timetabled
part of the Year 7 curriculum, which increases the amount of
reading time for students.

‘L’ is for Literacy at

Additional intervention programmes have been put in place
for Key Stage 3 students including a Saturday reading support
programme which targets reading comprehension and fluency.
Key Stage 4 and Key Stage 5 students will be re-tested to
ensure the academy provides the appropriate interventions for
the older students.

Walthamstow Academy
Engaging students with literacy is a seven days a week activity
at Walthamstow Academy. The academy’s Literacy Programme
has been developed to address the high numbers of students
who arrive at the academy with low literacy and to tackle
the impact this has on their ability to access the curriculum.
Typically only 25% of students enter Year 7 with a reading
age equal to or above their chronological age.

The academy’s cross-curricular literacy working party meets
once every half term and supports literacy development within
faculty areas. Literacy ideas and initiatives are shared more
widely through the working party which supports the ongoing
development of students.

Following detailed research on global best practice,
the academy’s approach combines work that raises
the prominence of literacy in the academy with specific
interventions to assist those who need additional support.
It goes hand-in-hand with traditional literacy interventions
but is acknowledged as a visible and sustained priority
across the academy.
The public branding of this high-profile approach is
the popular ‘L is for Literacy’ initiative. Student literacy
ambassadors wear badges branded with the letter ‘L’ and
it is used on all literacy posters and subject displays. The
academy’s weekly bulletin contains a literacy idea of the week
and pastoral staff have re-worked programmes so that all
year groups are developing the key literacy elements in tutor
time. Currently, all year groups are focusing on reading with a
particular emphasis on current affairs. Students are engaging
actively in reading, enabling them to further their knowledge
of current events both domestically and internationally.

Jolene Gaff, SENCo and Literacy Coordinator, says:
‘The development for literacy is a never ending process. Our
ongoing commitment in this area means literacy will be
constantly developed, reviewed and evaluated. Our vision
is that Walthamstow Academy will become a beacon of
outstanding literacy practice and obtain the highest possible
results from our students.’

For further information, contact Jolene Gaff at jolene.gaff@walthamstow-academy.org
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n Assertive Mentoring at Northampton Academy
n Building Confidence through Performing Arts at
Ashford Friars Prep School
n Partnership with Marlborough College at
Swindon Academy
n Parent-Friendly Pupil Tracking at Hull Collegiate
Prep School
n Tracking Student Progress at Midhurst Rother College
n Study Buddy at Caterham School
n Inclusion Unit at Paddington Academy
n Mentoring at Hull Collegiate School
n Roma Youth Project at Sheffield Park Academy
n Independent Learning at Surbiton High School
n New Technologies at Accrington Academy
n Sixth Form Literary Society at Lincoln Minster School
n Parent Workshops at Shoreham Academy
n E-Learning across the Group

Staff at Northampton Academy recognise that their students
have determination, enthusiasm and energy which often needs
to be captured and guided. With this in mind, the academy
has been running an Assertive Mentoring system since 2009
that seeks to help students reach their potential and aspire to
future academic success.

Assertive Mentoring
at Northampton
Academy
and achieve their challenging targets. As a basis for the
conversation, the assertive mentor and student look at the
student’s most recent grades and then the assertive mentor
directs the student to undertake specific actions to address
areas of weakness and underachievement, or indeed to
achieve results that exceed target expectations. Since the
mentoring is based on academic progress and achievement,
the conversations are scheduled around when there is
new tracking data or evidence of achievement available.
Reporting of data occurs approximately six times a year and
conversations always take place within two weeks of this data
being released.

Assertive mentors are drawn from teaching and support staff
and all students are mentored. In pairing students with the
most suitable mentor, the academy looks at the student’s
personality as well as their academic record. In this way,
the academy hopes to provide students with an assertive
mentor they like and feel comfortable with and who has
the relevant skillset to help them overcome any difficulties
they are encountering in their school work. Due to the
relative importance of Year 11, all members of the Academy
Leadership Team mentor a minimum of five students each;
the remainder of the year group are mentored either by
the Head of Year, Personal Tutor, Learning Managers or the
Inclusion Team.

Each assertive mentoring conversation is reviewed using
a simple yet effective traffic light system:
nG
 reen – No problems / reason to celebrate
n Amber – Some follow-up or intervention required
n Red – Cause for concern, intervention and close
monitoring required.
The assertive mentor also writes a short review of their
conversation in which they report the subject of their
conversation, the student’s current targets and the
recommended course of action and intervention. This
information is passed on to the Head of Year who then
sends it on to the Associate Principal responsible for the
scheme. Some parents are contacted depending on the
outcomes of the assertive mentoring conversations by
phone, e-mail or letter.

Students meet with their assertive mentor for mentoring
conversations throughout the year. The process begins with
students working with their assertive mentor to agree how
the student will work towards their aspirational targets
which have already been set by the Academic Progression
Team. In subsequent mentoring conversations, the assertive
mentor provides general advice, constructive feedback and
personalised support to help the student make progress

54

Assertive Mentoring is proving to be more innovative than
traditional mentoring schemes which have a tendency to
generalise students’ problems and potential solutions.
Assertive Mentoring is different since it:
n E nsures every student is set truly aspirational targets
for all subjects;
n P rovides for a rigorous yet simple system of tracking
students’ progress;
n E nsures that progress data is fed back to students quickly
and directly;
n P rovides students with explicit and direct interventions
that focus on the causes of underachievement.

n 8 8% said they felt more motivated to achieve their
aspirational targets.
Based on the success of the pilot with Year 11 students,
Assertive Mentoring was extended to students in all years.
The school day has been altered with tutor time being
extended to 30 minutes per day providing more time for
Assertive Mentoring conversations to take place.
Given the pivotal role parents can play in supporting their
child succeed at school, the academy is currently working on
plans to run workshops for parents, helping them understand
the Assertive Mentoring reports and what they tell them about
their child’s progress.

Key to the success of Assertive Mentoring is that all
academic and pastoral staff, students and parents have a
stake in the system and they each understand their role and
responsibilities. Assertive mentors are responsible for ensuring
mentees continually stay on target. Subject teachers and
subject leaders have a responsibility to provide feedback on
student progress towards targets so that mentors can have
productive conversations with students based on accurate
data. They also have a responsibility to act on and support
the interventions as directed by the assertive mentor. Heads
of Year are responsible for ensuring students within their
designated year group continually stay on target. They have
to check that interventions identified by the assertive mentors
have been actioned and are being supported by the relevant
staff across the academy. Students themselves are expected to
accept the targets that have been set for them and commit to
follow the interventions.

The delivery of Assertive Mentoring is also being extended,
with 140 Sixth Formers currently being trained in Student
Leadership roles. The Sixth Form leaders have been assigned
to tutor groups, and as part of their leadership role will assist
with delivering Assertive Mentoring to younger students at
the academy.

Although the nature of Assertive Mentoring means that the
agreement of targets is unequivocal and there is no option to
opt out of the system, most students feel they are listened to
and thrive on the praise and encouragement they receive.
Student feedback has included comments such as:
Anne Cooper, Associate Principal at Northampton
Academy, said:

‘My assertive mentor understands my grades and predicted
levels. This conversation makes my ambition for higher targets
much stronger due to the fact that my mentor points out my
high points and weaknesses.’

‘Assertive Mentoring is a key feature of managing
and meeting academic progression objectives and
expectations at Northampton Academy. It quickly identifies
underachievement and seeks to remedy its underlying
reasons rather than seek a short term solution.

‘My assertive mentor was informative and gave me
constructive criticism.’
The Assertive Mentoring system was initially launched in
2009 and ongoing encouraging feedback has been captured.
Feedback from last year’s Year 11 students continues this very
positive trend:
n 8 8% of students felt that their assertive mentor encouraged
and supported them to improve;
n 8 5% felt that Assertive Mentoring and their aspirational
targets had given them a much stronger focus on what to
do to achieve their potential;

‘Our mentoring system produces quantifiable outcomes.
Data from student surveys indicate strongly that our
students are more focused and motivated and feel more
supported. Assertive Mentoring has made an invaluable
contribution to raising the number of students achieving five
or more A* to C grades including English and maths from
35% in 2010 to 55% in 2012.’

For further information, contact Anne Cooper at a.cooper@northampton-academy.org
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Building Confidence through Performing Arts at
Ashford Friars Prep School
To increase the confidence of its pupils and offer an alternative
to the academic and sporting facets of school life, Ashford
Friars Prep School involves pupils of all ages in its performing
arts curriculum. Engagement with performing arts begins
at nursery age, when children put on Harvest, Easter and
Christmas performances for parents and culminates in a full
musical production in Year 6.

answer questions and not be scared to get things wrong.
They take more risks and this has resulted in an improvement
in their self-esteem and academic work.’
From Year 3 onwards pupils at Ashford Friars have a
timetabled hour of drama each week, in which they work
on the finer details of performing. The benefits of this are:
 ore diverse performances including singing, dancing,
nM
acting and poetry;
n A heightened attention to detail and sense of creativity that
helps pupils begin to push themselves in other lessons and
with homework;
n An opportunity for pupils who feel they struggle in more
academic or sporting situations to express themselves.

Performing arts at Ashford Friars begins as part of English
lessons and is used as a means of improving literacy and
speaking skills. This also helps pupils to become comfortable
with projecting confidence and enables them to appear
in class assemblies for their peers as well as the festive
performances. The thorough grounding that young pupils
receive in performing arts means that they are less selfconscious and learn to enjoy both singing and acting.
Naturally, this self-assurance impacts upon performance
in other classes, where teachers report that children are
less afraid to put their hands up to answer questions in
lessons. Progression is demonstrated when the children
participate in a short musical production in Year 2,
representing something of a graduation from the first stage
of their performing arts education.

Explaining how the benefits of the drama activities are being
felt in English lessons, Mary Morley, Head of English, says:
‘The work the children do in drama supports English subject
teaching in so many ways, from enabling pupils to discuss
texts with their peers and teachers more confidently to
providing opportunities to write for a range of purposes
which feel “real”.’

Describing the impact the performing arts activities have had
on pupils, Denise Dodds, Head of Year 3/PSHE, says:

Children genuinely look forward to their drama lessons and
the school’s drama club is so oversubscribed that there are
plans to create more groups. Weekly assemblies, where pupils
of all ages can volunteer to perform, are lit up by pieces from
children of all ages and standards.

‘Drama has had a positive effect on many children but it has
been especially good to see children who have struggled
academically finding the confidence to put their hands up to
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A parent with children at the school said:

Penny Willetts, Deputy Head at Ashford Friars Prep
School, said:

‘Since our children started at the school their confidence has
blossomed and we were just so impressed with the way the
school productions have allowed all the children to shine in
their own way. In their last school, opportunities were scarce,
the children were not encouraged in the way that they are
here and we just love the way that every child is given a
chance to perform at so many different events. We have seen
a real enthusiasm for drama in all of our children which has
been lovely to see develop.’

‘Performing arts are an integral part of our approach to
the academic and personal development of our pupils. The
impact of this approach has visible effects throughout the
school, from Year 2’s production of “The Wizard of Oz” to
pupils who feel more able to ask questions when they do
not understand something in a lesson.
‘We are pleased that even those children who are not
natural performers take a lot from performing arts and show
great confidence when they leave us which is what we are
striving to achieve.’

Moving forward, staff at Ashford Friars are hoping to arrange
a joint production with Year 6 pupils and Year 7 students
from the Senior School. This would not only ensure that the
numerous benefits of involvement in performing arts are not
lost when pupils move on to secondary school but would
help the transition of Ashford Friars children moving on to the
Senior School.

For further information, contact Penny Willetts at willettsp@ashfordschool.co.uk
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Partnership with Marlborough College at
Swindon Academy
Since its inception in September 2007 Swindon Academy’s
partnership with Marlborough College has gone from strength
to strength. The partnership was established as a means of
bringing together students from different backgrounds to learn
from each other, study with each other and to expand their
subjective experiences within a trusted environment.

our school but their students were really impressed with our
facilities which made me really proud.’
The academy’s Sixth Form students benefit from Marlborough
College’s established university preparation and careers
guidance courses. They are invited to attend Marlborough
College’s Interview Practice Day and its annual Careers
Fayre and receive guidance in the writing of Personal
Statements through pre-prepared and shared material. Two
of Swindon Academy’s star students, Grishma Ramesh and
Ricky Whitefield, have been involved in the partnership for
several years and have now been invited to attend lessons at
Marlborough College on a regular basis and will be supported
by them in their university applications.

Students from Year 5 upwards are benefiting from this
partnership in a number of ways. College students are acting
as reading buddies to academy pupils in Years 5 and 6 and
gifted and talented Year 6 pupils have recently enjoyed
working with Marlborough College students in the ‘Supporting
Stars’ programme. This event saw pupils enjoy the facilities
offered by Marlborough College and receive sports coaching
from Marlborough College students.

Marlborough College also invites the academy to nominate
students to participate in their Combined Cadet Force (CCF).
This year, a number of the academy’s less engaged Year 9 and
10 students have been offered the opportunity to join CCF at
Marlborough College. They are excited about the opportunities
this project will create for them, whilst recognising the
discipline expected of cadets will help them in their studies at
the academy.

An academy student in Year 11, who took part in the Student
Exchange, said:
‘I really didn’t know what to expect when we went to
Marlborough College but I found that the students there
are really nice and ambitious. The girl I met knew what she
wanted to do with her life and it really made me think about
what I want to do.’

The partnership is also an integral component of the
academy’s marketing strategy and a number of joint events
are held for Year 5 pupils at feeder primary schools to illustrate
the strong partnership that exists. For example, Year 5 feeder
primary school pupils participate in the Marlborough

Another student in Year 10 said:
‘We were a bit nervous meeting new people but we were
made really welcome. Marlborough College is very different to

58

College Nature Trail which raises awareness amongst
pupils and their parents of the facilities and resources
offered by the partnership.

students from Marlborough College to take part in the
‘Better Reading Partnership’ programme whereby they
will spend time each week with children from Swindon
Academy’s primary phase to help them improve their
reading skills.

With the arrival of a new Principal, Ruth Robinson, in
January 2012, the nature of the partnership has been
redefined and a new scholarship programme will begin
in September 2013 for talented students joining in Year
7 that will allow them to experience the partnership’s
benefits throughout their time at the academy. In addition,
the partnership is currently in the process of training 30

The academy is also keen to give something back and
is working to identify specific areas of best practice that
it can share with the College. Academy teachers are
already engaged in support for the development of a new
photography course at the College.

Ruth Robinson, Principal of Swindon Academy, said:
‘At its heart, the partnership with Marlborough College
seeks to increase tolerance and openness amongst both
sets of students. Whilst located relatively near each other,
the students come from very different backgrounds and
approach their learning in completely different ways. It is
extremely encouraging to see how well the students work
together and how, despite their differences, they have found
a way to interact together very successfully.
‘For our own students, the partnership is so much more than
giving them access to superb facilities and expert subject
teaching. The experience of meeting other students working
at a similar level to themselves, whose goals are to become
doctors or lawyers, is beginning to make our students
reconsider their career ambitions and set their sights on
achieving greater goals.’

For further information, contact Jacqueline Joyce at jacqueline.joyce@swindon-academy.org
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Parent-Friendly Pupil Tracking at
Hull Collegiate Prep School
As part of its continuous drive to improve pupils’ writing
standards, Hull Collegiate Prep School has implemented a
robust tracking system. All pupils from the Foundation stage
through to Key Stage 2 have their own assessed writing book to
which they contribute five pieces of writing throughout the year.
Each piece of writing is assessed so teachers can carefully
track the progress of pupils each term. To ensure consistency,
the books are moderated by other teachers within the school
to ensure that the level of marking is exactly the same across
the school. Jane Plewes, the Prep School’s Deputy Head, led a
team of Key Stage 1 teachers including those from other United
Learning schools to create a writing portfolio which is used to
help guarantee consistency and reliability in marking.

The assessed writing book has been an important factor in
improving the level of literacy across the school as shown by
recent Key Stage 1 and 2 SATS results in which all pupils have
made at least the expected progress. The school is particularly
pleased with the number of pupils who achieved more than
the expected progress including a significant number of pupils
with dyslexia.
Jane Plewes, Deputy Head of Hull Collegiate Prep
School, said:
‘As well as being an excellent record of a child’s time at
the Prep School, the assessed writing book is an invaluable
means of tracking a child’s progress. The effort we make
to moderate the work and ensure consistency in marking
makes it very easy for us to identify any pupils who are
falling behind and which pupils are thriving. It means that
we can provide the appropriate interventions to ensure
we bring out the best in all our pupils whether they need
additional support or if they would benefit from being
stretched and challenged further.

By tracking progress in writing in exactly the same way
throughout a child’s primary education, pupils and parents can
easily see how much progress is being made and identify areas
for improvement. Positive feedback on pieces submitted to the
book encourages children to continue their development and
widen their vocabulary. For parents, the book is a barometer of
their child’s writing progress and it is used by Hull Collegiate
teachers to demonstrate the areas in which parents can
aid their children’s writing skills at home. Recognising the
usefulness of the book, one parent said:
‘It was wonderful to see the progress made by my children
during their time in the Prep School. Seeing the book helped me
in supporting their writing at home and both my children really
enjoyed looking at it and discussing how their writing
had improved over time.’

‘Parents find the assessed writing book an accessible way
of understanding how much progress their child is making.
Instead of being shown tracking data which can be difficult
to comprehend, parents can easily see how their child’s
work has improved and, through the teacher’s feedback
written in the book, they gain a better understanding of the
areas their child needs to work on.’

For further information, contact Jane Plewes at jane.plewes@hullcollegiateschool.co.uk
60

UniTED LEARNING

Pedagogy and Practice
MRC Flightpath KS3 Core Subject Example

Student:

Tracking Student Progress at
Midhurst Rother College
Like all United Learning schools, Midhurst Rother College
invests significant time and resources in tracking each
student’s progress and making sure they are achieving
everything of which they are capable.

For students in Key Stage 4, the College uses a Grid for
Learning, created by Steve Bushnell, the College’s Data
Manager, which illustrates a student’s progress across all of
their subjects. The College starts by using the student’s Key
Stage 2 assessment results to determine which Jesson band
the student falls into:
 igh ability
nH
n Above average
n Average
n B elow average
n L ower ability

In common with many other schools, Midhurst Rother College
uses a Flight Path tracking system which plots on a graph a
student’s progress through Key Stage 3. When students begin
in Year 7, the College looks at their Key Stage 2 results and
then plots on a graph how much progress the student should
be making over the next three years. The graph illustrates
what ‘good’ progress (an improvement of four points a year)
and ‘outstanding’ progress (an improvement of five points a
year) look like for that individual student. Six times a year, the
College plots on the graph how much progress the student
has actually made and colour-codes the line accordingly:
n B lue: outstanding progress
nG
 reen: good progress
n Yellow: satisfactory progress and requires intervention
n Red: insufficient progress and requires intervention.

Using the same colour code set out above, for each student
the College indicates what outstanding, good, satisfactory
and insufficient progress looks like against their likelihood of
achieving each of the following GCSE grades:
n E ight A*s and As
n F ive A*s and As
n Three A*s and As
n F ive A*-Cs including English and maths
n F ive A*-Cs
n F ive A*-Gs

To show students what is expected of them, the students plot
their own graphs in lessons so that they can see how well they
are progressing. Given the College’s current focus on raising
achievement in English and maths, the College plots the
graphs for the students in these subjects and sends them to
parents so that they fully understand how well their child
is progressing.

The grid’s colour coding for each student will be different as
it depends on the student’s starting point. For example, for
a lower ability student to achieve five A* to Cs including
English and maths would be outstanding progress whilst
for an above average or higher ability student this would be
insufficient progress.
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These grids are proving very useful for tracking a student’s
progress and identifying where intervention is needed.
Parents, who are told about them at an information evening,
are finding them incredibly helpful; they find the visual form
very accessible as they can easily see how well their child is
progressing. The students themselves find it very motivating
as they can see that, whatever their ability, they can make the
same progress as their classmates even though some of them
might have a higher ability.

and puts the College in the top 25% of schools in the
country. The College has also seen an improvement in the
number of students gaining the highest grades; in 2012, 80%
of students achieved three A* and As compared to the target
of 67%.

Form tutors, who look at how well a student is performing
overall rather than in particular subjects, find the grid very
useful as it helps them see at a glance which students
require intervention and which need to be stretched and
challenged further.

Explaining the thinking behind the Grid for
Learning, Sarah Jessop, Vice Principal, says:
‘The aim of the Grid for Learning is to ensure students
achieve everything of which they are capable. We expect
every single one of our students to make significant
progress during their time at the College. Whether they
achieve five A* to Cs including English and maths or
eight A*s and As, our focus is on making sure each
student achieves the grades we know they have the
potential to achieve.

By tracking students’ progress in this way, the College
has improved its GCSE results considerably. In 2012, the
percentage of students achieving five or more A* to C
grades including English and maths rose by an impressive
20 percentage points from 53% to 73%. This is significantly
higher than the College’s Fischer Family Trust target of 53%

‘By identifying early on what we expect of each student,
we can track their progress throughout Key Stages 3
and 4 and make sure that by the time they sit their
GCSEs they can achieve grades which truly reflect their
potential.’

For further information, contact Sarah Jessop at sarah.jessop@mrc-academy.org
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those who need more academic support. Such is its impact
that all Year 11 students who had been ‘buddied’ in their GCSE
year have volunteered to become mentors themselves in the
Sixth Form.
As one Year 10 student puts it:
‘My study buddy and I interact and chat easily and a sense of
trust has built up. He is now the first person I turn to for help.’
Recognising the impact of the Study Buddy sessions, a Year 8
student says:
‘My study buddy does some Sixth Form level work with me
which gives me the confidence to do even better in what I do
in normal lessons.’
Building on its success, the programme has developed to
encompass gifted and talented students; for example a Year
7 doing A Level maths questions is paired with a Sixth Form
mathematician or a Year 8 doing Spanish meets with a Sixth
Form Hispanist.

Study Buddy at
Caterham School

Furthermore, a new scheme, Study Champion, is being piloted
where trained students assist teachers in lessons with younger
students. There are currently 100 students involved in the pilot.

An award-winning student peer mentoring scheme at
Caterham School pairs over a third of students with a
Sixth Former as a source of advice, encouragement,
support and challenge.
The Student Lead Learner Programme or ‘Study Buddy’ as it
is affectionately known won the Independent Schools Award
for the Education Initiative of the Year in 2011. It typifies the
sense of community at the school where students and staff
alike support and encourage each other to achieve their best.
As ‘study buddies’, students meet formally once every week
for 20 minutes to discuss everything from how to memorise
vocabulary to managing long-term projects, from making
choices for GCSE subjects to adopting study skills that match
their preferred style of learning. Many study buddies also meet
informally over lunch or in the library to develop their bond yet
further.

Kim Wells, Director of Learning and Teaching, who
introduced the programme, believes it underpins
the ethos and values of the school:
‘As a high-performing independent school, one might
expect our focus to be solely on academic achievement but
programmes such as Study Buddy give our older students
an additional set of skills. For our younger students, the
scheme provides peer level support that, at that age, can
be particularly important and motivating. We want to
make sure that our students have the ability to think for
themselves, a deep understanding of how they learn, the
ability to explain this to others, and therefore to coach other
students to help their own studies.’

The programme has grown and developed since it was first
introduced in 2009 when 28 Sixth Form students volunteered,
were trained in coaching and mentoring skills and then paired
with younger students to assist in all matters academic.
The following year numbers grew to 58 pairings, and the
scheme now involves over 400 students, with every student
being involved on an entirely voluntary basis. The programme
covers every year group in the senior school and the full ability
range, from those who need to be stretched and challenged to

For further information, contact Kim Wells at kim.wells@caterhamschool.co.uk
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Inclusion Unit at
Paddington Academy
Inclusion can take many shapes and forms; each equally
significant in providing support and development for the most
vulnerable students with the greatest challenges and needs.

The emphasis of the unit is always successful integration into
mainstream lessons; for some students for the first time. Staff
also recognise the individual needs of students and that for
some this means the provision of ongoing support in addition
to their normal schooling for extended periods of time.

Paddington Academy’s approach has a breadth and depth
unique in the group with the provision of seven different
specialist areas, each of which has full time staff allocated to
it. It is the scope and diversity of this menu of support that
the academy believes has been so successful in assisting
its students maintain their access to the full benefits of
mainstream secondary education.

There are several components to the unit, each with full
time staff:
nN
 urture Unit: this provides support and a curriculum for
students in Key Stage 3 with special educational needs
and difficulties who are unable to manage in a full time
mainstream secondary setting. Students are taught in
groups of no bigger than eight by a trained primary school
teacher for English, maths, science and life skills. They also
have the support of a Higher Level Teaching Assistant. 40%
of their time is spent in mainstream classes supported by a
Learning and Teaching Assistant.
n EAL Unit: providing tuition and support for all students
in their first three years of being in the country and
learning English.
n Learning Support Unit (one off, reintegration
and respite stages): supporting Key Stage 3 students
by providing assistance in emotional literacy, anger
management and wider behavioural issues. The unit
comprises a three tiered support system which provides
a series of intensive targeted 12 week programmes to
give students the skills and strategies to reintegrate into
the mainstream curriculum. Extra support is given by an
attached key worker to assist in the transition at all stages.
The unit is also accessed by students with serious medical

The Inclusion Unit provides a graduated series of highly
intensive and targeted interventions levelled at a student’s
needs and not that of their year group. The unit provides
support for vulnerable students who may need support with
their emotional, behavioural or learning needs and more
commonly a complex combination of the three.
The unit operates tailor-made programmes for individual
students lasting between six and 24 weeks. The unit is now
so successful within the local area that it works in conjunction
with the Local Authority and takes in students who have
been excluded from other schools or who are without a
school place and are classified as ‘hard to place’. Often these
students’ only other option would be a specialist school or
Pupil Referral Unit (PRU). The links to the local PRU and
special schools have also allowed the staff to share good
practice and training and have given students mutual access
to each provision.
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conditions and school refusers who have been out of full
time education for extended periods.
n S uccess Unit for Key Stages 3 and 4: across the
academy, staff track and monitor all students at their
regular assessment points to ensure that each is making
their expected levels of progress. For those students who
are capable but who are significantly underachieving,
a series of interventions both within the classroom and
through separate sessions are provided. Each half term,
a group of 15 to 20 students who are underachieving at
Key Stages 3 and 4 are given a personalised intervention
programme with homework clubs and extra revision classes
until they catch up.
n Internal Exclusion Unit: offering an alternative
intervention to fixed term exclusions for those whose
behaviour requires it. This provides an opportunity for
students to reflect on the impact of their behaviour.

Whilst the unit offers these effective targeted support groups,
it also provides the academy’s vulnerable children with a safe
and supportive space to spend time, especially at stressful
times such as lunch and break. Particularly popular are the
academy rabbit ‘Dusty’, the LSU garden and the chicks that
were hatched in 2012.
Talking about the impact the LSU has had on them, one
Year 9 student says:
‘Without the LSU I wouldn’t be here, I would have
been excluded.’

A student’s progress – whether academic, emotional or
behavioural – is monitored throughout and a carefully planned
range of assessment techniques are used to evaluate the
intervention’s impact.
At the end of each day, every student in the unit has a
reflection session during which they discuss their progress
with a member of staff through the use of a daily ‘traffic light
monitoring card’.
Every two weeks, each year group pastoral team – Head of
Year, student support mentor, counsellors, attendance officers,
key external agency staff, SENCO and the Head of Inclusion
– meet to discuss each student’s specific needs. Through
this meeting an individual plan is developed, monitored
and, where relevant, fed back to the mainstream staff. This
meeting ensures excellent communication and cohesion when
developing and implementing student support.

Sarah Thompson, Head of Inclusion, says:

The success of the Inclusion Unit is evident across the
academy. In the last year:
n 51% of students at risk of permanent exclusion attending
the Learning Support Unit (LSU) were fully re-integrated
into mainstream lessons;
n 44% remained in the school, supported at some level
within the unit;
n Only 5% of students who attended were ultimately moved
to a specialist school and statemented.

‘At Paddington Academy we have a far higher proportion of
students with severe and complex needs than you will find
in most schools. Our provision and our staff are excellent at
identifying and supporting these students to help them be
the best they can be. Every half term we have space for 255
students in Key Stage 3 alone to access relevant and useful
support from the unit. Without this support their school
experience and success would be hugely different and I
believe ultimately less successful.’

Daniel McConnell, a Higher Learning and Teaching Assistant at
the academy, says there is a noticeable difference in the way
students in the Inclusion Unit behave:

The LSU has also received strong external endorsement.
PC Turpin, the academy’s police liaison officer says:
‘I have been here for three years and the LSU has improved
and continues to improve which is noticeable in behaviour
and attitude particularly. The children enjoy and appreciate the
environment to the extent they do not want to leave!’

‘I experience and see positive and respectful relationships
between staff and some of our most challenging students, not
just as a one off but every single day.’

For further information, contact Sarah Thompson at sarah.thompson@paddington-academy.org
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Mentoring at
Hull Collegiate School
Several years ago, Hull Collegiate School decided it needed to
make the time for teachers to sit down with pupils to discuss
their reports. It was felt that, unless teachers went over the
reports with students, the feedback given would go ignored.

an opportunity to discuss any pastoral issues the pupil may
have. If any pastoral issues are raised, they are passed on to
the relevant staff member who can take this forward so that
the focus of the mentoring sessions remains on the pupil’s
academic progress.

Over the past few years, the school’s approach to mentoring
has become more systematic and embedded into the school
calendar. Instead of bringing pupils out of lessons for the
one-to-one mentoring sessions, time is put aside during
assembly time. The school’s vertical tutoring structure in which
Years 10 and 11 and then Years 12 and 13 are grouped
together has made it much easier for tutors to mentor pupils
whilst the rest of the school is in assembly. As different years
are mentored at different times of the year, form tutors only
have to find time for about ten mentoring sessions at specific
points rather than 20 which they would have had to do if
years were grouped separately.

For Years 11 and 13, the mentoring programme revolves around
the critical junctures in the preparation for pupils’ exams. If,
following the mock exams in January, there are indications that
pupils may not do particularly well in their GCSEs and A Levels,
they receive assertive mentoring from a more senior member
of staff. The Headmaster and other members of the Senior
Leadership Team will mentor these pupils to help them achieve
their best grades possible. Experience indicates that, having
benefited from the assertive mentoring programme, all pupils
who had been at risk of not achieving five or more A* to C
grades at GCSE, achieved these grades.

These more manageable pupil numbers mean that more
often than not the mentor is the pupil’s own form tutor.
Consequently, the form tutor can follow up more easily on
actions agreed during the mentoring sessions and can gain a
wider picture of how well the pupil is progressing.

Mentoring, however, is not only for those pupils who are
struggling academically; the school’s more able pupils are
also benefiting from the encouragement and challenge that
their mentors are giving them. Pupils who are coping well with
the curriculum can sometimes go unnoticed but the individual
attention they receive during the mentoring sessions means
that they are pushed to achieve everything of which they
are capable.

The purpose of the mentoring sessions is strictly academic
which is why there is a greater emphasis on mentoring in
the older years. Pupils in Years 10 to 13 have five mentoring
sessions a year whilst pupils in Years 7 to 9 have three. During
their training, teachers are told that these sessions are not

ISI inspectors reported that, during their visit, pupils told them
‘how much they valued the mentoring scheme and how
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it had fostered their ability to take responsibility for their
own learning’.

doing well in exams, 70% of pupils rated this a 5 (25%) or
a 6 (45%). In the same survey, 50% of pupils said that they
admired their mentor.

A recent pupil survey found that pupils are enjoying the
sessions and recognise the positive impact they are having on
their school work with a number saying that it has increased
their motivation. One pupil said:

The school has embedded the programme further by involving
parents. The form which is used to discuss strengths and
weaknesses and set targets during the sessions is now
included in pupil planners and parents are asked to sign that
they have read the form. This means that parents can see what
their child has discussed during their mentoring session and
can support them in achieving their targets. There is also the
potential to invite parents to the child’s mentoring sessions.
This would be voluntary for the parents but would be an
excellent way of involving them in their child’s progress.

‘It has helped me understand clearly what I can improve in
and how I can go about it.’
Pupil feedback has revealed that pupils get on well
with their mentors. When asked to rate on a scale of 1 to
6 to what extent they feel their mentor cares about them

Carol Holt, Assistant Head – Learning, who first
introduced the mentoring programme, says:
‘Whilst this is very time consuming for the staff, it is well
worth the effort. Giving pupils the individual attention they
need is really paying off. It means that no pupil is allowed to
fall behind or coast and ensures that we bring out the best
in every single pupil.
‘The pupils greatly enjoy their mentoring sessions and
appreciate the individual attention they are given. They
all look forward to sitting down with their tutor and feel
motivated to work towards the targets they have been set.
‘It isn’t just the pupils, however, who are benefiting from
the mentoring sessions. The teachers themselves are really
enjoying getting to know their pupils better and gain a
great deal of satisfaction in helping pupils increase their rate
of progress.’

For further information, contact Carol Holt at carol.holt@hullcollegiateschool.co.uk
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To better understand the needs of Roma young people, the
academy and Sheffield Futures hosted a working lunch for 30
young people with equal numbers of girls and boys. During the
lunch they asked the young people if they were aware of how
the community youth teams could support them. They were
also asked what after-school activities they participate in and
which ones they would like to get involved in.
Whilst student engagement was positive, it became apparent
that there was a divide between the boys and the girls, which
in turn impacted upon attendance at other events such as
the youth club at the local Darnall Education Centre (DEC). In
direct response to this, Sheffield Futures has now developed
a ‘girls only’ group operating from DEC, with significant
interest already from students at Sheffield Park Academy and
Handsworth Grange School.
Varrion Falconer, Advanced Practitioner from the East
Community Youth Team, Sheffield Futures, said:

Roma Youth Project at

‘We have already had a really strong response to the
sessions we have held with the young people from the Roma
community, which have helped to highlight the willingness of
both boys and girls to engage with us and identify possible
opportunities moving forward such as organising dance
sessions and other activities.’

Sheffield Park Academy
Sheffield Park Academy’s Roma Youth Project is designed
to enable young people from a Central/Eastern European
Roma background to live, learn and eventually work in an
environment free from isolation, prejudice, poverty, racial
discrimination and harassment.

Moving forward, Sheffield Park Academy and Sheffield Futures
continue to work collaboratively, with an ongoing programme
of consultation helping to establish the different types of
provision required. This is supported by a joint funding bid to
enable the planning and delivery of a six week programme
of activities to engage both girls and boys from the Roma
community. With positive engagement from all concerned,
the project has a bright and exciting future.

The project’s beginnings are based around a significant
increase in the number of Roma families now living in the
academy’s catchment area, which in turn has had an impact
on admissions. Since July 2012, the academy has welcomed
30 new Roma children and young people, with the successful
integration of these families identified as a priority for the
local community. In direct support of this, the academy has
introduced a new community based project working alongside
Sheffield Futures, an independent charity supporting young
people and adults in Sheffield.

Claire Bailey, Assistant Principal at Sheffield Park
Academy, added:
‘It’s very encouraging to see that this initiative is already
having a positive impact, not just on the students from the
Roma community but also the wider academy environment.
The students are becoming more and more involved
in academy life and are increasingly participating in
extracurricular activities and taking on roles of responsibility.

The project aims to:
n Promote a positive sense of identity amongst Roma
young people;
n Facilitate integration between Roma young people and
local communities;
n Empower Roma young people to have access to and
maintain contact with beneficial services;
n Provide advice and information to young people;
n Deliver outreach activities;
n Work together with partner organisations;
n Breakdown misconceptions and prejudices about the
Roma culture;
n Involve Roma young people in designing and shaping
the project activities.

‘This positive impact can also be seen in the attendance
figures for our Roma students, which have risen from 82%
for the 14 Roma students at the academy in 2010 to a very
strong 94% in 2012. This increase is the more impressive
given the fact that the actual number of Roma students has
risen almost threefold to 38.’

For further information, contact Claire Bailey at claire.bailey@sheffield-academy.org
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Independent Learning at
Surbiton High School
When Surbiton High School identified that its students were
relying too much on what they were being taught in lessons
rather than taking it upon themselves to find out more about
certain subjects, the school introduced a set of initiatives
aimed at encouraging independent work and thought.

The teacher asks them to think of the different ways they can
research their chosen subject. Students usually begin by saying
that they will use Google and look on Wikipedia and
as their thoughts develop they think of watching a
documentary and, where they choose to study an animal,
decide to visit the zoo.

One of the most developed and successful initiatives is the
Art and Biology Project which involves all Year 8 students. The
Biology and Art Departments decided to work together and set
students an independent research project which would require
them to use skills developed in both subjects.

As the one hour lesson comes to an end, the students assign
each other roles and agree what each student will do before
the next lesson.
The first art lesson of the term is also an opportunity to
introduce students to the project and, as such, they are taught
about artists who have been inspired by nature. These two
lessons are the only two lessons the students will be taught by
the Art and Biology Departments the whole term. For the rest
of the term, the students will spend these lessons working on
their independent research projects to produce:
n A 15 minute presentation;
n A handout to accompany the presentation;
n A bibliography of the sources they used;
n A piece of artwork;
n A sketchbook and project diary.

In their first biology lesson of the term, students are introduced
to the concept of independent learning. The students are
randomly set into groups of four and asked to think of 18
different skills they think they will need to use when they
are older. Students think of skills such as communication,
challenge and teamwork. The teacher then asks the students
to think about when and where they learn these skills to
which they conclude that they do not really learn these skills
in lessons.
They are then challenged to make a list of 18 living things they
would like to study. Students usually come up with subjects
such as evolution, the human body, dinosaurs, sea mammals
and micro-organisms. As a group they have to decide which
one they would like to study and are then asked to choose a
team name.

The sketchbook and project diary are the only pieces of work
that need to be completed by each individual student. Every
other output is produced by the students working as a group.
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n T eachers grade and comment on each student’s project
diary. What is most important, however, is the feedback that
each student is given rather than the overall grade.

After the first lesson, a letter is sent home to all Year 8 parents
explaining that for the rest of the term their daughter will not
be set any art or biology homework as they are working on an
independent research project.

This initiative has been running for three years and is greatly
enjoyed by the students who say that it increases their
enjoyment of biology and art. One student said:

At the end of the term, an Art and Biology Evening is held
when the students present their work to their parents as well
as Year 7 students and their parents. The evening is very well
attended with each student having at least one member of
their family attending. A number of classrooms are set aside
for the presentations and each group is allocated a time slot
and classroom in which to give their presentation. The parents
and students are given timetables so that they can choose
which presentations to listen to.

‘We were quite worried about starting biology in Year 8, with
dissections and things like that. This has been a good start to
the year and we feel more confident in the subject.’
Whilst another student said:
‘Setting our own homework and sorting out our own plan of
how we are going to get everything done has taught us some
common sense and how to use our time.’

The presentations are of a very high standard and the students
present them in creative and innovative ways including
quizzes. One group, which called themselves ‘The Three Little
Piggies’ and looked at pigs, distributed Percy Pig sweets to
their audience.

Talking about the wider impact the project has had,
Tamlyn Kruger, biology teacher and Assistant Head of
Years 8 and 9, said:

Assessments of the students’ progress and achievement are
conducted in a number of ways:
n Every fortnight a teacher interviews the group and asks
them how they are getting on. After each meeting,
the teacher makes notes on how well each student is
progressing and coping with the project.
n Students fill in self-assessment questionnaires which ask
them about the skills they are developing.
n Prizes for ‘best teamwork’, ‘highest calibre of science’ and
‘best group art project that has realised their aim’ are given
out at the Art and Biology Evening.

‘The thinking behind this project was to encourage students
to take a more active role in their learning. It is hard to make
a concrete judgement on whether students gain independent
learning and research skills directly but anecdotally I have
seen an improvement in time management and homework
produced in my Year 9 and 10 classes who took part in the
project when they were in Year 8.’
Hannah Horwood, Curriculum Manager for
Biology and the school’s Gifted and Talented
Coordinator, says:
‘The Art and Biology Evening Project is a safe and
controlled way of introducing students to the concepts
of independent thought and work. The quality of the
students’ presentations illustrates how much they enjoy
working on the projects and shows how much they can
achieve when they are given the time and space to delve
into subjects that interest them.’

For further information, contact Hannah Horwood at hannah.horwood@surbitonhigh.com
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New Technologies at
Accrington Academy
n Smart classrooms: to achieve its strategic aims, the
academy invested in new technology, adaptable for use
in any classroom e.g. hand held digital recorders,
originally bought to support radio work but also
used in English lessons.

At Accrington Academy, the focus is not on e-learning but
‘me learning’; this means using the right type of technology
to challenge and develop staff and students. Over the past
seven years, the academy has explored how technology can be
integrated into the fabric of learning and has implemented a
number of initiatives to give students and staff confidence in
using the latest technology. To reflect this focus, ICT has been
replaced on the curriculum by new technologies, with four key
strands of provision: digital design, broadcast media, computer
science and gaming.

Working together, the three key areas have resulted in a
wide variety of exciting activities and cross-curricular
projects including:
n An animation workshop for primary pupils addressing
any concerns they may have about the transition to
secondary school;
n Year 7, 10 and 13 students filming elements of work in
English, media and history;
n Students filming and producing work to be projected onto
the underside of a local viaduct as part of the academy’s
community arts festival;
n Year 13 students providing training for staff on 3DS
max software.

Until September 2012, the academy’s e-learning policy was
based around three core areas – digital pedagogy, E-volution
and smart classrooms – all of which were delivered in an
integrated approach:
n Digital pedagogy: whilst much is made of the digital
generation and the ability level of students, it is the
confidence of staff to implement classroom-based
technology and understand how it will benefit that is still
critical. At Accrington Academy, every teaching member
of staff is trained to Level 2 in the use of interactive
whiteboards (now a performance management target).
An internal matrix of professional development linked
to ICT has been introduced with support from industry
professionals.
n E-volution: the academy had developed a five year plan
for technology, utilising a simple model based around three
areas – sound, the moving image and animation – each of
which has been integrated into the academy.

The core impact, however, has been in relation to staff
ability and confidence to utilise a range of technology to
enhance learning. ActivExpression handsets and iPads are
frequently used in lessons for research, self-paced learning
and focused group work. Teachers also regularly build the
use of technology into students’ homework tasks such as
filming interviews for research projects using portable play
stations or iPads.
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The academy has, however, maintained a pragmatic approach
to investing in equipment; before purchasing new equipment,
staff always ask the simple question: could it enhance what
goes on in every classroom?
Staff laptops have therefore been replaced by a menu of
options, based around curriculum aims. Teachers have been
given the flexible option of iPads, MacBooks, notebooks or a
piece of new technology to support their work. There are also
plans to give teachers the ability to control any interactive
whiteboard screen from anywhere in the academy.
A decision has been taken to give all students access to a
core new technology. Current plans are underway for its
integration which will see:
n No more student planners;
n All homework e-mailed to teachers;
n A virtual curriculum in English Baccalaureate subjects
being developed;
n Technology installed in more informal places around the
academy, for example the dining room, corridors and
open learning spaces, so that students can become
accustomed to learning in alternative environments instead
of always being in a classroom.

Lyndsey Dudaniec, Head of New Technologies at the
academy, said:
‘Our use of technology is evolving rapidly as we seek to
use technology in every way possible to enhance the entire
learning experience.

Parents are also an important audience in the academy’s new
technologies strategy and, as such, the academy is currently working
on plans for all communication with parents to be electronic.
Eventually, all students will have iPads which means that all
parent communication will be stored locally on the iPad allowing
them to read important communications from the academy
whether or not they have an internet connection at home.

‘The term “disciplined innovation” is a well-formed phrase
that encapsulates our approach to the integration of
technology. It is first and foremost about learning but as we
have become more confident in the use of technology, we
are starting to challenge exactly what learning experiences
should look like and where they should take place.’

For further information, contact Lyndsey Dudaniec at lyndsey.dudaniec@accrington-academy.org
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Sixth Form Literary Society at
Lincoln Minster School
The Earl Grey Society at Lincoln Minster School meets every
Thursday after school to discuss literature over tea and cake,
hence its name. The tea may be a catering blend rather than
Earl Grey but the calibre of discussion is of the finest quality.
The society was founded in 2007 to provide students with an
opportunity to go beyond the six set texts which were then
the basis of A Level studies. Its rationale involved the
following objectives:
n To go beyond the classroom study of English Literature;
n To introduce a historical perspective to literary studies;
n To hone critical skills;
n To introduce students to new texts and contexts;
n To engage students in styles of teaching and learning
that they will encounter at university, such as seminars
and lectures;
n To promote a community feel in Sixth Form English by
mixing Years 12 and 13;
n To invite Sixth Formers who do not study English to a forum
where they can continue to study and enjoy texts;
n To involve staff as equals within group discussions,
including staff from other departments;
n To nourish and celebrate a love of literature.

These discussions gave students the opportunity to explore
the question of how we can justify our critical judgements.
Students have also been tasked with evaluating different
translations of the Bible whilst a seminar entitled ‘Dare I
disturb the universe?’ asked students to consider how they
might turn T.S. Eliot’s ‘Love Song of J. Alfred Prufrock’ into an
animated film.
Appreciating the opportunity to study a wider range of texts,
Year 13 student Alice Jones, says:
‘The Earl Grey Society has not only helped me refine and
develop my literary skills but has given me the opportunity to
explore and analyse diverse texts throughout history. It has
also been valuable to encounter authors I might not otherwise
have come across. I am hoping to study English and History at
university.’
There have also been seminars on John Keats, DH Lawrence,
Germaine Greer, WB Yeats, EE Cummings, Rupert Brooke,
Andrew Marvell, Ian McEwan, John Betjeman, Philip Larkin,
Robert Graves and Franz Kafka, as well as on comedy,
death and memory. This varied diet has been supplemented
by lectures on metaphor, metre and Romanticism. A guest
lecturer from the University of Lincoln addressed the society on
Victorian Melodrama and in an extended workshop students
came along to learn Middle English.

Students often take the lead in discussions and are
encouraged to suggest texts and topics for discussion and
debate. Topics for discussion have included ‘Shakespeare
was boring; Rap is phat literature’ and ‘Women can’t write’.
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Though the object of the society was always to supersede
the requirements of the A Level syllabus and the pressures of
examination, changes in the A Level specifications since 2009
have made the Earl Grey Society an even more appealing
proposition. The current emphasis on wider reading, historical
contexts and a synoptic engagement with literature mean that
regular members of the society are at a distinct advantage
as demonstrated by the English Department’s excellent A
Level grades. In 2011, eight students gained A* grades, two
achieved As and one gained a B.

Ian Thomson, the society’s founder and
co-ordinator, says:
‘The Earl Grey Society meeting is often the highlight of
the week for me. It is exciting to listen to young people so
engaged that they are prepared to disagree with each other
and to defend their positions with conviction in a way they
might not do under conventional pressures. Many have
gained a confidence which they can then take back to the
classroom.

Describing how the society helped her secure an A* in her
English A Level, Lucy Owen-Jones, who left the school in
2012 and is now applying to read English at Durham
University, says:

‘It is also very rewarding for us to make links within the
history of ideas and with other kinds of artistic endeavour
so that students grow to recognise that literature is not
something else, separate and apart from life and lived
experience, not an ivory-towered pursuit, but an expression
of the very stuff of being and an exhilarating challenge to
our understanding of it.’

‘The Earl Grey Society sessions were often tailored specifically
to our AS and A2 exam syllabus, ensuring that our relevant
wider reading expanded considerably. It can be challenging
to discuss a text fully in limited lesson time, so the chance to
continue learning poetry, novels and plays in a more relaxed
environment after-school was welcome and enjoyable. The
group of students was often smaller than in class and so we
were able to really delve into the heart of a text, and this may
have been the reason that most of the wider reading I made
reference to in my final A2 exam was that which we had
discovered together in the Earl Grey Society.’

For further information, contact Ian Thomson at ian.thomson@lincolnminsterschool.co.uk
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working with their children. This is not only because of the
learning involved but because it encourages parents to spend
time with their children – something they frequently fail to do
due to school and work commitments.
Talking about how much they enjoyed the workshop, one
parent said:
‘It was great to be challenged! I really enjoyed working
one-to-one with my daughter under the guidance of
a professional.’
Another parent said:
‘It helped me to think outside the box and taught me to help
my child use their skills in maths.’
The students themselves relished the chance to work with
their parent and show off their abilities as explained by one
student who said:

Parent Workshops at

‘I liked it because I got to show my mum my mathematics
skills and work with her.’

Shoreham Academy

Another student said:
Shoreham Academy has been running a series of parent
workshops in mathematics over recent years to help parents
adopt a more positive attitude towards maths and inspire their
children to study the subject to a higher level.

‘It was fun playing all the games and doing all the sums with
my mum. It was good being in competition with my mum!’
Head of Mathematics, Nina Patel, has been exporting the
parent workshops to the academy’s local partner primary
schools. These workshops are run for Year 6 classes in
conjunction with their primary teacher and in one local school
attracted a group of 32 out of 50 parents. After successful
sessions such as this, primary schools often implement their
own workshops for parents. This not only widens usage of the
successful parent workshop model but helps ensure that Year
6 pupils’ maths skills are up to scratch by the time of their
transition to secondary school.

Parent workshops are run for the benefit of Year 7 students
and their parents on a class by class basis. Attendance is
compulsory for students and parents are strongly encouraged
to attend if at all possible, as many of the workshop’s exercises
are undertaken in pairs. Children sit next to their parents and
are taught mathematical and strategy games that can be
played mentally and in everyday settings such as in the car.
They are also shown how prominently mathematics features
in life, with examples including the use of ratios in cooking
recipes. Workshops last an hour and a half and dispel many
of the common myths that maths is an uncommonly difficult
subject and is not relevant outside of school.

Nina Patel, Head of Mathematics at Shoreham
Academy, said:

The most visible change at the school that parent workshops
have brought about is that students are more willing to
attempt each and any mathematical problem as a challenge
rather than accept defeat. As a result, parent workshops are
being rolled out in the science and English departments at the
request of the Principal.

‘Running parent workshops for all 12 Year 7 classes at
Shoreham Academy as well as for Year 6 classes at our
partner schools is a significant commitment that we feel
produces fantastic results. Children develop the confidence
to approach mathematical problems positively and parents
realise that with a little effort they can greatly help their
children’s development, whether mathematically or simply
by spending some constructive time together.’

Feedback from the workshops has been very positive with
many parents asking for them to take place more regularly.
Some parents have asked if they can take the learning
resources home to continue challenging themselves and

For further information, contact Nina Patel at nina.patel@shoreham-academy.org
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device is given to every student, enabling teachers to engage
their whole class at once on any question or topic area and
instantly get their feedback. Teachers using these devices said
that, with the right support and training in how to use them,
the devices have become an essential component of what
they do in the classroom – a way of improving the quality of
learning rather than just a novelty.
As well as providing the platforms which enable our schools
to streamline internal collaboration and planning, connect
with each other online, or use innovative ICT resources, the
E-Learning Team provides training to make sure these can be
accessed by everyone and not just our most technologically
savvy teachers.
Interactive whiteboards are a feature of all classrooms and
the team have produced widely renowned training materials
to support the training of teachers to ensure that they are
used interactively to engage and stimulate. The following
feedback was received from Jon Sale, Head of Planning and
Resources at Shoreham Academy after the academy moved
into its new building:

E-Learning
across the
Group

‘I have meant to write and thank you and your team for weeks
now, for the training you provided. Perhaps it is appropriate
that I am writing now, following our successful Ofsted
inspection. The flexibility your team gave us was the positive
point amidst all the turmoil we had moving in and you will be
pleased to hear that Ofsted made comment about the use of
the interactive whiteboards – “interactively” with students – as
they are meant to be used, but we gather not as the Ofsted
inspectors were used to seeing them applied. So thank you. It
made a real difference here.’

Working with schools across the country, our E-Learning Team
enables teachers hundreds of miles apart to share ideas,
resources and best practice.
One of our most popular and successful initiatives is ‘Learning
Objects’, which is a website that all teachers across the group
can access to download excellent resources for use in their
lessons and across their professional development.

Geoff Gould, the E-Learning Team Leader comments:

The Learning Objects site houses:
n Nearly 20,000 video clips which teachers can quickly search
through for use in lessons by subject, key stage and key
words. As one teacher put it: ‘This is the most amazing
collection of videos I have ever seen and they are all
brilliant for education.’
n A bank of over 1,400 ‘flipcharts’ which are learning
resources created by teachers and uploaded by them to
share with their colleagues across the group. This bank cuts
down the time our teachers need to spend planning new
lessons and it is an easy and convenient way for them to
share consensually the work they are proudest of.
n Training materials and courses that teachers can access
from home and school for their personal professional
development. This is the newest aspect of the site but it is
being used increasingly widely.

‘All of us within the E-Learning team are intrinsically very
interested in technology and innovation. But one thing we
would never do is encourage the use of ICT for ICT’s sake;
everything must come back to the fundamental question of
whether it will improve the quality of teaching and learning
in our schools. If the answer to this looks like a “yes”,
our team will investigate further, pilot the initiative where
necessary and then roll it out to the rest of the group. The
result of this is that ICT is used to add depth and breadth to
the learning experiences of our students and to increase the
range of ways in which our teachers can deliver lessons and
pursue their own professional development.’
With the advent of new mobile technologies such as iPads,
Windows tablets and students’ own portable devices, the
E-Learning Team is working with several schools to research
and monitor creative opportunities for using such technology
to aid learning.

One of the E-Learning Team’s initiatives is the introduction of
handheld ActivExpression devices in classrooms. A handheld

For further information, contact Geoff Gould at geoff.gould@unitedlearning.org.uk
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Year 7 Competency Curriculum at
Shoreham Academy
Shoreham Academy’s innovative approach to the Year 7
curriculum has been five years in the making. To help its
newest students settle into the academy and give them the
strong grounding in the skills they will need to succeed in the
secondary curriculum, the academy delivers a ‘Competency
Curriculum’ which is based on the Royal Society of Arts’ (RSA)
‘Opening Minds’ approach to learning.

stories was to highlight key competencies such as empathy
and respect for cultures. In addition to studying the text, the
academy reinforced these competencies through independent
ICT research, drama role-play, analysis of photographic
footage, showing selected parts of the film Invictus and a very
impressive guest speaker who gave a personal account of their
experience of apartheid.

As part of the Competency Curriculum, Year 7 students
spend ten hours a week with the same teacher in the same
specifically designed classroom where they cover the majority
of the traditional curriculum content in a unique way. All
the lessons are carefully woven into half-termly topics with
learning objectives focused around a set of ‘competencies’
or skills such as applying creativity or emotional awareness.
These make learning a more conscious experience and assist
students in becoming independent learners.

The curriculum is versatile and can be adapted to counter
academic inconsistencies that may require specific
intervention. Over the last two years the department has
implemented a literacy focus including library time, spelling
intervention and competency specific assessment foci.
Teachers have noticed that the benefits of the Year 7
Competency Curriculum are still being felt by students as
they progress through the academy. Teachers report that
the year groups which have followed the Competency
Curriculum are able to work much more independently
than previous year groups. The curriculum has also made a
significant impact on SEN students as explained by Senior
Teaching Assistant, Vivien Varadi:

As an example of how the academy is delivering the
curriculum, one of the topics students studied was ‘Global
Community’. Within this, students learnt about international
cultures with a particular focus on a comparison between the
geography, infrastructure and customs of South Africa, Brazil
and the UK. As part of this, teachers also interwove the topical
subject of the Olympics, its history and the effects it can have
on a country.

‘In previous years, SEN students may have needed prompting
or a reminder to keep focused; there was no evidence of
that this year! All students were focused and were able to
construct an essay. Whilst this may not have a direct link to
the quality of the work, it is inevitable that all students were
able to engage with and produce some work.’

During the Global Community topic lessons, students explored
Out of Bounds – a series of short stories by Beverley Naidoo.
The learning objective for studying these emotionally charged
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Explaining how the Competency Curriculum has improved
students’ ability to manage their time, Assistant Principal
Anthony Easton, has commented:

skills. This curriculum innovation has resulted in improved
literacy and numeracy levels for Year 7 students.’
The academy is currently working towards achieving RSA
accreditation. In their most recent visit in October 2012, the
RSA training school rated the academy ‘Green’ and said that
it was ‘very close to the standards for accreditation’.

‘Students are challenged to manage their time effectively.
Teachers facilitate episodes that ensure students have to
work with pace while striving to outperform academically. For
example, in observations I have seen students “dive into” the
work after a wonderfully effective “hook” delivered by the
teacher, which generated a massive amount of interest in the
task and fostered a pacey student-led next episode as groups
sought to solve problems and develop ideas as they learned.
The hooks, the episodes that follow and the student selfmonitoring develop a habit of working in this way.’
Anecdotal feedback from the Year 7 students shows they are
thriving as a result of the Competency Curriculum which they
affectionately refer to as ‘Comp’. It has made the transition
from primary school much smoother and has enabled students
to tackle the secondary curriculum with ease and confidence;
as one student puts it:

Stuart Comben, Competency Curriculum Leader,
says:

‘The Comp allows me to take risks and be more creative
in lessons.’

‘You only have to witness the class dynamics or listen to
the remarks of the students to understand that the
Competency Curriculum brings about, not only a more
settled transition from primary to secondary, but also a
genuine enjoyment of learning.’

In the academy’s most recent Ofsted inspection, in which
the academy was judged to be ‘Outstanding’, inspectors
commended the Competency Curriculum stating:
‘The Year 7 competency curriculum is an example of the
academy’s innovative approach to developing students’ core

For further information, contact Stuart Comben at stuart.comben@shoreham-academy.org
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Launched at the beginning of each academic year, the
academy hosts an Advanced Performance Evening for the
parents of its most able students, showcasing some of the
exceptional work carried out by the students such as the
Warwick University Young Researchers group and the awardwinning robotics club.
As for impact, around half of those students enrolled on the
APB are regularly accessing and completing assignments,
with no coercion from staff required. Last year, most students
completed at least four of the eight assignments over the
course of the year. In 2012, 15 Year 8 students attained a C in
early entry maths GCSE and 24 passed the triple science exam
at grade C or better with one student attaining 88%.
At the end of the year, the students participating in the
programme were asked to provide feedback on the
programme and to state how much they enjoyed
completing the assignments. Feedback was very positive
with one student saying:

Advanced Performance
Baccalaureate at

‘I think the best thing about it was that it was independent so
that you couldn’t ask if you got stuck.’

Barnsley Academy

All students said that they thought that working independently
on the APB assignments had helped their learning in other
subjects with 65% of students strongly agreeing with this
statement in their feedback forms.

The introduction of an Advanced Performance Baccalaureate
(APB) is reaping rewards for Barnsley Academy students who
are becoming effective independent learners.

As part of the evaluation form, the students were also asked
which subjects they would like to study at A Level. The
overwhelming majority of students said they would like to
study subjects covered by the APB – English, maths, science
and ICT.

The APB, which runs across two years, comprises a series of
assignments hosted on Barnsley Academy’s Virtual Learning
Environment. It is aimed at gifted and talented students from
Years 7 and 8, as well as other selected students.
Covering English, maths, science and ICT, the assignments
are completed outside of lessons and are designed to promote
independent study, deeper thought and resilience. Students
submit their assignments electronically which are then in
turn marked ‘pass’ or ‘fail’ by the teacher, along with
supporting comments.

Describing the positive impact the scheme has had,
Nic Atkinson said:
‘One of the highlights for me was a “jaw drop” moment
when a Year 7 student brought me a complete model of the
DNA double helix that he had completed as part of science
assignment two, completely independently of his science
lessons and without any help from the science staff!’

But whilst the answers are important, the real focus is the
process students follow to reach the desired outcome.
Nic Atkinson, the academy’s Learning Director for
Science, explained:
‘Our aim is to develop the skills needed to reach the right
outcome, with this initiative giving our most able Year 7
and 8 students access to working processes and content
that we would normally expect from good GCSE and even
A Level students.’

For further information, contact Nic Atkinson at nic.atkinson@barnsley-academy.org
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Thinking Skills Curriculum at
Hull Collegiate Prep School
To encourage pupils to think more creatively, Hull Collegiate
Prep School runs a weekly Thinking Skills lesson for all children
in Key Stage 2. Taught by Karen Williams, Head of the Prep
School, the Thinking Skills curriculum aims to encourage pupils
to develop creative thinking skills. It seeks to show pupils that
life is not ‘black and white’ and that there is often no ‘right’
answer to a question. The curriculum encourages pupils to
develop new ways of thinking by demonstrating that there
is often more than one solution and that there may be more
than one way of arriving at an answer.

During the summer term, each year group undertakes a
project as part of the curriculum. In Year 3, this involves a
mathematical investigation that culminates in every child
learning to play chess. Year 4 pupils formulate and play a
game of strategy and those in Year 5 explore a novel in which
a community is gradually restricted from using specific letters
of the alphabet.
The Thinking Skills curriculum culminates in Year 6, when
pupils spend much of the academic year engaged in an
entrepreneurial project called ‘Be the Boss’. The project
introduces children to the world of enterprise and utilises the
skills they have gained across the curriculum for a ‘real life’
purpose. Pupils begin by considering the personal qualities
needed to succeed in the world of business and then work
in teams to devise company names and logos. They learn
about the differences between invention and innovation
and products and services before devising their own ideas
for a commercial product or service. Pupils do not actually
have to make or deliver the idea so there is scope for their
imaginations to run riot!

Thinking Skills lessons are interactive, with pupils asked to
solve problems and play games of strategy. The pupils are
required to use skills that they have learnt in other lessons
such as maths, English, art and drama helping them see how
these skills can be applied in a wide variety of situations.
Activities involved in the Thinking Skills curriculum are typical
of those offered to the most able pupils at many other schools,
the difference being that all pupils at Hull Collegiate Prep
School are able to participate. Whilst the most able pupils
relish the opportunities offered and take investigations to
the highest level, all pupils participate and many of the less
academic pupils excel in philosophical discussions or in games
of strategy. As a consequence, the curriculum forms part of
the Prep School’s Gifted and Talented provision whilst also
helping to identify those pupils whose strengths lie outside the
‘classical’ academic range.

In the course of the ‘Be the Boss’ project, pupils’ abilities are
stretched when they have to market and cost their product.
Marketing the project is a complex business with the pupils
devising tag lines and identifying USPs and target markets.
They go on to design a web page and poster and produce
radio and TV adverts.
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The final part of the programme involves pupils honing
their presentation skills, including studying the use of body
language and persuasive presenting. Products are presented
to an invited audience of Year 5 pupils, Prep School teachers,
the Senior School’s business studies teacher, Business Services
Director and Marketing Manager. The audience votes on
presentations to decide on two winning teams, although all
are rewarded for taking part.

Karen Williams, Head Teacher at Hull Collegiate
Prep School, said:
‘The Thinking Skills curriculum supports and complements
our teaching philosophy which is to challenge pupils to
think for themselves and to seek new and better solutions
to problems. It teaches children that many things in life
are not clear cut and involves them in investigations
and discussions which open their eyes to the range
of possibilities in the world around them. There are
opportunities for every pupil to shine in the programme,
discovering new talents, particularly in the areas of
reasoning and strategy.

The outcomes of the Thinking Skills curriculum are wideranging. First and foremost, pupils learn and refine the
personal skills that are required for working well as a team.
Children graduate from the programme with the ability to
adapt, readiness to consider the ideas of others and the
capacity to identify personal strengths and weaknesses.

‘I acquire a close personal knowledge of each child through
the programme, and see that each one takes something
positive away from the Thinking Skills experience. The
“Be the Boss” project is an exciting culmination of the
programme and always has the Year 5s in the audience
raring to go for next year.’

The Thinking Skills curriculum at Hull Collegiate Prep was
mentioned in the school’s most recent ISI report, in which
inspectors praised the scheme for helping pupils develop the
skills of planning and application. Parents, when they find out
about the curriculum, are very excited about it and are pleased
that their children are being given the opportunity to think
independently and creatively.

For further information, contact Karen Williams at karen.williams@hullcollegiateschool.co.uk
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Thematic Curriculum at
Southway Primary School
When two schools amalgamated in 2010 to form Southway
Primary School, staff took the opportunity to reinvigorate its
curriculum. It was decided to introduce a creative curriculum
which is based on themes and topics rather than traditional
subjects. It was imperative that this creative approach ran
cohesively throughout the whole school from the Early
Years Foundation to Year 6. In doing so, the school hoped to
enable students to gain a better grasp of key skills in literacy,
numeracy and ICT since these would be required across the
curriculum and would not be limited to particular subjects.

The creative curriculum at Southway Primary School is unique
in that staff ensure the learning environments and classrooms
reflect the theme wholeheartedly and the experiences for the
children begin the moment they walk through the door. For
example, Year 1 pupils starting a ‘Pole to Pole’ theme walked
into a very cold and frosty environment to find a ‘lonely
penguin’. The theme involved a range of exciting learning
opportunities based around the text Lost and Found by Oliver
Jeffers. Children became penguin experts and were able to
write sophisticated non-fiction sentences.

Each year group has its own termly theme which is embraced
wholeheartedly. Themes encompass all basic skills through
thoughtful, lively activities. All themes rigorously stress
the basic tenets of the curriculum, such as handwriting,
presentation, grammar and punctuation. This means
that pupils can use the termly theme to develop the core
capabilities that Southway Primary aims to equip them
with – motivation, independence and resilience – whilst not
losing any focus on fundamental academic requirements, and
promoting personalised learning.

In Year 6 the children work on ‘We’ll Meet Again – a study of
World War II’. The quality of the written outcomes is extremely
high as the children embrace the thoughts and feelings of
wartime people. The most moving part of the theme is the
work on the book Rose Blanche by Roberto Innocenti. This unit
of work provokes many feelings as the text is about a young
German girl finding a concentration camp. The opportunities
for speaking, listening and drama enable the children to
discuss sensitive subjects, in preparation for their writing.
To celebrate the work of the children, a ‘fabulous finish’ for
parents and community members takes place at the end of
each theme. For example, Year 5’s work on medieval times and
Robin Hood culminates in an evening camp fire with music,
poems and dance.

The school’s curriculum has been praised by Ofsted
who reported:
‘The high-quality curriculum has evolved well around a
selection of topics to inspire pupils to learn. Projects involving
hands-on activities to promote literacy are successfully raising
pupils’ achievements and interests in reading and writing.’

All staff are fully involved in the planning for each theme and
particular attention is given to the demographics of the cohort
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of pupils so the theme can be tailored to their particular
strengths and needs. For example, the school welcomes a large
number of children and families from Eastern Europe and, as
such, Year 4 teachers are considering changing one of their
themes to be more inclusive. They are looking at including the
historical and cultural aspects of countries such as Poland,
Lithuania and Latvia.

Andrew Strong, Assistant Principal with
responsibility for Key Stage 2 at Southway Primary
School, said:
‘Teaching thematically engages pupils more effectively than
traditional piecemeal teaching and helps them immerse
themselves completely in topics, as the curriculum becomes
more about the children themselves.

The academic impact of curriculum innovation at Southway
Primary has been almost instantaneous. In 2011, the first set
of SATS results since amalgamation showed 40% of Southway
pupils were achieving Level 4 English and maths. Just a year
later in 2012, this figure had rocketed to 75% and is predicted
to rise to 81% in 2013, more than doubling in two years. The
school’s Fischer Family Trust target is 81% and so the school is
on track to achieve this target for the first time.

‘Because themes embrace the entire curriculum, pupils
are more able to make connections across subjects and
gain the skills and confidence to undertake some
independent learning.’
to the social and emotional aspects of learning.
It is participating in the ‘Working with Others’
project which seeks to help children develop their
interpersonal skills so that they co-operate and
collaborate more effectively and build positive working
relationships with a range of different children. It is
also hoping to appoint subject specialist teachers in
the arts, ICT, PE and modern foreign languages so that
pupils can gain a better grasp of the technical skills
required for success in these subjects.

As a result of the more creative and interactive curriculum,
pupils are more engaged and enjoy coming to school. This is
one of the factors which has led to attendance rising to 95%
and has also resulted in excellent behaviour. Indeed, Ofsted
have judged behaviour to be ‘good’ and there have been no
exclusions in the past year.
With the thematic curriculum thoroughly embedded within
the school, Southway Primary School has turned its attention

For further information, contact Andrew Strong at andrew.strong@southwayprimary.co.uk
or Justine Chubb at justine.chubb@southwayprimary.co.uk
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University Entrance and Onward Progression
n UCAS Preparation at Guildford High School
n Preparing EAL Students for University at
Ashford School

UCAS Preparation at
Guildford High School
Successfully preparing students for entry to university in an
increasingly competitive (and expensive) market is part and
parcel of Guildford High School’s (GHS) mission to provide a
first-class education for academically able girls. Indeed, the
school’s strong track record of consistently helping girls secure
places on some of the most competitive university courses in
the country is one of the reasons it was named Sunday Times
Independent Secondary School of the Year in 2012.

‘The teachers are really ahead of the game and give us a head
start. As a result we don’t feel rushed.’
The school credits the following initiatives as being critical
to success:
nA
 rigorous and supportive programme for making AS
subject choices in Year 11, informed by assessment
data and university guidance on subject choices:
In January of Year 11, all GHS girls attend an individual
Options Interview with a member of the Senior Management
Team. Additional interviews are held for any student who is
undecided. The school’s Careers Adviser, Emily Niel, checks
that the option choices are sensible for the proposed route to
university and these are checked again after GCSE results are
published. Thus no one enters Sixth Form with an awkward or
inappropriate combination of subjects unless this had been
previously discussed and considered.
nA
 dedicated Higher Education Information Evening
for parents and students: At this event, the school makes
sure that there are outside speakers present who can give
external credibility to what students might read and hear
about their preferred university. Shortly after this evening,
a series of subject lunches is held, chaired by Heads of
Department, on university choices.
n Drip-feeding UCAS information throughout the
PSHE course and post-AS programme: There is always
a risk of students suffering from information overload.
Some admissions tutors believe that applying to university
is the equivalent in workload of an additional A2 subject,
and it can certainly feel that way sometimes. At GHS, the

What distinguishes the UCAS programme at GHS is the
attention to detail at every stage of the process and the access
students have to outstanding advice and support. As a result,
it is one of the top ranked schools in the Sutton Trust’s league
of university success rates; in other words it is one of the best
schools in the country at securing places for its students at the
top 30 UK universities. Over the past two years alone, every
single Sixth Form girl gained a place at the top 30 universities
for their subject.
In 2005, the Oxbridge success rate at the school was 10%;
this is now usually between 25% and 30%. This increase
is due not just to the introduction of additional support for
applicants but also to a shift in attitude. Many independent
schools ‘screen’ their Oxbridge applicants, believing that they
will lose credibility with colleges if they put forward ‘weak’
candidates but, at Guildford High School, any student who is
interested in applying is encouraged to do so.
The girls themselves recognise how well the school prepares
them for applying to university with one student saying:
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n Outstanding expert knowledge: This can make a
huge difference. Knowing, for example, that a particular
university looks very unfavourably on gap years (despite
what they say in the prospectus) and that a particular
medical course really prizes interpersonal skills at the
interview stage, gives applicants the edge. Emily Niel
frequently attends conferences on specific subjects and
institutions and always provides very detailed feedback
to Senior Management afterwards. The school is not
afraid to challenge inexplicable decisions when
candidates are unsuccessful and is never satisfied with
the generic response many universities send back when
decisions are questioned. As a result of two disappointing
results at a particular institution this year, the school is
reviewing the personal statements of all successful and
unsuccessful candidates for those two courses to see
what made the difference.
nA
 really effective and smooth Results Day operation:
In the past two years alone, over 90% of GHS students have
been successful in getting into their Firm Choice institution.
But sadly, there are inevitably a handful that fail to do so,
and in a very small number of cases they miss their Insurance
Offer as well. Thankfully, this happens rarely but when the
worst does happen, the school acts very swiftly. The girls
concerned are called in first thing the following morning
(7am!) so that they can decide on a plan of action and get on
the telephones in the Careers Room. The school also obtains
written permission from all our parents to go for re-marks.
Acting quickly is absolutely imperative to secure the small
number of places in clearing.

UCAS sessions are packaged into bite-size portions rather
than being crammed into a short space of time. These
include sessions on using the online application system
and writing a personal statement, as well as visits from
Old Girls and university admissions tutors. If students miss
any of the sessions, they can always catch up by reading
a whole range of useful documents on the school’s UCAS
Virtual Learning Environment course. In addition, Oxbridge
candidates nearly always drop down to three A2 subjects to
give them the time to prepare for the interview.
n Making sure the personal statements and
references are as good as they can be: At GHS, there
are dedicated Personal Statement Advisers who take great
care to ensure that the statements are just that – personal.
Heads of Department are given a little booklet on reference
writing and are urged to be as specific as possible. Passion
is a given – what is insisted upon are concrete examples
and evidence of how a student’s mind works – how she is
interesting, different or exceptional.
n Encouraging wider reading: There is no magic bullet
but the creation of several subject specific reading groups
for Sixth Form students has certainly helped, as has the
introduction a few years ago of Open University YASS
courses. These are short-course modules on a huge range
of academic subjects which girls can choose to complete
over the summer holidays between the Lower and Upper
Sixth years. Between 25% and 30% of students complete
a YASS course and have found it provided them with useful
material for personal statements and interviews.

Victoria Bingham, Senior Teacher at Guildford
High School explains why she believes these
initiatives have been so successful:
‘There is no simple formula for UCAS success but the
initiatives that we have adopted have proved very
successful. Many of them seem quite obvious and familiar
but we believe that it is the level of detail with which we
do things that makes the difference.’
For further information, contact Victoria Bingham at victoria.bingham@guildfordhigh.co.uk
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Preparing EAL Students for University at
Ashford School
ISI inspectors credit EAL students at Ashford School with
making ‘particularly good progress and achieving very well in
relation to their abilities’. A key aim of the school’s dedicated
EAL Department is to help its Sixth Form international EAL
students, normally numbering about 30 to 40 per year, apply
to university.
For EAL students who arrive in Year 12 developing the high level
of academic English required is incredibly difficult. For some
EAL students intending to go to university, obtaining the correct
English language grades is the same as obtaining the correct
A Level grades; it is a condition for university study which they
have to meet or they will face rejection. The IELTS exam, the
most commonly asked for EAL qualification asked for by UK
universities, is not just a general English as a foreign language
exam but an academic English exam. This requires students to
have a firm grasp of academic reading and essay writing skills
and to use sophisticated vocabulary. These requirements often
take the scientifically inclined EAL student by surprise, especially
if these skills are not really developed in their A Level subjects.

As a starting point, the school has set a minimum
English level for entry into Year 12. As Lorna
Caputo, Head of the EAL Department, says:
‘We had to be realistic. We had to look at the universities
our EAL students were applying to and what IELTS scores
they needed. We also had to consider how long our EAL
students had to get the scores they needed and how many
IELTS classes they will be able to squeeze in. Once we
knew the answer to these questions, we had to be brave
and set minimum English levels for Year 12. We are very
clear with our students from the beginning of Year 12 – if
you aim high, you are going to have to work hard on your
academic English from day one.’

To ensure their English language skills do not hold their
students back from securing places at good universities,
Ashford’s EAL Department has totally changed the system
of support for these students. Instead of a peripatetic-style
EAL teacher system and large after-school group lessons, the
department now runs small group EAL lessons spread out
through the week and school day. This embeds EAL learning
within each student’s Sixth Form experience and encourages
both students and other staff members to consider IELTS
lessons as a ‘must have’ and not an ‘add on extra’.
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When students begin Year 12, the school gathers data on
their English language qualifications and abilities. Many
international EAL students join Year 12 with a whole range of
English language qualifications some of which are acceptable
to UK universities and some are not. Some universities require
a certain qualification whilst others are looking for a different
one, so it can all become rather complicated. The school insists
that unless a student has achieved a B grade in GCSE English
Language or has IELTS 7, they need to be prepared to do an
IELTS exam. Explaining their approach, Lorna says:
‘This may seem quite extreme but we just do not know
if universities are going to increase the English language
requirements until they do it, so we try to be one step ahead.’
The department is flexible and responds quickly to changes
occurring in higher education so that students receive the
support they need to access the university courses they want.
After the initial assessment, students are set into groups
according to their skills and timetables so that they learn at
the correct pace for them.
Since the school began following this initiative, its IELTS results
have gone up and up. In only seven months, 54% of the Year
12 EAL students scored IELTS 7 or above and 46% scored 6 or
6.5. As most of the school’s students are set on going to Oxford,
Cambridge, Imperial College or UCL, these scores are helpful for
their UCAS applications and serve as good building blocks for
improvement should their universities ask for higher grades.
The school is also seeing more and more EAL students secure
places at leading universities. In 2009, just over half (51%)
of EAL students went on to Russell Group universities and in
2012, three quarters of EAL students secured places at these
universities. Over the last three years, there has also been a
13 percentage point increase in the number of EAL students
going on to the top ten universities in the world; in 2009,
12% of EAL students went on to these universities and in
2012 the equivalent figure was 25%.

For further information, contact Lorna Caputo at caputol@ashfordschool.co.uk
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n Debate Mate at Walthamstow Academy
n Combined Cadet Force at AKS and Army
Cadet Force at Manchester Academy
n Sports Academy at Bournemouth Collegiate
School
n Internationalism at Lambeth Academy
n Eco Awareness Project at Rowan Preparatory
School
n Extending the School Day at Midhurst Rother
College
n Malawi Expeditions at Sunderland High
School
n Achieving Youth Sport Trust Gold Partnership
Status at Salford City Academy
n Model United Nations at Surbiton High
School
n Extracurricular Programme at William Hulme’s
Grammar School
n Nepal Expedition at Bournemouth Collegiate
School
n Celebrating Making Music Together – the
King James Bible Oratorio
n Employer Engagement at Manchester
Academy
n The Akenkan Project at Surbiton High School

Debate Mate at
Walthamstow Academy

Encouraging students to develop their communication skills
and their ability to challenge others verbally is a critical part of
learning in our schools.

Debating trips feature regularly throughout the academic year
and have proved very popular. The opportunity to interact with
other schools and compete has been a positive way of building
confidence amongst students and has seen the club progress
too, winning many debates through skill and teamwork.

One organisation that we have been delighted to partner is
Debate Mate, a national charity that works with students in
state schools to build ‘verbal intelligence’ by teaching the rules
of debating and the skills to build and present an argument.

Eilis O’Donnell, Deputy Head of Sixth Form who launched
Debate Mate at the academy, quickly saw the impact it was
making:

At several of our academies, debating’s prominence as
a popular extracurricular activity has grown into something
significant. At Walthamstow Academy, its success
is measurable.

‘Many of our students have strong opinions and are
passionate about a wide range of issues. As an English teacher,
it was clear to me that if these opinions could be harnessed
and their delivery refined, our students would be a formidable
force with which to be reckoned. Through debating, our
students grow more confident each year, become more skilled
communicators and enjoy the cut and thrust of energetic
argument. Its impact is evident in the classroom where the
students who are involved use their developed confidence to
communicate more effectively across the curriculum.’

Following encouragement from Debate Mate to participate,
students from Years 7 to 10 at the academy learned debating
skills in a weekly school club and then took part
in competitions across London. To build up enthusiasm for
the initiative very early on, the club was invited to the
Royal Geographical Society in Kensington to watch a show
debate, an exciting spectacle that helped to raise interest
and provide momentum.

The focus on language has boosted the academic performance
of many of the 50 or so students who attend the club,
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Stephen Bell-Brown, who is currently leading
Debate Mate at the academy, said:
‘It has been a pleasure to see students launch
themselves into the debating. Debate Mate has
created a buzz around the academy and so each week
more and more students are walking through the
door eager to get involved. The student committee
carefully selects issues that students really care about
which is creating the perfect environment for some
impassioned and lively debates!’

increasing their ability to speak formally as well as enhancing
their communication and listening skills.
Talking about the impact Debate Mate has had on students’
attainment in English, academy Vice Principal, Preet Singh, says:

Debate Mate competitions generally focus on Years 8 to 10
but those students who have now grown up on the experience
are keen to continue it in the academy into Year 11 and
beyond. An elected student committee meets weekly to decide
the motion for the next debate and experienced debaters are
taking on leadership and mentoring roles, training up the next
generation of Walthamstow Academy debate champions.

‘Debate Mate has been an extremely powerful tool
for students. It has helped them understand how to
communicate with each other, listen to each other
and speak in a formal way.’
In 2012, the academy’s debating year culminated at the
Deutsche Bank Urban Debate Cup held at the London School
of Economics. Here, the academy was given an award for the
Best Overall Attendance; a true testament to the commitment
and enthusiasm of academy students.

The club is popular amongst students with many relishing
the opportunity to voice their opinions. Student Muktar
Abdullah said:

An article in The Times, which focused on the impact of the
initiative at Walthamstow Academy, described the student debates
as ‘passionate, cogent, composed, and spirited in fighting back’.

‘The club has given me a lot of confidence. I really enjoy
debating. It has helped me listen a lot more, rather than
just arguing.’

For further information, contact Stephen Bell-Brown at stephen.bell-brown@walthamstow-academy.org
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Combined Cadet Force at AKS
and Army Cadet Force at
Manchester Academy
The option to join the cadets is popular at our schools where
it is offered. In particular it provides challenges that help
nurture the core attributes of leadership, team working and
good decision making.

A further six cadets flew to Cyprus with the RAF to take
part in a wide range of adventure activities and visit the
UN Mission in Nicosia. In previous years, cadets have gone
diving in the Red Sea, followed in the footsteps of escaping
prisoners of war across the Pyrenees and taken part in
voluntary work in Lesotho.

At AKS, the Combined Cadet Force (CCF), which has been
described by ISI inspectors as ‘vibrant’, is an extracurricular
option which is taken up by almost 300 boys and girls each
year. More than 60 cadets have completed the BTEC Level
2 in Public Services and the Level 3 qualification has been
introduced.

Year 13 student, Kerry Gilmore, who has taken part in many
activities over the four years she has been a cadet, says:
‘For the last two years I have helped teach the CCF
syllabus to small groups of cadets and in recent months
I’ve helped support the ones who have been completing
the BTEC in Public Services. I’ve had to plan and prepare
lessons as well as motivate younger students. It was
great to see these cadets achieve high grades and this
experience has made me much more confident about
pursuing a career as a teacher.’

Most of the weekly training of cadets is carried out by the
Non-Commissioned Officer cadets in the Sixth Form who
have completed the Methods of Instruction course. This is a
unique opportunity for students to develop their leadership,
teamwork and communication skills. There is a demanding
syllabus to cover as well as preparing cadets for Field Days,
camps and courses.

Describing the impact CCF has had on her, Year 12 student
Rebecca Pearson says:

The two Field Days each year enable cadets to put into
action the skills and knowledge they learn in school. They
are also an opportunity to try exciting new activities such as
kayaking, sailing, shooting, raft-building and flying.

‘CCF has enabled me to interact with friends, teachers
and new people in a unique environment. It has given me
the opportunity to do things I wouldn’t have usually done
and helped me to improve my discipline, organisation and
leadership skills.’

During the summer of 2012, two cadets joined a two week
tour of the Napoleonic battlefields of Spain and Tangiers.
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Another student Joe Kelly said:
Andy Treharne, AKS Contingent Commander,
explains the importance of the activity for
students:

‘Ever since I joined the ACF, my life changed. The impact
of this led me to think about my grandad who fought in
World War Two and survived so every time I go to a parade
night or an event, it reminds me of him.

‘Not only do our students greatly enjoy the activities
offered by the CCF but the skills they develop are just
the sort of talents that employers seek out and that are
transferable into any career. Moreover, as a school that
believes in playing our part in the local community,
annual events such as Remembrance Sunday give our
students an opportunity to commemorate the sacrifices
made by local people.’

‘The best impact on my life in the ACF is field craft; this
has to be my favourite topic within the ACF – rolling about
and crawling out of situations. I know I’m not going to
stay in the ACF all my life but I know I’m getting the best
experience of my life.’
Since it was established, the Manchester Academy ACF
Detachment has won an award from the Lord Lieutenant
of Manchester for its Remembrance Day collection work.
In 2012, the detachment won an award for the best new
ACF in Manchester; the first time it had been awarded
since 2006. Such has been its success that they are looking
at the possibility of extending the initiative through the
introduction of an ACF-based curriculum.

Manchester Academy introduced the Army Cadet Force
(ACF) in 2010 as a way of encouraging its students to try
new activities in their spare time. Research carried out
several years ago suggested that young people do better
if they are involved in extracurricular activities which are
structured and the academy was keen to introduce an ACF
detachment as they were becoming few and far between
in Manchester schools.
At first, getting established took considerable effort and it
was not until the academy lobbied the Ministry of Defence
for assistance that the school got the go-ahead for an ACF
detachment to be set up.
Now, only three years later, the ACF has up to 35 student
cadets and, like the CCF at AKS, is a thriving part of the
extracurricular life of the school.
Staff believe that the ACF has made students more focused
and motivated. This is echoed by Manchester Academy
student Andrew Day who is a Corporal in the ACF and says:
‘The Army Cadet Force has helped me to focus on my GCSE
and BTEC courses because in the cadets, when you are
given a task to do, you have to do it no matter what.’

Neal Strickland, who is the school liaison for
Manchester Academy ACF, believes that it is of
increasing significance at the academy:

The training offered by the ACF is progressive and
challenging with a strong mix of military, adventure and
community activities each of which benefits its students.
In particular, the ACF has given students excellent first aid
training enabling them to achieve a BTEC in First Aid.

‘Across the curriculum we want to inspire our young
people to achieve success in life. We want to push them
to their limits in an environment where they can discover
how great their own personal potential actually is. Where
the ACF is so important is in the type of training it offers.
It helps our students foster self-confidence, teamwork
and leadership, all of which can be practically applied to
everyday life. You wouldn’t think that an ACF would be
an automatic success in the middle of Moss Side but the
detachment is flourishing and is increasingly recognised
across the community as something to be proud of.’

Talking about the effect the ACF has had on him,
Andrew added:
‘It has made me more independent by building up my
confidence and making me come out of my shell.’

For further information, contact Neal Strickland at neal.strickland@manchester-academy.org
or Andy Treharne at andrew.treharne@arnoldkeqms.com
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Sports Academy at
Bournemouth Collegiate School
Within 12 months of opening, Bournemouth Collegiate
School’s (BCS) Sports Academy has not only produced a
series of notable sporting successes, it has also laid the
foundations for a whole-school approach to academic
learning through the achievements and focus that the
Academy brings to the school.

Key individual and team performances have produced national
and international success in swimming, tennis and badminton
with Alice Tai winning nine swimming gold medals and being
selected for the GB Senior Team, Harry Butler being selected
for the GB U15 Tennis Team and Ciara Lindsay enjoying
European success at badminton. In addition, two 13 year old
students attending the BCS/Arsenal Schools Football Academy
have now been signed to major premier league clubs. Likewise,
in its first year competing, the BCS Rowing Team produced a
top ten finish in the national schools competition.

The Sports Academy is funded through fees, sponsorships
and investment from leading sporting organisations and
bodies, who use BCS as a base for athlete development.
The programme is also intrinsically linked with the local
community, local schools and Bournemouth University, to
support talent in the region.

The Sports Academy has been developed to suit the needs of
all forms of sporting elite whether individual athletes, teams
or those who compete in less mainstream sports. It aims to
engender sporting excellence in athletes who have the potential
to achieve national and international recognition, and in so
doing raise the standard of all sport at the school. It is the
intention of the academy to support United Learning schools
by sharing good practice, running training camps, offering
workshop sessions for coaches and students and using BCS as a
base for sporting camps in holidays and over weekends.
Through maximising the benefits of its excellent location
by the beach, BCS students can choose from 27 sports,
including cycling, surfing, wall-climbing, sailing, kayaking
and water polo. In September 2012 an extended partnership
with Bournemouth University began offering students the
opportunity to get involved in table tennis, golf and BMX
racing. There are further plans to develop specialist provision
for biathlon and triathlon.
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To support the Sports Academy, the school appointed Bernie
Shrosbree as its Performance Coach. Bernie is currently Mark
Webber’s performance coach and the Red Bull F1 Junior
Drivers’ Coach. Having coached numerous world and Olympic
champions in many different sports, he now supports all BCS
Sports Academy students and individual athletes, like Emma
Wilson (World and European Champion U15 Windsurfer), with
their strength and conditioning programmes.
The Sports Academy also boasts a team of coaches each of
whom has an international profile in disciplines including
swimming, tennis, football, hockey, volleyball, rowing, crosscountry, basketball, badminton and squash. Talking about how
the expert coaches are supporting students, Year 9 student
Zack Aitchison who is part of the swimming academy, says:
‘The swimming academy is great with fantastic coaches who
support us. This has enabled me to get into the GB Talent ID Squad.’
Year 11 student Dan Walker also recognises the positive
impact the coaches are having on students’ sporting successes.
Dan, who is a member of the rowing academy as well as the
BCS triathlon club and rugby team, says:
‘Being a part of the Sports Academy at BCS is really good fun. The
coaches are excellent and enable us to reach our full potential.’
As part of a successful school, the Academy is able to combine
the pursuit of sporting excellence for students with the routine
and opportunities of a full academic education. In this way the
school is able to prepare all students for wherever their futures
take them and ensure that the time and dedication needed
for training and competition do not come at the expense of
a normal childhood and full academic education. Describing
the wider benefits of the Sports Academy, Year 8 student Scott
Traversarai, a member of the rowing academy, says:

Stephen Duckitt, the school’s Principal leads
the initiative along with Richard HarrisonPoole, Director of School and Academy Sport.
Both believe that the Sports Academy has an
exciting future:

‘We benefit really well from our sports coaching. It also helps
us concentrate in class and achieve better academic results.’
Likewise, the impact of the Academy goes far wider than its
sporting success and it is being used to prepare students in
a variety of skills and specialisms. In particular, it promotes
greater self-esteem and a vibrant camaraderie amongst
students by providing students of all ages with the opportunity
to work together and develop leadership skills.

‘What we have started here will continue to grow
over the next few years. On the one hand it is very
important to provide elite athletes at a young age
with the facilities, coaching and encouragement that
they need to pursue their sports. On the other, it is
equally important to provide them with the routine
and academic education that so many young athletes
miss out on. In the same way, it is important for us to
have an Academy that offers something for those of
all abilities. The importance of sport in terms of overall
well-being continues to grow and we believe that all
students at Bournemouth Collegiate can benefit from
having the Sports Academy within the school.’

Part of the Academy’s mission has been to enable students to gain
awards and new skills in areas linked to sport; as such students
have the opportunity to gain qualifications in pool and beach
lifeguarding, first aid, refereeing and tournament organisation. The
wider focus on sport in the school has led to the development of
business ventures to coexist with the Academy. To facilitate this,
the school has created a new Enterprise Department which will
support student-run companies trading in sectors which spin-off
from the direct sports association.

For further information, contact Richard Harrison-Poole at richard.harrison-poole@bournemouthcollegiateschool.co.uk
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Internationalism at
Lambeth Academy
Our schools serve diverse communities with children and staff
of nationalities and cultures from across the world. Across
our academies, our students represent nearly 100 different
ethnicities and will expect in their adult lives to live and work
on different continents. There are other students – often at the
same school, however, with little experience of the world outside
their immediate community. For Ennelyn Schmidt-Roberts, the
International Coordinator and Assistant Principal at Lambeth
Academy, the internationalism initiative aims to bring the outside
world into the academy to give students an understanding of
other environments, cultures, languages and ways of working that
will help them develop as truly global citizens.

students with an understanding and appreciation of the global
village. The academy’s work on internationalism has received
strong praise from a number of high-profile individuals and
organisations including the British Council, who see the global
ethos at Lambeth Academy as an exemplar for other schools,
and First Lady Michelle Obama who, when she had been made
aware of the academy’s international work, wrote to Ennelyn
Schmidt-Roberts congratulating her on the work being done in
this area.
Students of all ages participate in the activities which have
become a core aspect of academy life cutting across the
curriculum and extracurricular activities. The global
dimension combines:
n Bringing visitors and delegations into the academy for joint
projects;
n Giving academy students the opportunity to participate in
events with students from abroad by communicating with
them or meeting them;
n Using the wider curriculum, for example, in science, English,
music and art, to compare and contrast how other cultures
and nationalities approach issues within the subject.

A global ethos approach such as the national and international
work at Lambeth Academy seeks to bridge all cultures engaging

Each September the academic year begins with students who
have a different language background teaching their language
and giving examples of their culture in a special day that is
open to other local schools. Another annual highlight includes
the academy’s International Youth Conference which has been
running for six years and mixes the academy’s Sixth Form with
students from Gesamtschule Velbert in the Rhine region of
Germany in discussions on current affairs. In 2012 officials
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from the Ministry of Defence worked with students on a project
solving an international crisis scenario. Working in teams, the
students took on various political roles including the Prime
Minister, UN representatives and the Home Secretary. As part
of the conference, the students discussed their response to
the crisis situation and after evaluating live footage from the
Ministry of Defence, held a mock press conference to outline
their humanitarian solutions.
Praising the sixth International Youth Conference, Cllr Clive
Bennett, the Mayor of Lambeth, who opened the conference, said:
‘It was able to reach an international cohort of 16-19 year olds
with the emphasis clearly on engaging with their enthusiasm as
a peer group, making the occasion an opportunity for Lambeth
Academy to demonstrate its commitment to the development
of student voice and to pursue the challenges of teaching and
learning derived from their core values.’

The benefits of being involved in the Olympics continued to
be felt even after the Games finished. To thank students for
their involvement in the Games, 27 students were invited to a
specially-designated area on the Mall to watch the Team GB
Victory Parade.

Academy student Jack Malone who participated in the
conference said:
‘I found the conference very useful and working with students
from another country gave me different perspectives on my
political views and helped me make friends in other countries I
didn’t think I would make.’

As Ennelyn Schmidt-Roberts describes it:
‘Our students are totally streetwise in their own
neighbourhoods but when you take them out of their
immediate environment, they lose this confidence. By
bringing the world into the academy we are able to give
them the opportunity to participate in ways that mean
they lose these inhibitions and become able to thrive
in very different environments. Our responsibility is to
celebrate their individual cultures and backgrounds and
open every child up to the opportunities presented by
other cultures, languages and people. As a result, our
students understand not only that their potential within
their own community is limitless but also that there is
nothing to fear and everything to embrace in engaging
with the wider world.’

A key success has come from gaining Confucius classroom
status for all the innovative work which has been done for
the teaching and learning of Mandarin Chinese within the
academy and other schools in the borough. This has opened
many doors for the academy including having two voluntary
teachers from China who Lambeth Academy send to other local
schools so they can also benefit from Chinese culture classes
and early language provision. So successful was a recent visit
by a delegation of Chinese educationalists to the academy that
the group’s strapline, the ‘Best in Everyone’, has been used as a
basis of a discussion on a Chinese open educational forum.
In building on the initiative, the academy is now leading a link
programme with schools in the Tianjian Province in China which
will be shared with other United Learning schools as well as
schools in Lambeth.

The academy’s involvement in international projects continues
to evolve and expand and each year a number of new and
exciting elements are introduced. For example, the academy is
participating in the Foreign and Commonwealth Office Mock EU
Council with two Sixth Formers representing Portugal which is
particularly appropriate given the academy’s large Portuguese
community. The academy has also recently been invited to
send eight Year 12 students to the two 2013 European Youth
Parliament South East Regional Forums which are taking place at
the European Commission. If successful at the South East forums,
the students could go on to the National European Parliament
and even the European Youth Parliament being held in Tbilisi,
Georgia in Autumn 2013 and Riga, Latvia in Spring 2014.

The Olympics provided another strong opportunity for building
links to the outside world. Lambeth Academy students won
the UK Olympic cooking competition by preparing a Jamaican
and British dish representing a large part of the student
community. The dish was cooked for athletes and guests in the
Athletes’ Village during the 2012 Games. As a once in a lifetime
opportunity, eight students provided the Guard of Honour
to support Team Laos in the Olympics. This was an excellent
opportunity for the academy to use Laos as a topic area across
the curriculum and a visit of the Olympic Attaché for Laos made
it accessible to all students.

For further information, contact Ennelyn Schmidt-Roberts at ennelyn.schmidt-roberts@lambeth-academy.org
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In early March the frog spawn arrived and Year 4
girls helped their teachers to re-home the frogs in
the relocated pond. Later that month bulb planting
began with groups of pupils preparing the potato
crop in organic compost in pots they had made using
recycled newspaper.
The spring term ‘Open Morning’ led to the arrival of
many parents keen to view the new facility, lots of
approving comments were received and prospective
new parents were very interested in the whole concept
and the learning opportunities which it would provide.

Eco Awareness Project at
Rowan Preparatory School

By the beginning of the summer term, both the
potato crop and the spring planting were flourishing,
water butts had been put in place (for the school to
counteract the hosepipe ban) and natural pathways
had been laid into the Spinney, a much-loved miniwood. Trees in the Spinney were given remedial
work to ensure regrowth which formed the basis of
an assembly for pupils. Teachers received their eco
‘orders’ for bird feeders, ladybird towers and plants to
encourage butterflies.

The impact of the project has been significant in
facilitating hands-on personal learning for the younger girls
and for giving opportunities within the science, English and
geography curriculum. It has allowed the school curriculum to
provide real-life experiences for all and develop adventurous
learning in general. Older pupils have been involved in personal
research to do with setting up the eco area and, for the Gifted
and Talented set, the project provided additional stimuli including
‘stingless bees’, the use of herbs as natural pesticides and a
project on harvesting times.

Given the opportunity to access a funding grant from the group’s
Innovation for Improvement project, Rowan Prep chose to
develop an Eco Awareness Project that would transform disused
land behind the school. Pupils at Rowan Prep identified a number
of priorities including creating a fairy grotto and a bugs’ hotel.
At the same time, staff were encouraged to decide on an
educational outcome that the exercise could be judged on. They
chose ‘will the Eco project help the girls gain insight, knowledge
and understanding into sustainability, self-sufficiency and how
to protect and appreciate the immediate natural environment?’

Looking ahead, the school plans to add an eco classroom to the
development with curriculum opportunities to consider the re-use
of natural materials and sustainable resources.

With support from governors and parents, one of whom runs
a landscape company, work on the project began during the
autumn term of 2011.

Janice Collins, Project Leader at the school,
believes pupils have not only enjoyed the
experience but that it has established
something that can be extended in future years:

Over the next two terms pupils – from the Year 1 Gardening
Club upwards – were regularly taken down to the site to view
the daily improvements as the project moved forward and
as the seasons changed. The composting areas, bugs’ hotel,
planning trough, outdoor mini-theatre/classroom and an
orchard all began to take shape.

‘It has been a pleasure to watch our Eco Project develop
over the months. The girls’ flowers are in bloom, our first
batch of peas has been collected and we look forward to
our potato harvest. The frogs are happy in their new pond
and, at playtime, it is the eco area to which the girls flock.
Parents and ex-pupils, visiting the site this term, have been
full of awe and praise at the improvement to what used
to be a wasteland. The neighbours approve and all in all it
has been a resounding success.’

The nature and content of the fairy grotto itself were decided in
meetings of the School Council; a shopping list was drawn up and
ideas generated. Younger members of the school community were
encouraged by teachers to write stories about the grotto; the lives
of the fairies who lived there and what it would look like.

For further information, contact Janice Collins at janice.collins@rowanprepschool.co.uk
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Extending the School Day at
Midhurst Rother College
As the achievement of students at Midhurst Rother College
has improved, there has been a determination to ensure that
the academy provides the widest possible range of additional
experiences for its students: ‘The Midhurst Rother College
Experience’. There has always been a tradition of a wide range
of extracurricular activities available for students in all three
predecessor schools, despite the 400 square mile catchment and
the reliance on buses for most students to get to and from school.

were finding themselves required in several sessions at once! In
addition, the College was keen to give the opportunity for students
to make the most of the fantastic new facilities by encouraging a
culture of all students staying behind after the end of timetabled
lessons both for enrichment activities and intervention lessons.
It took a year to consult staff, students and parents fully. It was
a carefully planned process which allowed views to be aired but
also with a clear remit to create a new day for the College. Staff
had been made aware of the intended development of the college
day since the academy opened but it was necessary to have
regular meetings and presentations (including with professional
associations) to ensure that the proposed changes were fully
considered and positively received. Several student surveys were
organised to gather ideas for activities and the College Council
reviewed proposals at several points in the year, and provided
additional ideas and feedback. Parents were invited to share

Since the academy opened in January 2009, the programme of
additional activities has developed significantly to include a wider
range of enrichment clubs from African drumming to climbing,
to Manga art, and also an increasing emphasis on after-college
intervention sessions aimed mostly at Years 9 and 11 and the
Sixth Form.
Over the last year, the concept of ‘Period 6’ (the main college
day being five one-hour lessons) has rapidly become embedded
to the extent that it is now part of the students’ vocabulary and
the College is very busy most afternoons after the official end of
the day.
During the last academic year, the Senior Leadership Team worked
on a new college day to bring together all of the most effective
elements of Period 6, whilst also allowing a greater range of
provision to develop through a more equitable distribution of
staffing. It had become increasingly obvious that it would be
necessary to formalise the Period 6 activities as more and more
students had become involved, and as both staff and students
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Sarah Pringle, Vice Principal, says:
‘The students have adapted to the longer college
day with remarkable flexibility and there is no
doubt that, whilst the previous provision was very
comprehensive, the range of opportunities now on
offer to the students has increased hugely.
their views and several proposals were received by the Principal
for consideration. Plans were created, reviewed and redrawn
several times to take into account the responses from these
consultations, and the initiative was a regular feature on agendas
for departmental and middle leader meetings.

‘Parents have been very positive about the
additional provision offered during Period 6 and
the College has a very lively atmosphere at the end
of the timetabled day with such a wide variety of
activities now on offer.’

The new college day is a radical change for Midhurst
Rother College:
n A five period day Monday to Thursday and an early finish after
lunch on Friday;
n All Key Stage 4 and 5 students stay for Period 6 Monday to
Thursday where they participate in intervention and enrichment
activities;
n Key Stage 3 students are encouraged to stay for a wider range
of intervention and enrichment activities during Period 6;
n All staff provide two after-college sessions per week;
n A later finish to the timetabled day for all staff Monday to
Thursday (but no after-college meetings);
n Meetings are timetabled for Friday afternoons only.

‘My maths re-sit was better than I expected because I have been
going to Period 6 revision.’
Since the new college day has only just been introduced, the
College is addressing teething problems such as finding a way
to achieve a balance between intervention and enrichment
sessions. The programme of activities on offer will be refined
and changed each half term and it is hoped that there will be
an increase in the number of students taking part in Key Stage 3
intervention sessions.

The extended college day has meant that the College can
offer a wider range of enrichment activities; from geography to
geocaching, band practice to business studies, cooking for fun
to creative textiles, Latin to trampolining, every student has been
able to find an activity they are interested in.
Those students requiring additional academic support are finding
the extra tuition very beneficial as echoed by one Year 10 student
who said:
For further information, contact Sarah Pringle at sarah.pringle@mrc-academy.org
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Malawi Expeditions at
Sunderland High School
To expand students’ horizons, take them out of their comfort
zone and challenge them, Sunderland High School (SHS)
looked into the opportunities for its students to participate in
overseas expeditions. In 2000, a group of Sixth Form students
embarked on a month-long expedition to Madagascar which
was organised by World Challenge.

trekking and participated in two environmental projects in
which they cleared pathways in the rainforest. Encouraged by
the success of this first trip, the school decided to organise a
second trip in 2003 but this time to Nkhotakota in Malawi.
The expedition to Malawi, which was also organised by World
Challenge, followed a similar format to the one to Madagascar
with students trekking, taking part in adventure activities and
volunteering in a school, orphan day care centre and hospital.

In the two years leading up to the expedition, students were
busy raising money to pay for their own costs of going on
the trip as well as money to fund the projects they would be
working on whilst in Madagascar. Students could not piggyback on school events and so had to devise their own strategy
of raising money. They came up with a range of in-school
and out-of-school initiatives ranging from car washing to
bag packing and raised over £8,000 to take out with them
(in addition to the money they raised to pay for their own
expenses). The Sixth Form students also participated in a
programme of team-building weekends in readiness for their
time in Madagascar.

Upon their return from the 2003 expedition, the two teachers
who had organised the trips, Phil and Ann Wayman, suggested
to the Head that they organised future trips themselves
independently of World Challenge. They felt that they had
made a meaningful connection with the three places in
Malawi where students had volunteered and believed that

During the expedition itself, the team members were
responsible for the day-to-day operational decisions relating
to the expedition including finances, shopping, cooking,
and transport arrangements. Taking responsibility for these
elements of the trip helped the students develop valuable
teamwork and leadership skills.
The trip was a great success and had a profound impact on
the team members. The cliché of ‘life-changing’ certainly
applied. During the month long trip, the students went
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they could build up a lasting and sustainable relationship with
the school, hospital and orphan day centre.

The school in Malawi has grown from just 60 pupils to
more than 600 during the time of Sunderland High School’s
involvement. This is not just due to Sunderland High’s
involvement but it has played a very significant part in its
growth and development.

Recognising the benefits for both Sunderland High School and
the three places in Malawi, Head Teacher Angela Slater gave
her full support to a return trip to Malawi in 2005 and again in
2007, 2009 and 2011 with the next trip planned for 2013.

It has not just been money that Sunderland High has provided;
successive team members have rolled up their sleeves and got
involved by painting, plastering, building and teaching. They
have become part of the local community; talking and playing
with the children in the school and orphan centre, playing
football matches and going along to the local church.

Describing the impact of the trip, 2011 expedition member
Kendal Graham said:
‘It was a challenge working in a close team for a whole
month with lots of different personalities. It made me more
understanding and I learned how to adapt.

This has enabled strong relationships to be established, which
means that when a ‘new’ expedition team arrives, they are not
really new at all; they are a continuation of the friends who
were there two years previously and two years before that ...
and two years before that.

‘Malawi made me realise that friends and family are the most
important things in life. Malawi made me want to make a
difference.’
Between 2003 and 2011, expedition members raised in excess
of £60,000 for the school’s project work in Malawi every
penny of which has gone to support the school, hospital and
orphan day care centre. This money has fed children, provided
much needed medical drugs and hospital equipment, built
classrooms and purchased school desks. In spending the money,
Sunderland High School has been conscious of the need to put
money into the local Nkhotakota economy and so, wherever
possible, it has tried to employ local people. For example, the
school desks were made by a local, roadside carpenter.

The trip has evolved over the years and each time it becomes
increasingly popular enabling the students to raise more and
more money. 24 students from Years 12 and 13 participated
in the most recent trip in 2011 and between them raised
nearly £25,000.
Head Teacher Angela Slater puts the success
of these expeditions down to sustainability.
She explains:
‘This is not one of those “parachute in, stay for a
while and then disappear, never to be seen again”
situations. In fact, it is quite the opposite: SHS is a part of
Nkhotakota, just as Nkhotakota is a part of SHS.’
‘Neither is this just something for the Sixth Form; the
entire school community is aware and involved. From
Malawi assemblies to fundraising initiatives and PSE
lessons, we ensure that all students and their families
are aware of and care about Malawi.’

Former student, Haylie Pallister who participated in the 2011
expedition and is now studying International Relations,
describes the powerful impact the trip has had on her:
‘To single out one memory I will take away from my time
at Sunderland High School is difficult as there are literally
hundreds. That said, the trip to Malawi to help the local
community was so special and not a day goes by that I don’t
think about it. In fact, it was this trip that has inspired my
ambition to work for the UN once I graduate.’

For further information, contact Ann and Phil Wayman at ann.wayman@sunderlandhigh.co.uk
and phil.wayman@sunderlandhigh.co.uk
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Achieving Youth Sport Trust
Gold Partnership Status at
Salford City Academy
When the Youth Sport Trust invited its member schools to
apply to become partner schools, Salford City Academy’s PE
Department leapt at the chance. It began by completing an
online questionnaire which involved auditing the quality of its
sports provision. It also had to explain how PE provision is being
used to improve student achievement across the curriculum.

raise achievement in PE. Over the course of a year, Emma
will spend ten days with PE departments at other schools
sharing good practice that has been developed at Salford
City Academy and helping them improve their sporting
provision. As part of this, Emma has received training from
the Youth Sport Trust and is kept up to date with the latest
research in school sport which she brings back to the
academy’s own PE Department.
n Opportunities for students to take on leadership
roles: Six Year 10 students have recently been chosen by
the PE Department to act as Youth Sport Trust Gold Young
Ambassadors. The Young Ambassadors, who have just
completed a training course, are working with local schools
where they are acting as role models to encourage more
young people to take up sport and lead healthy lifestyles.
The Young Ambassadors also represent the students’ voice
within the academy on PE and sport and promote the
positive values of sport throughout the academy.
n Participating in the PE Change Team: A group
of Salford City Academy students, from all years and
with mixed ability in PE, attended a workshop with
students from other schools in the North West. As well as
participating in a number of outdoor activities, the students
were asked to suggest ways of improving PE for all. As a
result of the workshop, Salford City Academy is working on
improving its PE provision for gifted and talented students
and it is making changes to the way it runs its inter-house
sports competitions. It is also looking to introduce new
sports and activities for its Key Stage 4 students and has
re-developed the PE uniform.

On successful completion of the application form, the academy
received a visit from a representative from the Youth Sport
Trust who observed the PE Department in action. The academy
passed the assessment with flying colours and was awarded
Gold Partner School status in 2011.
As well as acting as a kitemark to endorse the quality of
Salford City Academy’s PE provision, the Gold partnership
status enables the academy to widen and enhance its PE and
sport provision both for itself and other schools in the Salford
region. This has included:
n Free access to continuous professional development
for the PE Department: Following an internal audit,
the department identified that it needed to introduce new
strategies to re-engage its Key Stage 4 students. The Youth
Sport Trust is therefore sending an expert in this area to work
with the department to achieve this.
n Sharing good practice with schools in the North
West and Midlands: Emma Breen, Director of Sport and
Creative Arts at the academy, has been appointed as a
Development Coach by the Youth Sport Trust. This means
that she works with other schools in the North West to
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Year 8 student, Mark Gannon, who was chosen to participate
in the PE Change Team workshop because he had low
engagement in PE, said:

Department has continued to ensure that 100% of students
have access to two hours of high-quality PE each week
as well as five and a half hours of extracurricular sporting
opportunities. It has also introduced a number of new sports
aimed at engaging even more students in sport. Handball
and volleyball are two new sports which have quickly become
popular amongst students. They have achieved fantastic results
in a very short space of time with the academy’s teams in both
sports being crowned Manchester Champions. One student in
Year 10 has been spotted by the national governing body of
Volleyball England and has been selected to join the England
Cadets North Squad.

‘I enjoyed talking about ways to improve PE. I felt that
everyone listened to me and valued my opinion.’
Year 8 student Jenson Schoular said:
‘We talked about wanting more sport enrichment and there’s
definitely more on offer after school. I enjoyed being part of
the team.’
Both students have shown a more active involvement and
enjoyment of sport in the past 12 months, particularly rugby.

The academy has also launched a new project aimed at reengaging 20 Year 10 boys who currently do not feel motivated
to succeed at school. Through the Sky Sport Living project, the
PE Department will seek to use sport as a tool to increase these
boys’ motivation and aspirations. The project will begin with a
Judo Olympian, who participated in the 2008 Games, spending
a day with the students where she will run a series of activities
aimed at increasing their motivation. The students will then try
a new sport each week in which they will learn new skills and,
it is hoped, will receive a boost in their
confidence. The aim is that the increased
motivation and confidence that the
students gain from participating in these
sports will be transferred to the classroom
and that students’ attainment in maths
and English, in particular, will improve.

To retain its Gold Partnership status, the academy needs to
re-apply every two years. The PE Department is therefore
continuously focused on maintaining and improving its high
standard of sports provision. Driven by the need to sustain
the breadth and quality of its sporting provision, the PE

Emma Breen, Director of Sport and Creative
Arts, says:
‘We were absolutely thrilled to be awarded Youth Sport
Trust Gold Partnership status. Not only did it recognise
the fantastic sporting provision on offer at the academy
but it also reflected the dedication, commitment and
hard work of the PE Department who constantly strive to
deliver outstanding opportunities for all students.
‘The academy is fully embracing the opportunities that
Gold Partnership status brings, the benefits of which
can already be seen by the way our six Gold Young
Ambassadors are making a positive contribution to the
academy.
‘We have already set our sights on being re-awarded the
Gold Partnership status and are focused on maintaining
the high standards we have already set.’

For further information, contact Emma Breen at emma.breen@salfordcity-academy.org
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Model United Nations at
Surbiton High School
To stretch the abilities of its students and stimulate them to be
more global in their thinking, Surbiton High School runs a Model
United Nations (MUN) Club and takes part in conferences
alongside many national and international student bodies.
MUN simulates the debate and discussion that occur in United
Nations committee meetings, the General Assembly and the
Security Council. It teaches students important skills such as
communication, teamwork and debating.

Another said:
‘I gained the ability to work well with others, write up formal
documents professionally and confidence in speaking.’
Based on the success of the Year 10 event, the school decided
to set up an MUN Club. Students in Years 10 and 11 and
the Sixth Form were invited to write a letter of application in
which they had to explain why they wanted to be involved in
MUN. In reviewing the applications, staff chose the students
who showed the most willingness and enthusiasm. Whilst
the club was to run as part of timetabled enrichment time,
students would be required to do some work outside of the
school day and so it was important for them to be dedicated
to the club. A large proportion of the applications came
from students identified as gifted and talented who
would appreciate the opportunity to challenge and
stretch themselves.

The school’s involvement with MUN began two years ago
when it held a two-day MUN event as part of its Year 10
Activities Week. Over the course of the two days, students were
introduced to the way the UN works. They were split into groups
with each group given a different country to represent. The issue
on the agenda was child soldiers and so each group had to
research the policy of their country towards child soldiers. They
wrote position papers and draft resolutions before all the groups
came together for a debate and vote on the issue.
Researching a wide range of nations and their positions on
global issues to simulate the intricacies of the UN General
Assembly proved to be a popular way of encouraging students
to think about issues in an international context and take in
points of view that might differ from their own.
One Year 10 student said:

16 students were selected to join the club which would
compete in MUN debates with other schools. They spent the
initial weeks learning about the processes of the UN. Soon, the
girls were assigned delegate countries and began to research
their countries’ interests in a specific area such as ecology,
human rights and disarmament, as the theme of the 2012
Conference was ‘International Peace and Cooperation’.

‘I gained improved knowledge of the workings of the UN and
a heightened interest in politics.’

Using their research skills, students wrote draft resolutions
for their country that they would use as debate material in
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committee rooms at the Conference. The students conducted
exhaustive research in the library and on the internet; one
enterprising student even contacted the Bolivian Ambassador
to the United Kingdom and received a reply detailing Bolivia’s
position on disarmament! The delegates also received valuable
debate training from the English Department at Surbiton
High School. Draft resolutions were refined until March 2012
and working on them in delegations honed the students’
teamwork skills.

Another says:
‘MUN struck me as a great opportunity to learn new skills that
would help me in the future such as leadership and group
communication techniques. Additionally, I have learnt how
the world uses communication, despite language barriers, to
resolve problems and attempt to bring about world peace.’

Surbiton High School students broke new ground at the
Conference, lobbying to gain support for their draft resolutions
from students at national and international schools. The
students quickly picked up excellent negotiation techniques
and a Year 13 student was able to have her draft resolution
submitted to the General Assembly.

Kjersti Hansell, history and politics teacher and
Model United Nations Club Coordinator, said:
‘Model United Nations is a fantastic way of broadening
students’ horizons and introducing them to the issues being
faced by countries across the world. Competing against other
schools allows Surbiton students to test themselves at a
national level and gives them the chance to interact with and
defend their opinions with people they have not met before.

One student explains what she has taken away from the
experience of participating in MUN:
‘What I have learnt from the MUN Conference last year was to get
involved in political debates and to come out of my comfort zone.
I have also been able to widen my awareness of international
politics and develop advanced skills in public speaking.’

‘Students have learnt so much from the MUN experience
both in terms of their knowledge of global issues and in
the skills they have gained and developed throughout the
process. Acquiring and refining the arts of decision making,
team working and debating will serve the students well as
they progress on to university and into the world of work.’

For further information, contact Kjersti Hansell at kjersti.hansell@surbitonhigh.com
104

UNITED LEARNING

Enrichment

Extracurricular Programme at
William Hulme’s Grammar School
Developing independence and greater fortitude in its young
people is the priority of the William Hulme’s Grammar School
(WHGS) extracurricular programme. The former independent
fee-paying school, which became an all-through academy in
2007, has retained its historic focus on using extracurricular
activities as a core development opportunity for its students
and staff.

carried out a biennial review of the school’s CCF provision.
Following his visit to inspect the CCF detachment, Major
General Martin Rutledge, Chief Executive of ABF, wrote:

The programme aims to dismantle traditional barriers and
promote healthy respect between staff and students and
within the student community in which 18% of students
are on Free School Meals (FSM) and 49% speak English as
an Additional Language. Partially because of this, particular
strengths of the enrichment activities are the focuses on
cultural experiences and skills for employment which are
welcomed across the school community.

‘I was left in no doubt that here was a first class detachment
ably led by its CCF officers and fully supported by the school
and its headmaster.’

‘I thought your cadets were a perky and charming lot; I
was very impressed by the engagement of Governors and
past teachers.

Such is the emphasis placed on the programme that every
member of staff offers at least one extracurricular activity each
week. These range in their diversity from Astronomy Club to
Technical Theatre, from Amnesty International to BMX Biking
and from Composition Clinic to Senior Weights.
Over 50% of students take part in the Duke of Edinburgh’s
Award Scheme and, likewise, over 50% of students in the
key sub-groups (FSM, SEN, Gifted and Talented and lookedafter children) take part in the popular CCF and RAF cadets
programmes. The school’s CCF programme has recently
received strong praise from ABF, The Solders’ Charity, which
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The students themselves relish the opportunity to get involved
in the cadets with one Year 10 student saying:

Across the curriculum, not only are there additional subjects
offered through the programme but the extracurricular
programme forms the basis for extensive enrichment for
Gifted and Talented students from Years 7 to 13.

‘I really enjoy the diversity of training and the wide range of
experiences on offer such as leadership, shooting and drill. As
well as being a lot of fun, being involved in the RAF cadets
has given me the confidence to step outside my comfort zone
and try new things. The regimented nature of the cadets has
improved my focus and concentration which has had a positive
impact on my normal school work.’

The results of the termly student surveys reveal how much
students in all years enjoy the extracurricular programme
and the extent to which they believe it is helping them
develop new skills. In the most recent survey, conducted at
the end of the summer term in 2012, 95% of students said
that they were glad they had participated in their chosen
extracurricular activity with over 90% saying that they would
recommend it to others. When asked what they enjoy most
about the extracurricular programmes on offer, students cited
opportunities to make new friends, to see their teachers in a
less formal setting and to gain new experiences.

At WHGS, every student is offered a residential opportunity to
develop their leadership and teamwork skills and the academy
has established links with outside providers and local sports
clubs to enhance the provision available to its students.
A Summer School provides places for the most vulnerable
and hard-to-reach students giving them continued access to
learning, sport and wider activities during the holidays.

Despite the programme’s existing diversity and success, the
academy continues to innovate in its enrichment activity
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with the aim of engaging every single student. This is being
achieved by conducting analysis of those who do not currently
take part and surveying them to find out how they can be
involved. The school leadership believe this is an important
initiative and as such those who may feel shy or disengaged
are given the encouragement to participate in subjects where
they have an interest.
Activities are open to all with a particular emphasis on
vertical integration giving students the opportunity to develop
leadership, teamwork and organisational skills whilst building
in elements of reflection and resilience. Some activities are
used specifically to help build a sense of unity that transcends
Key Stages 2 to 5. For example, the whole school Sport Relief
Mile combines WHGS primary school pupils running side by
side with senior students in the secondary school.
The programme promotes community and social cohesion
and enhances the robust and varied House programme –
with awards and points that build ties between students in
the same Houses. The extensive sporting fixtures deliberately
promote healthy competition and inter-House camaraderie.

Matthew Jones, Assistant Principal who
co-ordinates the school’s extracurricular
programme, outlines its importance:
‘Our extracurricular programme offers every child the
opportunity to flourish and contribute to building a
positive and harmonious community at William Hulme’s
Grammar School. Its impact is evident across the whole
school as each activity is designed to build upon the
standards in behaviour, teaching and learning that we
expect and promote within the classroom.’

For further information, contact Matthew Jones at matthew.jones@whgs-academy.org
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Nepal Expedition at
Bournemouth Collegiate School
The story behind Bournemouth Collegiate School’s (BCS)
successful expeditions to Nepal first began in 1998, long before
the school was founded.

By the time Peter joined BCS’s predecessor school, Uplands
School, in 2008, Birkdale School’s trip to Nepal was a firm fixture
in the school calendar and was making a striking impact on the
students participating. He therefore decided to introduce the trip
in Bournemouth and the first cohort of students embarked on the
three week adventure in Easter 2010.

Peter Harris, now Vice Principal at BCS, felt that students at
Birkdale School, an independent school in Sheffield he was
teaching at, would benefit from a challenging, eye-opening and
rewarding overseas experience. Through a contact he had in
Kathmandu, an ex-Colonel in the Gurkas, Peter decided that this
would be the perfect destination for his students.

The trip is open to all students in Year 10 and above. It is a
mixture of trekking, adventure activities as well as teaching in
a Nepalese school. The trip begins in Kathmandu which is a
real culture shock for the students; dust, smells, various animals
wandering across the road, horns blaring everywhere, traffic chaos
with seemingly no rules, motorbikes carrying several people and
luggage, bumpy roads not to mention all the sights of the city.
After spending two days in Kathmandu, the students embark on
a five-day trek during which they climb Poon Hill allowing the
students to watch a magnificent sunrise over the Himalayas and
to see two of the highest peaks in the world. They then move
on to Chitwan National Park where the students go on a twoday safari. This never disappoints and students are able to catch
a glimpse of white rhinos, deer, monkeys, wild boar, elephants
and numerous birds. The students also have the chance to ride
elephants and some even bathe with them in the river!
The students then return to Kathmandu where they spend a
week working in the Noble School located in a small village on
the outskirts of the city. It is extremely primitive with small brickbuilt classrooms around a central playground. Students spend
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their time working in pairs teaching English to the Nepalese
children. The students plan all their lessons themselves
and help the Nepalese children with their pronunciation,
vocabulary and grammar. One year, a BCS student brought his
guitar and sang English songs which proved a very effective
way of teaching the children English. During the same trip,
a couple of excellent volleyball players from BCS brought a
volleyball net with them and taught the children how to play.

‘The pupils were so happy despite having nothing.’
Whilst another, Year 13 student Ollie Cruickshank, said:
‘I really felt that we made a difference to the lives of pupils.’
Whilst the students have to fund the trip themselves, BCS
carries out a number of fundraising activities so that it can pay
for projects in the Noble School. Through sponsored swims,
non-uniform days, Christmas fairs and balls, BCS has raised
£7,000. In deciding how best to spend this money, BCS is
adamant that the Noble School remains self-sustaining and
does not become reliant on the funding from Bournemouth.
BCS therefore does not pay staff salaries or sponsor children
to attend school. Instead, it pays for books, resources and
improvements to the school building.

Working in the school is a massive learning curve for the
students. Not only do they learn how to teach, they also have
their eyes opened to a completely different culture and way
of living. They are struck by the primitive conditions in which
the Nepalese live and are humbled by the way the Nepalese
are content with what they have and do not crave material
possessions. One Year 13 student, Ben Robson, said:

The money BCS has raised has paid for three
new classrooms, a caretaker’s room and
an office for the Principal. It has also paid
for a new toilet block and wash stands to
be built as well as for the installation of a
pipe so that filtered water can be piped into
the school. These new facilities became a
focus of the schools’ last trip with the BCS
students giving each child a toothbrush
and toothpaste and delivering a series of
hygiene lessons. The school is continuing its
fundraising activities and hopes to pave the
school’s muddy playground. BCS also hopes
to pay for some teacher training.

Peter Harris, Vice Principal
at Bournemouth Collegiate
School, said:
‘The trip to Nepal is so much more
than an impressive line on a CV
and UCAS form; it has a remarkable
impact on many of our students some
of whom want to spend a couple of
months teaching at Noble School
during their gap year.
‘What makes our trips to Nepal
special is that we are visiting a school
that we have an ongoing relationship
with. By visiting the same school
again and again, we get to know the
teachers and pupils and gain a proper
understanding of how we can best
help them.’

For further information, contact Peter Harris at peter.harris@bournemouthcollegiateschool.co.uk
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Celebrating Making
Music Together –
The King James Bible Oratorio
The sense of groupness between United Learning’s independent
schools and academies is never stronger than when all students
come together in a joint activity. A successful example of this has
been the various performances of the King James Bible Oratorio
which was composed especially for United Learning students.

oratorio which had been commissioned as a gift to the group
from the previous Group Chief Executive, Sir Ewan Harper and
his wife Lady Harper, to celebrate the 400th anniversary of the
King James Bible. The oratorio, which was composed by acclaimed
composer Howard Goodall and entitled Every Purpose Under the
Heaven, set some of the Bible’s best loved passages to music
including excerpts from Genesis, Psalm 121 and Ruth.

Led by the Music Department at Lincoln Minster School, students
from across United Learning learnt to sing the new ten movement

Students learnt their individual parts at their
own schools before coming together for a day
of rehearsals in Lincoln Cathedral led by Howard
Goodall himself. As well as benefiting from the expert
and professional advice of Mr Goodall, the students
had a chance to meet and get to know their peers
from across the country.
Students from almost all United Learning schools
were represented and were able to hear the piece
for the first time with its full orchestration in the
magnificent acoustics of Lincoln Cathedral. The
players were assembled from some of the most
advanced instrumental students from across
the group with a few solo parts being taken by
professional players, including some of the group’s
alumni. It was an intense day of rehearsal but there
was time to enjoy the hospitality of Lincoln Minster
School at lunchtime and many students were
interviewed for a video documentary of the day.
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The premiere performance was given on the
evening of Remembrance Sunday in 2011.
It was a tremendous success with the
audience giving a standing ovation to the
60-strong choir.
Aric Prentice, Director of Music at Lincoln
Minster School, said:
‘Whilst the actual performance was incredibly
exciting for our students and was an
experience they will never forget, they really
benefited from working with their peers
from schools across the group. The day of
rehearsals a fortnight earlier was in fact the
most critical part of the whole project. Whilst
the students had been learning their own
vocal parts in isolation from each other, it was
very encouraging to see how well they came together to sing
as a choir.’

The Rt Rev Peter Hullah, Group Head of
Inclusion and Welfare at United Learning, said:

Following on from the success of the performance in Westminster
Abbey, the group decided to hold two more performances in
October; one for the northern schools in Sheffield Cathedral and
a second later the same week for the group’s southern schools in
Southwark Cathedral.

‘Creating opportunities for students from across
the group to work together is an invaluable way of
broadening their horizons and celebrating the talents of
all our students. The success of these events is down to
the enthusiasm of our students and the leadership of our
staff who have shown a genuine enthusiasm to work
with their counterparts from across the country.

Entitled ‘A Colourful Musical Celebration’, these concerts were
also an opportunity to showcase the impressive performing
arts talent which exists amongst the group’s students. At both
concerts, the United Learning Choir’s performance of the Oratorio
was preceded by show-stopping dance acts including a Samba
Brazilian dance performed by students from Barnsley, Sheffield
Park and Sheffield Springs Academies and beautiful choral recitals
such as the AKS Girls’ Choir singing John Rutter’s ‘For the Beauty
of the Earth’. There were also superb instrumental performances
with Guildford High School’s Baroque Trio performing Handel’s
‘Largo’ and ‘Allegro’ from ‘Sonata No.1’.

‘The impact on each student participating in these groupwide activities is significant. Witnessing the diverse range
of talent inspires them to continue their hard work and
develop their talents further.
‘Holding the concerts in such prestigious venues sends
a strong message to our students about how proud we
are of their talents and how much we value the time and
effort they each put in to making sure every performance
is spectacular.’

The two performances involved a larger number of students
than the earlier one in Westminster Abbey. Over 400 students
participated in the Sheffield Cathedral concert whilst over 250
students performed in Southwark Cathedral.

The students thrived at the performances and loved every minute
of it.
Amy Cropper, a Year 8 student at Barnsley Academy, said:
‘It was great to sing in front of so many people with my friends.
We were all nervous but it was so much fun once we got started!’
AKS Upper Sixth student Tom Hammond said:
‘Performing passages from the King James Bible in a massive
cathedral was amazing and working with Mr Goodall was very
interesting. I learnt a lot about how to organise an entertaining
and informative show.’

For further information, contact Helen Samuel at helen.samuel@unitedlearning.org.uk
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Employer Engagement at
Manchester Academy
Building long term and embedded partnerships with employers
is at the heart of the group’s approach to preparing students
for the workplace. Manchester Academy has a number of
well-established employer partnerships with companies
and organisations such as Mercedes-Benz, Manchester City
Football Club, Manchester Airport and the NHS which are
adding significant value and giving students a foot on the
career ladder.

To verify that the students have reached the expected level
to become Literacy Leaders, Pinsent Masons lawyers observe
them teaching at primary schools and then give them useful
and constructive feedback. Pinsent Masons has also recently
become involved in numeracy mentoring in which they help
Manchester Academy students move from a D-grade to an A,
B or C grade.

The academy has worked in partnership with law firm Pinsent
Masons for four years and, over that time, the partnership has
evolved and grown. It began with Pinsent Masons lawyers
mentoring the academy students and has expanded to include
a wide range of different projects. One such project is ‘10,000
hours’ in which Pinsent Masons lawyers mentor Year 10
students who are working on pathways to help them apply
to Russell Group universities. They work with the students
to create a ten year plan which sets goals and identifies the
skills the students need to achieve their career objectives.
Pinsent Masons lawyers work with students on their personal
statements and help them develop the employability skills
that will help them secure good jobs. Other United Learning
academies in the north of the country are also engaged in this
programme with their own local employers.

Another of the academy’s innovative partnerships is with the
Whitworth Art Gallery which is helping academy students
develop important life and employability skills. Students took
part in the national
‘We Face Forward’
event in which
they curated an
exhibition which
included their own
work. Students
worked with West
African artists and
gallery staff to
create a modern
spin on traditional
African prints.

Pinsent Masons are also supporting Manchester Academy Year
10 students enrolled on the Literacy Leaders programme. This
is an accredited programme in which students learn to become
Literacy Leaders and work with the academy’s curriculum
departments to plan and deliver literacy elements of lessons.

Drawing on the
experience they
gained through
working with the
artists, the students
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set up a social enterprise called Fresh Made Trade. Using the
prints they had made with the artists, the students created
laptop cases and phone covers which were then sold in art
gallery shops in Manchester. As well as designing the products,
the students developed marketing and sales strategies and
will make 10% profit on each item sold. The students also
decided to donate a percentage of the profits to AFRUKA, a
charity promoting the welfare of African children in the UK. The
students are now working towards gaining the Arts Council
Bronze Art Award. To achieve this, students must undertake a
major arts activity, attend an arts event, research an ‘arts hero’
and share their skills.

detailed planning, teamwork, and hours rehearsing the
presentation. My skills and confidence developed quickly
because they had to!’
Another student, Hannah Hughes who is in Year 11, explains
how the academy’s links with employers are helping her
secure a place at college:
‘My enterprise portfolio has ensured that my application for
college is outstanding and puts me ahead of the competition
for a place. It demonstrates that I am a well-rounded
individual who has already had success in the real world.’

Talking about the impact of the academy’s partnerships with
local employers, Year 10 student Vanesa Franciscova, says:

It is not just Manchester Academy which has established
employer links; every single United Learning school has also
forged their own partnerships. Sheffield Springs Academy,
for example, has a very successful relationship with law firm,
Nabarro which works with Year 7 students to develop personal
learning and thinking skills and with the Sixth Form on key
employability skills.

‘My confidence and skills have developed through my
work with companies such as Mercedes Benz, MCFC and
Manchester Airport. To deliver a successful pitch to a team of
directors from a global company required thorough research,

Jane Delfino MBE, United Learning’s Director of
Enterprise and Internationalism, says:
‘Our employer engagement programmes seek to help
students develop key employability and life skills and
there are no better people to do this than those working
at the heart of the business world. Whilst our teachers
could teach these skills as part of their lessons, having
successful people from outside the world of education
impress upon students the importance of developing
such skills enables them to see a direct link to their own
future careers.
‘Although many of these skills are very basic, such as
speaking in an appropriate register and turning up on
time, it is crucial that students understand how important
they are. The students’ interaction with employers has
had a massive impact which we have seen reflected
in their attitudes and behaviours in the academy. The
students’ confidence increases significantly and, once
they have set career goals, they begin to approach their
studies with a renewed focus and vigour.’
For further information, contact Jane Delfino at jane.delfino@manchester-academy.org
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The Akenkan Project at
Surbiton High School
Over the past two years, Surbiton High School students
have been on an incredible personal journey by being part
of the unique Akenkan project which was shortlisted for the
Outstanding Community Initiative Award at the Independent
Schools Awards 2012.

to ensure the books were appropriate in terms of level and
content. As well as including a Twi-English glossary at the end
of each book, the students included references to Ghanaian
culture so that their readers could relate to the stories easily.
The cost of professionally printing the books was almost
exclusively covered by fundraising. The students raised several
thousand pounds through activities such as bake-sales and
Christmas fairs.

The Akenkan project, which means ‘read along’ in Twi (a
Ghanaian dialect), aims to promote literacy and reading
in rural Ghanaian primary schools and communities in the
Akwapim Hills. The project first came to life when Suzy Pett, a
Surbiton High School English teacher, spent two weeks in the
Akwapim Hills discussing with a group of Ghanaian teachers
how students in the UK could support the rural schools where
story books and resources are scarce. For this project to meet
the needs of Ghanaian children properly, it was essential that
the Ghanaian teachers were fully involved right from the start
in the planning and brainstorming stages.

In July 2012, 200 copies of the bespoke books were personally
delivered to the schools in the Akwapim Hills by 14 students,
along with teachers Suzy Pett and Sharon Stead. They were
able to see at first hand the impact their work has had. Whilst
there, the students ran a hugely successful summer school for
approximately 200 children.

Whilst there are charities that provide African communities
with second-hand books from England, they are mostly
written with a western child in mind and so it was felt that
it would be useful for Surbiton High School students to write
and print their own series of reading books aimed specifically
at Ghanaian children in the villages of the Akwapim Hills.
The project was launched in assemblies to students of all years
who were invited to join the Akenkan Team. The students
then spent two years writing, beautifully illustrating and
professionally printing their own series of Akenkan reading
books. The Akenkan Team liaised with the teachers in Ghana
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As well as giving the Ghanaian children access to muchneeded reading books, the project has had a significant
impact on the Surbiton students. The project allowed them to
develop a variety of useful skills such as leadership, teamwork,
dedication, perseverance, creativity and charitable endeavour.
Spending time in the Ghanaian villages was a truly eyeopening and humbling experience for the students and has
changed their attitudes towards their own lives. Talking about
the impact the project has had on her life, Year 11 student
Meghan Foulsham said:

‘Being part of the Akenkan project has been such an amazing
opportunity and one which I will never forget. It was incredibly
humbling to see how the series of books we made were
received with such joy and happiness by the Ghanaian
children. I didn’t want to leave!’

Suzy Pett, who spearheaded and led the
project, says:
‘The Akenkan Summer School was life-changing for both
our students and the Ghanaian children. It thoroughly
epitomised the way that education can work two ways
across continents.

‘We had no idea how much those children would have
affected our lives. It is safe to say that Ghana was the most
amazing, unforgettable experience that we will go on. It has
truly made a difference to how we view England in comparison
to Ghana. It has made us all so grateful for what we have here
and I don’t think any of us will ever be ungrateful for what we
have after seeing how little the children have, yet how happy
they all are.’

‘The Akenkan books were read by the Ghanaian children
with enthusiasm and joy. We would arrive at the school
to the sound of Ghanaian children imploring “Please
Madam, read me a book”. Their thirst for education and
reading material was incredible and it underlined the
importance of the Akenkan project.’

Having had first-hand experience of the impact of charitable
work, some of the students are now Year 12 Charity Leaders
within the school and are inspiring other girls in the school to
follow in their footsteps.

The school hopes to develop the Akenkan project and build
on the first year’s success so that more children in both
England and Ghana can experience this unique and
inspiring partnership.

Talking about her experience of the Akenkan project, Emily
Clarke, Year 11, said:

For further information, contact Suzy Pett at suzanne.pett@surbitonhigh.com or go to www.akenkan.org
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n Leadership Development at Walthamstow Academy
n Teacher Learning Communities at William Hulme’s
Grammar School
n Middle Leaders Programme at United Learning
n Professional Development Pathways at Kettering
Buccleuch Academy
n Coaching Programme at Salford City Academy
n Developing Talented Teachers at William Hulme’s
Grammar School
n Masters Courses at United Learning
n Leading Edge at The Regis School

Leadership Development at
Walthamstow Academy
Developing leaders in our schools and academies is vital not
only to retain the best staff but also for succession planning
and to enable people to progress their careers within
the group.

One such member of staff is Abdur Modoni who started at
the academy on the Graduate Teacher Programme and is now
Curriculum Leader for Maths. He says:
‘The Aspiring Leaders programme prepared me with
knowledge on leadership and management which I was
then able to apply to my professional development towards
a leadership role. The sessions were relevant and
thought-provoking.’

Within Walthamstow Academy two voluntary leadership
development programmes have been created to give middle
and aspiring leaders the additional skills that will help them
advance their careers. Importantly, neither programme focuses
on education but instead on the practice of leadership; thus
enabling participants to understand its significance and
transferability as a skill set.

The Developing Leaders Programme has been running for
three years and is targeted at middle leaders who have the
ambition to become senior leaders. The programme has a
deliberate concentration on self-evaluation and reflection,
challenging participants to identify the behaviours of
successful leaders; on what makes an outstanding leader and
how this builds an outstanding institution.

The Aspiring Leaders Programme is aimed at staff aspiring to
be middle leaders. Sessions, attended by approximately eight
to twelve staff annually, are run eight to ten times over the
year, predominantly by senior leaders.
Topics for sessions include:
n What does outstanding leadership look like?
n What is the difference between leadership
and management?
n Effective time management.

The programme is planned and delivered by the Senior
Leadership Team (SLT) and external speakers from the world
of business and education.
Sessions include:
n Talent management;
n The effect of personality on leadership;
n Building successful teams;
n The language of leadership.

Running now for over two years, several of those staff
attending this programme have been promoted within the
academy into positions of responsibility by outshining external
candidates who also applied.
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Feedback on the sessions has been very positive with Tunokan
Ogbe, Subject Leader for Business and Enterprise, saying:

Others have been promoted out of the academy, thus improving
and enhancing the reputation of Walthamstow Academy as a
school which grows and nurtures excellent leaders.

‘Developing Leaders sessions have been a very valuable time
to reflect on my leadership, which is often difficult in the
hectic working day at the academy. Sharing good practice
with colleagues and being introduced to research has been
very useful in the development of my leadership skills. I
have enjoyed the self-analysis and understand more about
leadership and its implications for personal and
organisational success.’

The success of these two programmes is now being emulated in
other schools in the group who can see the impact it has made
at Walthamstow Academy.

Another participant, Matt Sorrell, Learning Manager for
Year 11, says:
‘Being a part of the Developing Leaders programme gives me
the opportunity to work closely with fellow leaders in a more
relaxed setting. It is a time to share ideas and show support
for colleagues in a way that mutually develops our leadership
potential. The input is relevant and often makes me consider
things in alternative ways allowing me to improve my own
leadership skills and, in turn, help my team to develop.’
Walthamstow Academy’s Head of Sixth Form,
Daniel Charlton, says:
‘The Developing Leaders programme was an excellent way to
develop the skills needed to become dynamic and successful
leaders within the academy. The sessions were a great way
to learn from colleagues who are already in these positions,
and they have certainly helped build my confidence. Practical
strategies, such as time management advice, were especially
useful, particularly as many of us are looking to take on new
and exciting challenges in leadership in the near future. In a
hectic environment, perhaps the most beneficial aspect of the
programme was that it enabled us to reflect on our practice,
identifying our strengths but also focusing on some of the
things we need to improve.’

At the end of 2012, Walthamstow Academy’s leadership
development prowess was formally recognised by Investors
in People. After a rigorous three and a half day assessment,
the academy was given a Gold level award, the highest
possible rating. The academy received a glowing report which
strongly praised its leadership development programmes. The
assessor reported:
‘The academy is talent driven and excellent at both spotting
and developing potential. It is a good place in which to
develop and to grow.’

Several of those who have attended the programme have
subsequently joined the Academy Extended Leadership Team
or SLT. Stacey Blanch is one such member of staff who has
been promoted as a result of the professional development
programme. Stacey, who joined the academy as Curriculum
Leader for Maths and is now an Assistant Principal, says:

Emma Skae, the academy’s Principal, says:
‘We believe that brilliant leadership, role modelling and
line management are the key to school improvement
as well as to happy and successful staff. This impacts
directly on the education our students receive. We have
developed these programmes within the academy to
build confidence, increase awareness of the importance
of effective leadership behaviours and enable staff to
realise that not only can they do it, but that they can
learn how to do it even better.’

‘Through the offer of professional development particularly
focusing on leadership, alongside the opportunities given
to me to show these skills, I have been able to succeed as a
curriculum leader and am now an Assistant Principal at the
academy. I am finding my new role both challenging and
rewarding and I continue to receive a great amount
of support in development through the dedicated
leadership programmes.’

For further information, contact Emma Skae at emma.skae@walthamstow-academy.org
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Teacher Learning Communities at
William Hulme’s Grammar School
Based on the premise that the only way to improve levels of
achievement is by supporting teachers to review and improve
their practice regularly, William Hulme’s Grammar School
(WHGS) has launched Teacher Learning Communities (TLC)
to ensure all teachers are fully prepared to meet the constant
change and challenges which face the profession daily.

Each TLC comprises eight teachers from either the same
department or, where there are less than eight in a department,
teachers from a number of departments which use similar skills
in lessons. For example, there is a TLC for teachers teaching
practical subjects such as drama, food technology and sport.
The focus in the first year of the TLCs was to embed AfL by
implementing a minimum of three strategies which were to be
perfected and seen in every classroom. These were:
n Use of the terms ‘Learning Objectives’ and ‘Success Criteria’;
n Skilful questioning and hinge questions to facilitate progress;
n Alternative methods of soliciting answers from a class, such
as using Name Selector software which randomly nominates
students to answer questions as an alternative to asking
them to put up their hands.

The academy decided to use the significant amount of highquality expertise in formative assessment techniques that
already existed amongst staff to improve teacher quality and
embed effective Assessment for Learning (AfL) practices across
the school. To this end, it was decided that every staff meeting
from 2011 to 2014 should be a TLC meeting.

With all TLCs focused on the same aims, WHGS has embedded
AfL throughout the school, as corroborated by the recent
Challenge Partners’ Review. Implementing a consistent creative
approach to AfL requires changing habits and the most effective
way of doing this is through perfecting one aspect at a time
incrementally and over a period of time. The TLCs give teachers
an opportunity to reflect on their teaching style enabling them
to build an accessible knowledge base and learn from and
correct their mistakes in a supportive atmosphere.
All TLC meetings last one hour and take place once every half
term. They are led by AfL Champions who are identified within
every department and attend Aiming for Excellence meetings.
The TLC meetings all follow the same sequence of activities
aimed at changing or developing practice:
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Each teacher shares the plan with their buddy and they arrange
to observe each other practising their new strategy before the
next TLC meeting. The practices are further re-enforced through
learning walks which focus specifically on AfL.
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n Each teacher gives a brief report of their AfL efforts since the
last meeting;
n Colleagues listen and respond appropriately;
n A fresh input of ideas is delivered by AfL Champions;
n Everyone writes a time-limited personal action plan which
allows each teacher to develop the new practice at their own
pace until it becomes second nature. Committing the plan to
paper means the teacher can be held to account for it.

‘TLCs give me the opportunity to break old habits and adopt
more effective ones.’

TLCs were piloted in September 2011 with a third of teaching
staff. They proved so successful that in January 2012 they were
rolled out across all teaching staff. The first TLC meeting of the
2012/13 academic year involved all staff, both teaching and
non-teaching, so that the whole school could become invested
in what the academy is trying to achieve in classrooms.

‘I’ve consciously worked much more on developing my
questioning techniques as a result of attending TLCs.’
‘The part of the TLC meetings I enjoy the most is discussing
new ideas with colleagues.’

So far, staff feedback has been extremely positive. The
evaluations completed by teaching staff and students
demonstrate that the meetings have had a positive impact
on improving classroom practice. Feedback has included
staff saying:

When asked to rate on a scale of one to five how much more
confident they feel about their teaching ability, all staff gave
fours and fives. Members of the Senior Leadership Team have
also noticed a high uptake of the three strategies when they
visit classrooms during learning walks.

Alyson Boustead, Vice Principal (Secondary),
says:
‘The central assumption of our approach to TLCs is
that each teacher is a professional who knows better
than anyone else what it is that they need to develop.
It is therefore fitting that the TLCs are led by teachers
and that, through the personal action plans, they take
responsibility for their own development.
‘The TLCs provide a supportive environment for teachers
to develop new skills. It has been heartening to see how
colleagues are working together and guiding each other
rather than telling each other what to do. In almost
20 years of teaching, I have not seen a teaching and
learning initiative which has had as profound an effect as
our TLCs.’
There are now plans to differentiate the TLCs. Whilst some
groups will continue to work on improving AfL in lessons,
others will shift their focus onto planning lessons which
enhance student engagement. Based on the success of this
initiative, other United Learning academies have been invited
to attend TLC meetings to share best practice and to challenge
the WHGS team with ideas and opportunities for improving
their offer even further.
For further information, contact Alyson Boustead at alyson.boustead@whgs-academy.org
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Middle Leaders Programme at
United Learning
The United Learning Middle Leaders Programme is
aimed at teaching staff with at least one full year in a
leadership position who are looking to enhance their
own leadership capability.

360-degree leadership competency survey completed by their
colleagues. They will have learnt about the importance of their
own motive profile and how it impacts on their leadership
behaviour and choices.

The programme is run by our leadership consultant Dennis
Lavelle. Dennis completed 16 years as the Principal of a
highly successful Sixth Form college in Lancashire and in 1997
began his career in training and consultancy. In addition, he
became the lead trainer at Manchester University’s Centre for
Educational Leadership and also registered as a consultant at
the National College of School Leadership.
The programme currently runs three times a year as a twonight residential at Wadenhoe House in Northamptonshire. In
this time, our middle leaders learn how to manage themselves
and others better, as well as how to employ purposeful
and appropriate leadership styles. They are given the vital
opportunity to practise their leadership skills through enjoyable
simulation exercises which teach them how to motivate
others to work more effectively. The programme also includes
individual action planning, one-to-one coaching with the
facilitator and networking with other middle leaders from
academies and independent schools across the group. The
Middle Leaders Programme offers a chance for colleagues
to share thoughts, feelings and insights in a secure and
supportive environment.
Participants are expected to leave the programme having
learnt about their own effectiveness as a leader through a
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Feedback from attendees is always positive which reveals how
much they value the programme as a dynamic opportunity
within the development of their career and skills. In the
2011/12 academic year, participants rated the Middle Leaders
Programme overall 100% positive, with 93% stating they
would find it easy to apply what they have learnt on their
return to school.

Fiona Oommen, Group Growth and Leadership
Executive at United Learning, said:
‘We recognise that not every teacher wants to lead an
entire school; indeed, many teachers prefer to focus
on particular areas of the curriculum or school life and
our Middle Leaders Programme seeks to nurture these
middle leaders so that they can progress their careers
in whichever way they choose. Whether they want to
lead a department or a year group, we seek to give
middle leaders the confidence and tools they need to
carry out their roles effectively. For those that do want to
progress into senior leadership roles, the Middle Leaders
Programme helps them develop the key skills they will
need to take their career one step further.’

On reflection of the programme, attendees stated:
‘I thought the teaching at the event and the format of it
was exceptional.’
‘The programme was very useful and helpful; it helped to
improve my confidence and further work on my leadership
skills. The 360 degree review was particularly good.’
‘I thought the one-to-one session was very good; it really
opened my eyes to what staff thought of me and my
management and how I need to improve certain aspects to
create a more effective working environment.’

the appropriate professional development opportunities
are in place to help them become effective and successful
future leaders of our schools. This programme will become
an essential part of our People Development Framework;
a framework that will ensure individuals can see clear
development pathways for their career stage, as well as
what they need to be able to do to further develop and
achieve their aspirations.

The Middle Leaders Programme is an essential component
of the group’s focus on talent management and succession
planning; it enables the development of our aspiring
future leaders and means that we can identify a pool of
talented middle leaders for future succession planning. By
identifying these leaders early on, the group can ensure that

For further information, contact Sarah Beal at sarah.beal@unitedlearning.org.uk
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Professional Development Pathways at
Kettering Buccleuch Academy
To inspire and support its staff to be the best teachers they
can possibly be, Kettering Buccleuch Academy has introduced
a Professional Development Framework which enables staff to
access the training and support that are best suited to
their needs.

For example, new teachers can take part in workshops on
topics such as modelling, Assessment for Learning (AfL) and
questioning. Depending on their developmental needs, staff
on the Continuing Development Pathway can participate in
workshops that include strategies for good progress, increased
challenge and building student relationships.

The Professional Development Framework includes a wideranging menu of in-house, United Learning and national
professional development options and operates through four
distinct development pathways:

Professional Development
Pathways for Teachers

1. 	The New to Teaching Pathway – for newly-qualified
teachers or those on Teach First or the Graduate Teacher
Programme;
2. 	The Continuing Development Pathway – for second
and third year teachers;
3. 	The Advanced Pathway – for experienced teachers who,
along with their line managers, think they meet the
entry criteria;
4. 	The Extended Pathway – for highly-experienced and
‘outstanding’ teachers.

Mentor allocated
Individual Action plan
Lesson observations and feedback
NQT induction course
Half termly KBA workshops

Access to peer monitoring
Access to ITP through Challenge
Partners

ICT level 1 training

Level 1 TEEP training

TEEP level 1 training

Annual United Learning
for Early Careers TeachersConference

Termly assessments
Peer observations
Peer monitor
Best in Everyone Conference (United Learning)
Training in SEN/D: Removing Barriers to
Learning (nine sessions
over the year)
The Princes Institute (Subject Day Courses)
(First one or two years of teaching)

These development pathways ensure that each member
of staff is engaged in the level of training that is most
appropriate for them and maximises the benefits of
the process.

KBA workshops half termly
ICT level 2 training

KBA half termly focus groups
Access to OTP through Challenge Partners

Access, Participation and Achievement
Training (SEN/D) (rolling
programme over two years
with 4 modules)
The Princes Institute (Subject Day Courses)

2 – 3 years of teaching
(Guidance for moving to the advanced
pathway)

Level 3 TEEP training

TEEP level 2 training

Recommended for Masters in Education
Management, University of Warwick al Leadership and
Training in coaching

Mentor training or training as a peer monitor
Recommended for teacher leader programm
e, Sheffield Hallam
University (United Learning)
Annual United Learning Conference

Residential Middle Leaders two day workshop
(United Learning)
Access, Participation and Achievement
Training (SEN/D) ( rolling
programme over two years
with 4 modules)
Excellence Visits

ICT level 3 training

Access, Participation and Achievement
Training (SEN/D) ( rolling
programme over two years with 4 modules)
The Princes Institute (Subject Day Courses)

The in-house training for the New to Teaching and
Continuing Development Pathways generally takes the
form of a selection of workshops that staff can choose
from based on their personal targets and lesson feedback.

Excellence Visits
Introduction to Leadership (United LEarning)

3 – 6 years of teaching

4+ years of teaching
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As teachers progress onto more advanced pathways, the
training format shifts from workshops to focus groups. In
the autumn term of 2012, the Advanced Pathway focus
group looked at the importance of feedback and produced a
document to share best practice in AfL across the academy.
Teachers on the Extended Pathway are eligible for training
that allows them to coach fellow members of staff – a useful
skill at Kettering Buccleuch Academy since all staff receive
peer mentoring and coaching throughout the academic year.

afraid to experiment with bold ideas in my own classroom.
‘All the professional development provided by the academy
is infused with a great sense of focus and ambition. For
instance, I have had a peer mentor for the past few months
who regularly carries out surprise observations and, although
the feedback is supportive, it is also challenging. It is an
environment in which you feel encouraged to push yourself to
the next level and your mentors never just “talk the talk”; they
are always happy to let you watch them so that you can see
how to make ideas work day to day.’

Kettering Buccleuch Academy staff also regularly take part
in the considerable number of professional development
and training opportunities that are available through United
Learning. These include the Prince’s Teaching Institute
Subject Day Courses, Excellence Visits, Induction Conferences
and Masters courses. Teachers are also able to receive IT
training that keeps them up to date with the increasing
array of technological learning resources such as
interactive whiteboards.

The Professional Development Pathways at Kettering
Buccleuch Academy are set to undergo an expansion with
pathways currently being developed for aspiring leaders
and support staff. The growth of professional development
opportunities at the academy will ensure that the best
possible support and development are present across the
entire staff spectrum.

Staff at the academy have noticed improved morale amongst
their colleagues since the Professional Development
Framework was implemented. They particularly appreciate
that all staff, regardless of their experience, can benefit from
this quality support as explained by Judy Turner who has
been teaching for 18 years:
‘The Pathways programme is not a one-size-fits-all CPD
programme; it invests in everyone and for the long term.
The programme has allowed me to select the path that
will extend my learning and provide valuable personalised
opportunities to grow. It is fantastic that the academy
continues to invest in my professional development.’
The programme is also beginning to have a positive
impact on the standard of teaching and learning. Before
the pathways were introduced, 54% of teaching at the
academy was judged as ‘good’ or better. This figure now
stands at 65%, demonstrating the highly positive impact
of the programme.
One member of staff who has gone on an impressive
developmental journey through the pathways is Isabel
Richards. She initially joined the academy as a Teach First
teacher before becoming a newly-qualified teacher. Isabel,
whose lessons are now judged as ‘outstanding’, says:

Dawn Cotter, Principal of Kettering Buccleuch
Academy, said:
‘The high-quality training and development involved
in Professional Development Pathways gives our staff
the ability and confidence to improve continually. The
educational provision of the academy is greatly enhanced
by our investment in staff and the ethos of sharing
best practice and growing together fosters a positive
atmosphere that is reflected in improved staff morale.
This is passed on to our students who reap the benefits of
better teaching by more confident members of staff.’

‘Whilst training at the school, I have frequently had the
opportunity to attend workshops led by experienced
teachers. This has been a fantastic opportunity to learn
some outstanding practice; for instance, it has completely
transformed my approach to differentiation and AfL. Not only
have I gone away with a range of creative and rigorous new
strategies for making these areas fundamental to all of my
lessons, I have also had my mind broadened about not being

For further information, contact Dawn Cotter at dawn.cotter@ketteringbuccleuch-academy.org
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Coaching Programme at
Salford City Academy
Recognising that with a little guidance, everyone has the
potential to be outstanding at their job, Salford City Academy
introduced a coaching programme in which academy staff
coach their colleagues by questioning and challenging them
rather than by adopting a more didactic approach.

another member of staff participating in the training. These
sessions are assessed by the trainer who provides feedback.
n Three months of coaching a member of staff at
the academy.
At the end of the six month training programme, the trainee
coaches are assessed against the following seven criteria:
1. Listening skills;
2. Questioning skills;
3. Being non-judgemental;
4. Using silence effectively;
5. Reading and using body language;
6. Being solution-focused / Staying focused;
7. Ability to empower people.

The academy hoped that this would:
n Make staff feel more empowered and be more resourceful;
n Improve the quality of teaching;
n Raise student attainment and accelerate student progress;
n Nurture increased aspirations amongst students and staff
for themselves and for each other.
All staff – both teaching and non-teaching – are invited
to become coaches. No prior experience or expertise is
necessary; instead, potential coaches have to demonstrate
their potential to be a good listener. The academy has
received applications from across the school including a Vice
Principal, Year Leaders and teaching assistants as well as
support staff such as a Teaching and Learning Co-ordinator.
From the applications, six people from across the academy
are usually chosen to train to be coaches.

The coaching programme has been running for two years and
all staff who have undertaken the training have successfully
passed. The trainee coaches find the training incredibly helpful
with one participant describing it as the ‘best CPD [they had]
ever been on’.
All staff are given the opportunity to be coached. It is
advertised in the staff room and in an electronic staff bulletin.
Those enrolling on the coaching programme generally fall into
three categories:
1. 	Those who have referred themselves because there is a
specific target they want help in achieving. This might
be guidance in moving from a ‘good’ lesson observation
rating to ‘outstanding’ or they might have set their sights
on a promotion.

The selected members of staff begin a six month training
programme which consists of:
n Six sessions in which they learn listening techniques,
the art of good questioning, social development skills, how
to lead a structured conversation and how to help
set targets.
n Three months of practice coaching in which they coach
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2. 	Teachers who have been told they require improvement
in their last lesson observation. Coaching is usually
recommended by line managers to these teachers who
can choose whether or not to have a coach.
3. 	Teachers who have been told their teaching is ‘inadequate’
and for whom it is compulsory to be coached.

It is always difficult for staff to find time during their busy
working day to participate in the coaching but at Salford City
Academy the training schedule is planned well in advance
and incorporated into the school calendar so staff are able to
organise their time around the training sessions. Furthermore,
coaches only commit to coach a minimum of two staff per
academic year (although many coach more) which means
they can opt out at certain times of the year when their own
workload is heavy or if they have other commitments.

Each session lasts between 30 and 40 minutes and everything
said is completely confidential. The coaches are not allowed
to give advice; instead, they ask short questions helping the
person being coached to work out the solution for themselves.
Each coaching cycle lasts six weeks although the number of
staff choosing to continue their coaching sessions – either
with the same coach or a different one – is very high. This is
because they recognise that continuous coaching will enable
them to sustain the improvements they have made as a result
of the initial coaching sessions.

The coaching programme has been extended to other United
Learning schools including Accrington Academy and schools
in Family 9 which is a group of schools located in the same
region as Salford City Academy and in similar circumstances.
Since launching the coaching programme two years ago,
Salford City Academy has trained over 100 staff from across
all of these schools.

All staff who have participated in the coaching programme
have given very positive feedback. The coaches feel rewarded
because they are helping a colleague overcome their
challenges, as described by one coach who said:

Carol Murray, Director of CPD and Coaching at
the academy, said:

‘I feel like I’m making a difference to somebody by doing very
little except asking questions!’

‘Our coaching programme is not about telling people what
to do but about guiding them to make their own decisions.
Staff have really bought into the programme and
appreciate having the time to sit down with a colleague
who understands the context within which they work and
helps them consider all the options open to them.

Another coach said:
‘It’s a fantastic feeling of supporting others and empowering
them.’

‘Likewise, the positive impact of the coaching programme
on the coaches themselves has been significant. As well
as feeling satisfied that they are making a real difference
to the professional development of a colleague, they have
themselves learnt useful techniques, such as listening skills
and the art of good questioning, which filter into daily life
both inside and outside the classroom.’

Those being coached are also feeling the benefits, with many
saying that they really appreciate having the time to reflect on
their work and to speak to someone who is happy to listen to
them. Talking about their coach, one member of staff said:
‘They were somebody who listened and allowed me to move
myself in ways I was comfortable with.’
At the end of each coaching cycle, the staff who have been
coached are asked to fill in a feedback questionnaire. The
results of the last coaching cycle included:
n 100% of those coached felt more empowered, some by
an increase of 60%;
n 100% of staff felt more confident, some by an increase
of 55%;
n 100% of staff said they had higher aspirations and
ambition for themselves, some by an increase of 48%.

Based on the success of the coaching programme, the academy
is planning to introduce something similar for students. In
preparation for this, 12 support staff have been trained to be
coaches for students who need further guidance. Unlike the
assertive student mentoring, which is for more challenging
students and is more didactic, this coaching programme will
focus more on asking helpful questions so that students devise
solutions themselves rather than being told what action to
take. The sessions will focus on the areas raised in students’
reports and so by tracking student progress in these areas, the
academy will be able to see how successful the coaching has
been. The programme is initially for students in Years 10 and
11 and the Sixth Form and there are plans to replicate it at
Accrington Academy.

Those members of staff who had requested a coach because
they wanted to improve the quality of their teaching tracked
the progress of their students to see if the coaching was
having a positive impact on student performance; 29% said
they had seen an improvement in student progress.

For further information, contact Carol Murray at carol.murray@salfordcity-academy.org
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Developing Talented Teachers at
William Hulme’s Grammar School
Through its commitment to developing talented teachers,
William Hulme’s Grammar School (WHGS) continues to
thrive on the luxury of high numbers of strong applicants for
vacancies and highly motivated staff developing their careers
within the school.

‘I feel extremely lucky that I was awarded a post at William
Hulme’s Grammar School. The Mathematics Department went
above and beyond to support me during my training. I was
provided with consistent feedback and constructive criticisms
which enabled me to improve quickly. The department would
always make time to answer my questions or look at my lesson
plans no matter how busy they were. I have been given sound
advice from each and every mathematics teacher on numerous
occasions and feel I can always ask them for help.’

With over 100 applicants for trainee teacher vacancies in
PE, over 65 for science and over 30 for maths, the school is
able to choose from those with strong academic records who
can teach all abilities. But retaining this level of application
requires a continuous drive towards giving teachers joining the
academy an outstanding training and development package.
The all-through school therefore makes a significant
contribution to the Graduate Teacher Programme (GTP) and
has been rated ‘outstanding’ by the local GTP provider. A
comprehensive weekly training programme is provided for all
trainee teachers and NQTs with sessions delivered by members
of the Senior Leadership Team and other Heads of Department.
As a result, in the past two years, over 60% of those on
Initial Teacher Training (ITT) placements at WHGS have
been employed at the completion of their training. These
recruits continue to benefit specifically through an Extending
Professional Development programme which is available to all
teachers in their second and third years.
All staff greatly appreciate the professional development
opportunities on offer, particularly newly-qualified teachers
who find the level of support extremely helpful as described by
maths teacher, Lucy Taylor:
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Another NQT, Mark Williams, adds:

benefit from extending not only their subject knowledge but
also their pedagogical repertoires.

‘The level of support I have received has been impeccable from
all members of staff. The school community is a positive one
and all staff are willing to lend a hand. I cannot speak highly
enough of everyone involved and I consider myself very lucky
to have started my teaching career here.’

With a focus on developing talented teachers firmly rooted in
the school, the next steps include formal participation in the
Schools Direct programme with Manchester University and the
introduction of an Aspirant Middle Leaders Programme which
has been developed to replicate the successful programme
initiated at Walthamstow Academy.

But it is not just WHGS staff who benefit from the training on
offer. The school has a secondary partnership with Manchester
University which is rated as ‘outstanding’. The school is also
a Manchester University Training Department in science. This
means that all ITT PGCE science trainees at the university
spend at least two days at WHGS; an initiative that will soon
be extended into the WHGS Mathematics Department.

Bea Schouten, Vice Principal of the academy,
explains:
‘As a 3-18 fully comprehensive school, we can offer our
trainee teachers a breadth of experience that they would
find difficult to match anywhere else. On completion of
their placements with us, trainee teachers are always
effusive in their praise for the support and opportunities
that they have been given whilst with us. As an employer,
it gives us access to some brilliant young teachers
whom we are able to train, develop and advance in a
high-performing school with an extremely diverse set of
challenges and opportunities.

The school works closely with other universities locally
and internationally; for example, the University of Zurich
sends trainee teachers to WHGS each year for its
overseas placements.
All teachers are members of Teacher Learning Communities,
attend regular meetings and are invited to participate
in achieving Master Teachers standards through a wellestablished Aiming for Excellence (AFE) group which delivers
CPD. This comprehensive programme for all teachers ensures
that they are up to date with the latest information and
methodology. Through AFE, regular cross-phase collaborative
projects take place for all teachers to get involved with. Staff

‘It is also wonderful to be part of a national group of
schools with whom we can share our training, replicate
best practice we see elsewhere and develop a generation
of teachers who can have a career with the group.’

For further information, contact Bea Schouten at bea.schouten@whgs-academy.org
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Warwick Business School and United
Learning itself.
Each year, 25 of the group’s
exceptional teachers are nominated
by their Head Teacher for the Teacher
Leader Programme. Introduced in
2007, the programme caters for
those teachers who wish to develop
their pedagogical skills and progress
in education whilst remaining
predominantly in the classroom.
The programme is therefore more
pedagogically focused than the
Warwick MA and includes a period of
classroom-based research within the
teacher’s own school.
As group-wide programmes, the
courses give staff an opportunity to
meet and learn from other United
Learning teachers. This networking
opportunity is greatly welcomed
by participants who have said they
find it ‘reassuring to meet up with
like-minded people who experience
similar successes and the same problems’.

Masters Courses at
United Learning
As part of our commitment to developing staff, United
Learning offers staff the opportunity to follow two Masters
courses. The MA in Educational Leadership and Management
is delivered in partnership with the University of Warwick
whilst the Teacher Leader Programme is delivered in
partnership with Sheffield Hallam University.

Feedback from participants has been incredibly positive
with many describing the courses as ‘enthusing’,
‘relevant’, ‘inspiring’, ‘rewarding’, ‘thought-provoking’
and ‘very informative’.

The MA in Educational Leadership and Management seeks to
develop leadership skills and practices. It is suitable for school
leaders at all levels and is intended to enable participants to
develop and improve their abilities as educational leaders and
innovators. It is a three year programme which includes six to
eight delivery days each year including a residential course.

One participant commented:
‘I thoroughly enjoyed the training and networking with great
colleagues from United Learning. It was an outstanding
opportunity to share and develop cross-sector initiatives. This
is the best training I have had since NPQH.’

The course consists of taught sessions as well as an action
research project on school leadership. The programme content
is a hybrid of input from the Warwick Institute of Education,

Josie Maydon, United Learning’s People
Development Officer, said:
‘The two Masters courses have been a resounding success
and are greatly valued by the staff who participate.
As well as improving the overall standard of teaching
and leadership across our schools, the Masters courses
demonstrate our commitment to investing in our staff and
supporting them to develop and progress their careers.
‘The graduates of these courses are taking on more senior
roles within their schools and are making a significant
impact on the standard of teaching and ultimately on the
outcomes of students.’

For further information, contact Josie Maydon at josie.maydon@unitedlearning.org.uk
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Jo Gessey, Vice Principal – Teaching and
Learning, says:
‘Leading Edge has a sharp focus on teaching and learning
and is an effective vehicle for spreading best practice across
the school. Staff are eager to contribute and appreciate the
recognition it gives them when their work is featured.

Leading Edge at

‘The involvement of students in the production reminds staff
that all their hard work has had a positive impact on their
students who greatly appreciate the help they give them.’

The Regis School
Professional development for all staff at The Regis School
is recognised as central to improving the quality of learning
and achievement for students. All staff are entitled to access
continuing professional development (CPD) and are
expected to take personal responsibility for their own
professional development.

given out at a prominent time such as CPD sessions for all staff.
To evaluate its success, the Sixth Form students who have written
articles for Leading Edge interviewed staff to find out what
they think of the magazine. Teachers – both those who have
contributed to the magazine and those who read it – spoke very
positively about the magazine. One teacher, when asked how they
felt about having their article published in Leading Edge, said:

To ensure CPD is effective, staff are encouraged to select from
a range of CPD strategies to best meet their individual learning
needs. From enrolling on a Masters course at the University of
Chichester to being mentored or coached by other members of
staff to being part of a professional learning community, staff
have access to a wide range of high-quality and tailored
training programmes.

‘I felt that this was the start of something bigger in my career.
I have been pursuing a dream of gaining “excellent teacher”
status and Leading Edge gave me the platform to share ideas
with other staff.’
Talking about how Leading Edge has helped to develop their
teaching, one teacher said:

One source of CPD that is open to all staff is a series of
Leading Edge magazines which contain articles about teaching
and learning. They reflect the school’s current priorities which
are based on feedback from its own self review as well as
external sources such as Ofsted.

‘It helps to see what other people are doing. It’s really good
because it helps you develop and reflect on your own teaching as
well as trying new ideas.’

Staff are asked to contribute articles about the teaching
methods they employ and which they would recommend to
others. For example, in the last issue, key articles included
a focus on literacy, academic intervention (differentiation),
behaviour for learning and the use of questioning in lessons. As
the magazine evolves, it is becoming more interactive and an
article on questioning ended with a quiz entitled ‘what kind of
questioner are you?’ in which teachers were asked to answer a
series of questions to identify which questioning style they use.

Looking ahead to future issues, the school is looking to
draw on the work of the school’s five professional learning
communities which are looking at:
n Effective questioning;
n Differentiation;
n Behaviour for Learning;
n Independent Learning;
n Feedback / Feed Forward.
Within their learning communities, teachers are working
collaboratively to develop best practice in these five areas. It is
hoped that they will share the work they have done through
Leading Edge articles.

There are also a number of regular features which appear in every
issue including ‘Staff in the Spotlight’. This is written by Sixth Form
students who interview specific members of staff. In the last issue,
the Sixth Formers spoke to a teaching assistant and the Head of
Creative Arts who had just completed Masters courses. At the end
of each magazine, there is also a feature in which students say
‘thank you’ to particular teachers and explain what the teacher
has done to help them with their learning.

When asked what they think the future for Leading Edge will
be, one teacher said:
‘I think Leading Edge is going to start having a bigger impact
because more and more staff will contribute. In the beginning, it
was more “this is what I do” and now it is more “this is what I
do, why don’t you do it too?”’

The twice a year magazine is professionally produced to reflect the
high aspirations the academy has for teaching and learning. It is

For further information, contact Jo Gessey at jgessey@theregisschool.co.uk
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n Building Expertise across Capital Construction Projects
n Re-investing in our Schools

Building Expertise across
Capital Construction Projects
With 15 academy building projects under its belt, United
Learning has built up a wealth of knowledge and expertise in
what makes a good school building. The group’s awareness
and understanding of the elements required to create excellent
modern schools have been refined, re-evaluated and perfected
with each project.

When the responsibility for managing the building of new
schools transferred to local authorities in 2009, United
Learning was the ideal partner for West Sussex County Council
and Kettering Borough Council who were leading building
projects for Midhurst Rother College, Shoreham Academy
and Kettering Buccleuch Academy. Using the expertise it had
accumulated over the last ten years, United Learning was able
to share this with the councils to ensure the development of
truly outstanding building projects.

The construction of Lambeth Academy in 2004 marked the
start of an incredibly productive set of building projects for
United Learning. The group has worked tirelessly to remove
unnecessary bureaucratic processes from the delivery of
capital building projects and, through the implementation of
centralised and effective tendering and procurement processes,
we have been able to deliver more for less. A joint fund for
the building of Walthamstow, Barnsley, Sheffield Springs and
Sheffield Park Academies saw a saving of £5.3 million thanks
to United Learning’s careful project management. This money,
which was handed back to the Department for Education, is
testament to the effectiveness of United Learning’s delivery
processes. Overall, the group’s net savings from its capital
building projects have amounted to nearly £4.8 million over
the last decade.

Talking about the benefits of working with United Learning,
Simon Elliott, Technical Project Manager – Capital Planning
and Projects at West Sussex County Council, said:
‘Working with an experienced sponsor, who has a clear
specification for their building standards and requirements,
made the delivery of the new buildings at Shoreham and
Midhurst a smooth and efficient process.’
United Learning’s newest three buildings – Midhurst Rother
College, Shoreham Academy and Kettering Buccleuch Academy
– are fantastically well-equipped with state-of-the-art science
laboratories, media rooms, recording studios, performance
spaces as well as some of the best sports facilities to rival
any school in the country. Due to incredibly effective use of
the capital fund allocated, United Learning and West Sussex
County Council were able to build a 450-seater sports hall
at Shoreham Academy that was not originally planned or
budgeted for. This was achieved by working closely with
Partnership for Schools and a local contractor and streamlining
the process of working within the Building Schools for the
Future programme.

Graham Harvey-Browne, Estates Director at United
Learning, said:
‘Since 2002, United Learning’s capital building projects
expenditure has been over £318 million. We have been on a
steep learning curve since building Lambeth Academy and are
now at an exciting stage that allows us to pass on what we
have learnt to our partners.’
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Heidi Brown, Principal of Shoreham Academy, said:

in super-insulating the fabric of the building to reduce fuel
consumption dramatically. Use of these technologies that were
not previously available creates energy efficient and ecologically
conscious schools.

‘The impact of our new building has been striking. Within
weeks of moving into the new building, we were inspected
by Ofsted who judged us to be “Outstanding”. Whilst this
judgement reflects the quality of our teaching and learning
and the standard of our pastoral care, the new building
created the environment for us to receive this fantastic
judgement. Our students were keen to tell the inspectors
how much they loved the building and the inspectors saw
for themselves how our first-rate teaching facilities have the
potential to improve the quality of our learning opportunities
even further.’

Investment in impressive new school buildings has value not just
for students but for the wider community, particularly in areas of
higher deprivation. Not only does this raise aspiration but school
facilities, such as The Regis School’s fitness centre, are available
for public use. Other schools are equipped with floodlit 3G allweather sports pitches or sports halls that can be made available
for local clubs. This demonstrates that well-designed schools can
be community as well as educational hubs.

One of the key features of our new buildings is excellent
circulation. Structures are built to fit curriculums to minimise
the movement of students and staff around the school. Where
movement between areas of the school is necessary, wide
corridors ensure swift and incident-free transfer and each
student has access to a personal locker so they do not need to
carry all of their books around the school. In a break from the
traditional central staff room, our new schools focus on ‘staff
hubs’ throughout the building. The staff hub model guarantees
that all areas of the school are appropriately staffed and that
students are supervised more effectively.

Despite considerable expertise in capital building projects, United
Learning recognises that as technology and learning processes
change, a continual learning and improvement process must
be undertaken. Previous capital building projects are therefore
returned to with knowledge accrued since the original build. In
2010, £1.3 million was invested in Lambeth Academy to revamp
the reception area, extend the refectory and increase the Sixth
Form facilities to accommodate a fast-growing post-16 cohort.
Likewise, Paddington Academy continually invests in adapting its
building to suit curricular needs with money from its own capital
fund. In a striking example of this, what was an under-used area
of the school in 2007 was made open plan and converted into a
hairdressing salon in 2008. In 2011, the salon was transformed
into a science laboratory, demonstrating the changing needs of
an increasingly busy and highly-aspirational school.

Although every effort is made to gear the building of schools
to curricular needs, we recognise that occasional change
is inevitable. Therefore our designs include post-tensioned
concrete similar to that used when building bridges. This
reduces the number of internal load-bearing walls and allows
for greater flexibility and innovation in the use of space. Within
the concrete frames, we endeavour to use natural convection
ventilation systems that reduce the need for power to push
clean air around the building.

Reflecting on the group’s excellent track record
in managing school building projects, Graham
Harvey-Browne, said:
‘The quality of school facilities that have been created has
been phenomenal and is a massive achievement but we
are never afraid to return to our earlier projects and check
they still allow a modern, challenging and aspirational
curriculum to be taught.

At United Learning schools, the dining facilities are seen as
crucial to creating a cohesive atmosphere. As a result, many
schools have observed student habits at lunchtime and
configured their facilities to suit the findings. Many schools,
such as Paddington Academy, choose to have bench seating
rather than individual chairs, creating a communal feeling that
is preferred to the relative isolation of chairs. Flexible open
plan dining areas also allow different configurations of seating
and the use of tables of different sizes to provide greater
student choice. Cafés in refectories are becoming increasingly
common and give older students more mature learning and
social experiences.

‘Flexibility and future adaptability is our overarching aim,
enabling school spaces to change with the curriculum. In
recent years we have been able to incorporate ecologically
sound technology into our designs which makes the
challenge of designing a great school even more
rewarding.
‘For future projects, we will continue to monitor research
that is conducted into methods of creating the best
teaching and learning environments, to go alongside our
already considerable knowledge and experience. We will
also take note of the methods of other academy sponsors,
although we are confident that we are at the cutting edge
of school building design.’

New school buildings are able to take advantage of
ecologically sound technology. For example, Shoreham
Academy, Midhurst Rother College and Kettering Buccleuch
Academy received carbon reduction funding that was invested
in biomass boilers and other technologies. Shoreham Academy
has combined this with the use of solar panels whilst Midhurst
Rother College is equipped with high-tech solar glass that
prevents heat loss and Kettering Buccleuch Academy invested

For further information, contact Graham Harvey-Browne at graham.harvey-browne@unitedlearning.org.uk
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Re-investing in our Schools
United Learning schools are conscious that maintaining and
improving the assets they have are crucial components of
remaining competitive and attractive to their markets.

are full of character but are naturally not fully suited to the
requirements of a thriving, modern school.
The centralisation of capital at United Learning creates lower
overhead costs and greater reinvestment, allowing larger
projects to be undertaken at individual schools. Refurbishments
and improvements are carried out based on careful assessment
of needs by United Learning and schools understand that when
it is their turn they will receive a level of investment that would
not have been possible were they not part of a group.

At the most basic level, this involves keeping buildings clean
and tidy, reducing litter and swiftly responding to any on-site
issues. In addition, busy areas of the schools that suffer heavy
wear and tear are frequently refreshed outside of term time.
Small measures such as these are proven to help children
respect the environment they learn in and improve their
general behaviour.

Significant investments have been undertaken in the last ten
years. These have included:
n An underground sports hall, science laboratories and
improvements to the refectory at Hull Collegiate School;
n A sports hall and swimming pool at Guildford High School;
n A music school at Lincoln Minster School;
n A new junior school building, refectory and technology rooms
at Hampshire Collegiate School.

School business managers and Principals have the autonomy
to run the processes of maintenance, improvement and
procurement at their schools but know that concerted support
is available from United Learning if they require it. Business
managers also have access to a business managers’ forum
as part of which they can contribute to and learn from a
peer-to-peer resource, as well as receiving advice from United
Learning’s central office. Topics discussed on the forum include
issues such as the local procurement of biomass pellets to help
schools continue to reduce their carbon footprints.

There has also been high-quality improvement made to all
boarding facilities. This is particularly evident at Bournemouth
Collegiate School, where £1.3 millon has been spent on rebuilding the girls’ boarding house. The boarding house now
offers accommodation that is superior to most universities;
all rooms have en-suite bathrooms and a choice of one or
two-bed rooms providing comfort for younger children and
more independence for older students. Improvements to
boarding facilities help keep United Learning independent
schools attractive to an increasingly demanding and affluent
international market.

All academies are required to earmark funds that can be used
for major capital replacement in future but since 1990 there
has also been consistent investment of around £100 million
in refurbishing and improving United Learning’s independent
schools. United Learning is the first to acknowledge
when buildings are no longer fit for purpose and require
improvement. This is particularly important as many of the
independent schools are housed in older buildings which
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Mary-Anne Revill, Head of Boarding at Bournemouth
Collegiate School, said:
‘The girls are extremely pleased with their new
accommodation. As soon as you walk into the boarding house,
you immediately feel as though you are in a family home.
All the girls feel completely at home in the boarding house
which is fully equipped with all the facilities they need to study
effectively as well as to relax and have fun.’
United Learning has created ten-year masterplans for each
school’s future development. Potential major projects include
sports development at Surbiton High School, consolidation
of disparate sites at Lincoln Minster School and large-scale
building replacement at Ashford School and Bournemouth
Collegiate School.
Knowledge transfer between independent schools and
academies will also be utilised keenly. The independent
schools’ newest science laboratories have been modelled on
those at the academies whilst the academies’ ICT suites drew
best practice from those at our independent schools.

Graham Harvey-Browne, Estates Director at
United Learning, said:
‘We continuously assess how we can improve the assets
of each school and schools that require significant
improvement can often undergo a process that would
have taken them years as a stand-alone school in one fell
swoop. This has been demonstrated in recent investment,
particularly in boarding facilities.
‘School business managers also know that for minor
refurbishment and procurement processes they can
always access helpful advice from their colleagues
across United Learning.’
For further information, contact Graham Harvey-Browne at graham.harvey-browne@unitedlearning.org.uk
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Communicating Our Vision
n Best in Everyone Induction Conference
n Paddington 10 Plus 3 for Staff at
Paddington Academy
n Using Twitter at Barnsley Academy and
Surbiton High School
n Promoting Equality at William Hulme’s
Grammar School
n Articulating Ethos at Sunderland High School
n Local Authority Scrutiny Committee at
Stockport Academy
n ‘Big Voice’ at Accrington Academy
n Foundation Day at The Regis School

Best in Everyone Induction Conference
Every August, the Best in Everyone Induction Conference is
held to welcome new teachers and senior staff into the group.
Over two days, the Conference introduces new arrivals to our
senior staff within the group, giving them an understanding of
the scope and diversity of United Learning and the opportunity
to engage with the group values, vision and ambitions.

At this year’s Conference, core training focused on
pedagogy with:
n Idea-sharing on excellent teaching and learning;
nD
 iscussions on how to improve student literacy levels;
n Workshops on how to use interactive whiteboards to aid
effective classroom practice.

We want to show our commitment to our staff right from
the start of their career with us, and thus give an indication
of the ‘learning organisation’ culture that they are joining.
Delegates come away with a sense of what is distinctive about
us and the cross-sector collaboration, national reach and high
standards we seek.

There were also a range of elective sessions on subjects such
as inspiring leadership in students, raising aspiration through
literacy and behaviour for learning.
On the first evening, participants attended a celebratory
conference dinner giving new staff the opportunity to network
with other staff from their school and subject areas as well as
with the United Learning leadership and executive teams.

In 2012, United Learning held its largest Induction Conference
yet with 230 attendees from both our independent schools
and academies across the country. This year’s Conference,
which was held in Manchester, was designed to meet the
diverse needs of all staff attending. As well as keynote
addresses from senior staff including Group Chief Executive
Jon Coles, the Conference hosted a wide range of interactive
workshops and networking opportunities tailored to different
interests and career stages. Different streams of programmes
addressed the specific needs of newly-qualified teachers,
teachers early in their career, experienced primary school
teachers, secondary teachers, middle leaders and senior
leaders. All sessions were run by members of the group with
expertise in a particular area reflecting our commitment to
sharing expertise and development across the group.

Feedback from participants is always positive and reveals
how much they value the Conference as an introduction
to United Learning. We conduct an online evaluation after
the Conference and in 2012 86% of respondents rated the
Conference as ‘good’ or ‘very good’. Additionally, 100% of
new senior leaders rated the organisation of the Conference
as ‘good’ or ‘very good’. The sessions which were found to be
the most constructive were Digital Reputations with a 100%
positive feedback rating, Behaviour for Learning with 94% and
the Middle Leaders Workshop with 86%.
Talking about his experience of the programme, Joseph Mishra
who joined Hull Collegiate School, said:
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‘It has been very professional and hospitable. I think
the training I have received was exceptional in terms of
pedagogical style and contemporary teaching techniques that
were not only explained but exemplified. It is perfect timing to
put all that we have learnt into practice.’

both state and independent. In particular, it was good to meet
so many young and enthusiastic professionals who now have
so much energy at the start of a new school year.’
Demand from participants has encouraged the development
of a further initiative of a ‘returners’ conference for staff
who have been with us for a year. This will continue to build
the momentum and engagement from the first Induction
Conference and offer another opportunity to meet again and
share experiences.

David Jones, Principal of The Regis School, which joined the
group in January 2012, said:
‘I think the great thing about the Conference is engaging with
various other colleagues from all sorts of different schools,

Josie Maydon, United Learning’s People
Development Officer, explains why the Conference
is so important:
‘In planning the Conference, we want attendees to leave
fired up by the challenge of teaching in our schools and
sharing our vision of becoming the best educational
provider in the country. The networking element of the
Conference is also really important as it encourages
cross-sector collaborations between people from our
schools. We hope that these group-wide networks will
continue to build once back in their schools, providing
support and inspiration for individuals throughout their
career. Feedback from the Conference is always positive,
and colleagues begin the academic year with a real buzz,
feeling positive about their new home.’

For further information, contact Josie Maydon at josie.maydon@unitedlearning.org.uk
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Paddington 10 Plus 3 for Staff at
Paddington Academy
Just as students at Paddington Academy have the Paddington
10, which is a list describing ten positive student behaviours,
staff have their own list of positive actions. Introduced in
2007, the Paddington 10 for Staff is a simple checklist of
what the academy believes to be ten fundamentals of great
teaching and learning. The Paddington 10 for Staff are:

in every classroom on an A2 poster in a Perspex frame to
ensure they are highly visible, valued and regularly used. They
are also printed in the Staff Handbook, the Teaching and
Learning Handbook and staff planners to ensure that the ten
fundamentals of great teaching and learning are part of the
teachers’ common language and practice.

1	Learning aims shared with students and referred to
regularly throughout the lesson
2	Key words shared with students and their
understanding checked regularly
3	Connect with an inspiring activity
4	Give the ‘big picture’ – why is this ‘chunk’
of learning important?
5	Input using a range of purposeful activities
with clear timings
6	Use group work, paired work and individual
reflection and evaluation
7	Use a range of Assessment for Learning (AFL)
activities to regularly assess what has been learnt
8	Make success criteria clear to assess for learning
and celebrate success
9	Create a positive environment with high expectations
of behaviour and learning
10 Speak to every child by name every lesson

Since the Paddington 10 was introduced, all lesson
observation and learning walk feedback is given around the
checklist so that feedback is consistent and teachers are clear
about their strengths and areas of improvement.
In 2009, the academy reviewed the Paddington 10 and,
with the support of staff, decided to include three additional
teaching and learning initiatives making it the Paddington 10
plus 3 (PA10+3). The three new initiatives, known as the Plus
3, are:
1 P7 (Progress check every 7 minutes)
2 Two way flow (70:30)
3 Answer a question with a question
The Paddington 10 plus 3 are now so embedded within the
academy that staff no longer see them as a requirement and
incorporate them into their lessons as a matter of course.
Established members of staff and the student community
see this checklist as part of standard teaching and learning
practice whilst anyone new to the academy is quickly inducted

Staff are expected to use these ten teaching and learning
techniques in every lesson, every day. They are displayed
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into the use of the checklist which can be clearly explained,
supported and monitored.

filming features of PA10+3 in lessons and Monday Teaching
and Learning Drop-ins when different members of staff share
strategies to support PA10+3.

Jennie Sanderson, Advanced Lead Teacher, said:
In the academy’s most recent Ofsted inspection in which it was
judged to be ‘Outstanding’, inspectors praised the quality of
teaching at the academy. Whilst inspectors did not mention
the Paddington 10 plus 3 explicitly, a number of aspects of
teaching that they praised reflect many of the fundamentals
within the PA10+3. For example, reflecting the second point
on the checklist which encourages staff to share key words
with students and to check that they understand them,
inspectors reported:

‘The PA10+3 ensure a consistent approach to teaching and
learning throughout the academy and that the fundamentals
of good teaching are present in every lesson – regular AFL,
group work, independent work and a range of purposeful
activities. Perhaps most importantly, it encourages a highly
positive approach to teaching and learning, focusing upon
celebrating success at every opportunity.’
The academy’s CPD programme is driven by the Paddington
10 plus 3 and staff are supported with strategies that deliver
outstanding lessons that meet all 13 points in the checklist.
Staff are reminded about the Paddington 10 plus 3 through
weekly bulletins, e-mails detailing best practice, INSET days,

‘In outstanding lessons observed in art and dance, students
were provided with meaningful subject specific words to learn
and apply when evaluating other students’ work; key phrases
were modelled to allow them to articulate their ideas well.’

Katie Gillam, Vice Principal of the academy, said:
‘The Paddington 10 plus 3 has provided a structure,
shared philosophy and language that places teaching
and learning firmly at the centre of all we do. By having
one set of guidelines for delivering outstanding lessons,
staff understand what is expected of them and have a
consistent, clear framework within which to work.’

For further information, contact Katie Gillam at katie.gillam@paddington-academy.org
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Describing the Twitter effect at the academy, LGB member
Owen Gleadall says:
‘Twitter offers the opportunity for the academy to create a new
type of communication that is inclusive since it invites others to
join in and provide a response. By tweeting positive stories, it
enhances the academy and shows people that we are happy to
engage with the community and allow them to be part of our
story.’
The tweeting is encouraging better teaching practice within
the academy as staff try to emulate some of the lessons being
tweeted about. There is even a friendly rivalry between some of
the science teachers who are working hard to create the most
innovative and effective lesson plans and teaching strategies,
all of which have produced brilliant results from the students.
Science teacher Jason Hirst, who has been inspired by the
Principal’s tweets, says:

Using Twitter at

‘There is quite a satisfaction when the Principal of your school
publicly praises you and your teaching in the world of Twitter.’

Barnsley Academy and
Surbiton High School

Explaining the positive impact his tweeting has
had, Principal Dave Berry says::
‘It takes just a minute and is really powerful. Children love
it, parents enjoy it and staff feel really good about having
their lesson commented on in such a way. It has begun to
get our community talking about teaching and learning
much more often.’

During a routine learning walk in the autumn term of 2012,
Dave Berry, Principal of Barnsley Academy, was so impressed
by what he had witnessed during a Year 9 science lesson that
he decided to share it on Twitter. He tweeted:
‘Reduction of zinc oxide using carbon to the tune of
“Night Fever”? Outstanding Teaching and Learning in
Year 9 science with Mr Furness at #Barnsley Academy’

Impressed by Barnsley Academy’s use of Twitter, Ann
Haydon, Principal of Surbiton High School has started
to do the same with similar effect. She explains:

Little did he realise what he had done. The next day, two
parents and five students mentioned the tweet to him with
one parent asking him to tell him more about the lesson.
Based on the positive reaction to his first tweet, Dave has
continued to use Twitter to promote the academy and so
whenever he sees an outstanding lesson, he tweets about
it. There have been tweets about lessons being taught in
all areas of the curriculum – from PE to history to computer
science. In each tweet, Dave mentions the name of the
teacher which gives them personal recognition. Many staff
have welcomed the Principal’s tweeting initiative with a
number saying that it boosts their confidence when he
tweets positively about their lesson.

‘I began following Dave Berry on Twitter and I always
enjoyed and was impressed by his tweets on the lesson
observations. He explained to me the impact it was having
around the academy and I thought I would give it a go
myself. The results have been equally impressive. It has
made lesson observations a strong and positive talking
point within the school and also gives parents and others
interested in Surbiton a picture of what is so good about
the school. It is great that, through being part of a group,
I have been able to access an initiative like this and adapt
it for our school. It is one of the important and tangible
benefits that comes from working in a unique national
group of great schools.’

Having heard about the Principal’s tweeting, more people
have decided to follow him on Twitter and he now has over
100 followers. He has also inspired other staff and even
Local Governing Body (LGB) members to start tweeting
about the academy.

The next step is for Barnsley Academy to encourage students
to ask to tweet from the academy’s Twitter account about a
lesson they have enjoyed.

For further information, contact Dave Berry at dave.berry@barnsley-academy.org and
Ann Haydon at ann.haydon@surbitonhigh.com
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Promoting Equality at
William Hulme’s Grammar School
n E xploring the opportunities for students to practise their
own religions;
n Assessing how aware students are about same sex and
bi-sexual relationships and the extent to which they
understand that the use of homophobic language is
wholly unacceptable;
n L ooking at whether or not the school advertently or
inadvertently reinforces gender stereotypes in areas such
as careers and sports.

When the new Equality Act came into force in 2010, William
Hulme’s Grammar School felt it needed to review its current
equality practices to ensure it was not only meeting the legal
requirements but also exceeding them.
The academy began by setting up an Equality Duty Focus
Group, comprising interested staff and parents, which
would advise the academy on how best to adhere with the
Equality Act. As a starting point, a consultant with experience
of helping schools comply with the Act attended the first
meeting to explain what equality within schools looks like.
She explained that, under the Act, all schools have a duty
to advance equality of opportunity between those with a
protected characteristic, such as disability, race, religion and
belief, and those without. The group therefore needed to
ensure the academy had the right systems and processes in
place to allow all students and staff to participate fully in
academy life. In addition to the visit from the consultant, the
Vice Principal and the Registrar attended a half-day Equality
Duty for Schools training course.

After the second meeting of the Focus Group, it was felt that
the working party should evolve into a more inclusive, ongoing
discussion with input from many interested parties including
students and governors. Students from the School Council
were therefore invited to the next meeting and were brought
up to date on the group’s progress.
As part of the process, the Focus Group set out a series of
objectives and actions that the academy needed to meet in
order to comply with the Act. These were:
Objective 1: Review the academy’s accessibility plan to
ensure all students, staff, parents and visitors can get around
the building;
Objective 2: Conduct a disability survey of students to
discover levels of hidden disabilities and known disabilities
where the academy was meeting needs inadequately;
Objective 3: Improve the signage around the academy
so that those with disabilities are aware what facilities are
available to help them get around the building;

Over the course of four months, the Equality Duty Focus
Group met regularly to examine how well the academy
already adhered to the Act and to introduce the appropriate
measures to ensure all aspects of academy life were
compliant. This included:
n R eviewing how accessible the school buildings are for those
with physical disabilities;
n Investigating whether there is any friction between
students, staff and parents of different ethnicities;
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Objective 4: Explore issues around faith to ensure the
specific needs of students, staff and parents of different
religions are always met;
Objective 5: Keep the issue of equality high on the
academy’s agenda including at Local Governing Body level;
Objective 6: Continue to explore issues around faith and
raise awareness of practical faith issues;
Objective 7: Consider applying to UNICEF to become a
Rights Respecting School which would indicate that the
academy puts the UN Convention on the Rights of the Child
at the heart of its planning, policies, practice and ethos.

Bea Schouten, Vice Principal, said:
‘The Equality Focus Group’s remit was far wider than
making sure we were complying with a legal requirement.
It was an opportunity to look at the academy as a whole
and to investigate how well we were accommodating
and supporting those with protected characteristics. At
William Hulme’s Grammar School, we pride ourselves on
how well our student body, which comprises students from
numerous ethnicities, has come together and this exercise
has enabled us to embed the process and systems which
have allowed our diverse and multi-cultural community
to flourish.

To ensure the academy continued to work towards the
objectives set by the Equality Focus Group, it was decided to
schedule a slot to discuss equality issues at every meeting
of the well-attended Parent Forum. Likewise, for students,
equality issues would be discussed in the more friendly forum
of the School Council as an occasional agenda item.

‘The objectives set out by the Focus Group are by no
means the end of the process; they are very much the
beginning and students and staff throughout the academy
are working hard to keep various equality issues at the
top of our agenda. From applying to become a Rights
Respecting School to including articles about equality in
the academy newsletter to installing an induction loop
in key areas for those with hearing impairments, we are
all working together to make William Hulme’s Grammar
School an inclusive and welcoming place where all
students and staff can thrive.’

Vanessa Lees, Registrar, said:
‘When I first came to work at William Hulme’s Grammar
School, I was quickly struck by the genuinely inclusive
way in which students and staff behave towards each
other. Students have natural friendships which stretch
right across ethnic and religious faith groups within the
academy.
‘When students at School Council talked about equality,
they clearly had a passionate conviction that they want
to be involved in making sure that our school community
is a place where individuals are entitled to feel accepted
at face value regardless of sexual orientation or ethnicity.
There is no doubt that there is still work to do, and none
of us can ever be complacent about protecting equality
but I think that we have made a good start in ensuring
that at William Hulme’s equality is more than a “box
ticking” exercise.’

For further information, contact Bea Schouten at bea.schouten@whgs-academy.org or
Vanessa Less at vanessa.lees@whgs-academy.org
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The school’s Head Boy, who regularly helps in the Church
services, says:
‘Our links with the local Church not only enable me to make
an active contribution to our school but also to the community
around the school. I’m much more aware of the bigger picture
– not just locally but also in the world generally. It all makes
me step back and reflect on my own beliefs and question what
I think.’
The school also benefited from Father Andrew’s willingness to
extend his role in school. Father Andrew was already known
to all students and staff as a result of his weekly assemblies
which included a series of Lenten addresses based around
great works of art depicting aspects of the Easter story. These
were greatly enjoyed and appreciated at a number of levels
by students and staff alike, and Father Andrew offered to
build on this by delivering a series of art history-based Advent
addresses in the autumn term.

Articulating Ethos at

Even school lunches have played their part. Every student in
Years 7 to 9 attends lunch with the Head and Father Andrew
each year. These are very positive social occasions which
enable the students to meet the Chaplain on an informal
basis. With the cooperation of the school caterers, the school
has introduced Frugal Lunches during Lent, when students are
encouraged to eat modestly so that money can be donated to
the school’s chosen charity.

Sunderland High School
In 2011, Sunderland High School faced up to a challenge
which had been troubling it for several years. The school
frequently referred to its Christian ethos but no one was quite
sure what was meant by this. It therefore decided to set up a
whole school working party which was open to students and
staff. They were joined by Father Andrew, the school’s local
priest and unofficial honorary chaplain.

The school also holds its own monthly Communion services
and every Easter, students create their very own Easter
Garden which is blessed by the Chaplain in the presence of
the whole school.

The working party tried to answer questions such as:
n What does it mean to say we have a Christian ethos?
n What are the behaviours which go with such a claim?
nH
 ow can we bring our ethos alive in practical and
meaningful ways which will involve and engage students?

Jane Craven, member of the Senior Leadership Team
and working party representative, says:
‘By engaging those who took an interest in our Christian
ethos, we were able to have a thoughtful and productive
debate on how it should be articulated in the school
community.

Once they had come up with some answers, the working party
members looked at the school’s existing practices and adapted
them to reflect the ethos they were trying to articulate.

‘The working party looked carefully at the practices already
underway and made sure each one was aligned with
the ethos we were trying to articulate. In deciding which
practices to keep and adapt, we had to judge the extent to
which each one made a positive and valuable contribution
to the school community. We are now confident that
the articulation of our Christian ethos has added to the
vibrancy of our school and suitably reflects where our
students, parents and staff want us to be.’

The school’s partnership with its local Church was central to
this and so the school further developed its links by creating
additional opportunities to mark special occasions, such
as the Leavers’ Service, in the Church. Students became
more involved in Church services by, for example, delivering
readings, taking the collection or serving at Communion.
Those students who wish to become confirmed members
of the Church can also attend confirmation classes at school
in preparation.

For further information, contact Jane Craven at jane.craven@sunderlandhigh.co.uk
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Local Authority Scrutiny Committee at
Stockport Academy
Stockport Academy’s ongoing commitment to strengthening
local authority relations is paying dividends, with the academy
praised for its ‘open and honest’ approach.

People Scrutiny Committee at the Central Stockport Area
Committee. The audience of local Ward Councillors were then
invited to ask questions about the academy’s performance,
structure and engagement with the local community.

Since it opened in 2007, the academy has continued to work
with Stockport Metropolitan Borough Council (MBC) and its
Ward Councillors, with the authority’s Service Director for
Education a member of the academy’s governing body.

The meeting with the Scrutiny Committee is now set to
become an annual occurrence.
Each September, United Learning writes to all of its academies’
MPs and Local Authorities with an early indication of the
summer’s results and an offer to attend any form of Local
Authority Scrutiny Committee.

In 2011, this relationship was further cemented when the
academy was invited to give a presentation on progress to
date to members of Stockport MBC’s Children and Young
David Robinson, Chair of the academy’s Local
Governing Body, says:
‘It was a very productive event, with the Committee
welcoming the transparency both during the actual
presentation and the question and answer session that
followed. The event also resulted in an open invitation
from the Principal to all members to visit the academy at a
later date and helped us to develop our relations with our
Ward Councillors further.
‘It’s important to recognise how positive and productive
relationships with the Local Authority can be a force for
good for students, parents and the local community.’

For further information, contact Denise Clark at denise.clark@stockport-academy.org
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‘Big Voice’ at
Accrington Academy
Accrington Academy Principal Andy O’Brien distinctly recalls a
conversation with a representative from the School Council in
2010 who was providing feedback from the last meeting. The
15 minute conversation revolved around toilets and lockers.
Whilst there was nothing wrong with the conversation, Andy
O’Brien left the conversation frustrated that students were not
tackling bigger issues about the running of the academy and
that the issues had been raised by one student from a Council
of 12, not the voice of the majority.

are back ready for the first lesson of the day. The information
gathered provides a plethora of statistical data about the
‘softer’ side of the school. Three years on, trends are analysed,
strategies adapted if needed and evidence collated for the
academy’s self-evaluation documentation.
Questions two and three are tackled in a different way with
the academy seeking to hear and see student voices. Big Voice
activities have included:
n Big Voice Thank You: Students wrote 1,500 postcards
to their teachers thanking them for their help, guidance,
pastoral support, motivation, inspiration and care.
nB
 ig Voice Messages from the Pod: Filmed in an
inflatable pod, students recorded individual messages to
their teachers which were played at an all staff meeting.
n Big Voice Diary Room: 25 students were invited to
the Big Voice Diary Room where they answered a variety
of questions including what they would change at the
academy, how they would make lessons more interesting
and what they would do to improve behaviour in lessons
and around the academy. Responses were played back to
the Senior Leadership Team (SLT).
n Big Voice Question Time: Filmed in front of an audience,
including members of the SLT, six student ambassadors
posed 30 questions to a panel comprising the Principal, a
governor and the site, IT and catering managers.

It was therefore decided to create opportunities for students,
staff and parents to comment on the running of the academy.
In 2011, the academy launched ‘Big Voice’ – a programme
of exciting and interactive projects and events designed to
capture the views of students, staff and parents which could
be used to drive improvement and strengthen relationships
across the academy.
Each half term, the academy hosts a Big Voice event which
seeks to find the answers to the following three questions:
nH
 ow are we doing in the big areas?
n What are we working on or about to work on?
n What does the academy feel like at the moment?
The first of these questions aims to gather a large scale ‘voice’.
Every morning for a week, 200 students enter the assembly
hall, pick up an ActivExpression handset and answer 75
questions. The questions, which are always the same, gather
responses to how students feel about issues such as bullying
and pastoral support. Within 15 minutes, all 200 students

Another Big Voice activity asked four new focus groups,
comprising Year 10 boys, Sixth Form girls, members of the
nurture group and fixed term exclusion students, ‘What makes
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you happy?’. The same question was answered in a visual
representation by a group of 12 ‘unsung heroes’ – a select
band of 12 students who work diligently, day-in, day-out but
who often go unrecognised and unrewarded.

Andy O’Brien, Principal of Accrington Academy,
explained:

Big Voice activities have made a noticeable difference to staffstudent relationships and have improved staff morale with one
member of staff saying:

‘All the activities are a little bit different, fun and provide
invaluable information in helping us to move forward. But
undoubtedly the biggest reward is the impact on those
taking part – the look on staff and student faces when
they receive a postcard is priceless!

‘It’s just nice to know sometimes that all the hard work
is appreciated.’

‘We are greatly encouraged by the success of the Big
Voice initiatives but our current challenge is to keep the
programme fresh and exciting for the students. We aim
to demonstrate the same creative thinking amongst
staff that we are fostering amongst our students.’

Staff welcomed the ‘thank you’ cards and many of them
have put them on display in their classrooms and offices.
Unlike other school initiatives, the impact of Big Voice cannot
easily be demonstrated by quantifiable evidence. Its positive
impact, however, can be seen by listening to and seeing the
interactions that occur between students and staff. There are
frequent conversations amongst students in which they talk
about the elements of the academy they would like to change
and how they are going to suggest these changes at the next
Big Voice event.

n Restructured its approach to e-safety with a focused
cross-curricular day;
n Introduced a new rewards system.
The next Big Voice will be launched by students in a twilight
they have organised. In this the students will be leading staff
on the implementation of their new ‘RESPECT’ charter they
have developed.

Having successfully captured a wealth of valuable student
feedback, the academy is determined to use it effectively. The
results are discussed at a range of meetings at all levels within
the academy so that the appropriate actions can be taken.
As a result of the issues raised during Big Voice activities, the
academy has:
n Introduced a new student leadership framework;
n Invited students to organise and run staff training sessions;

Big Voice, however, is not limited to the students, the views
of parents taking part in the transition process (Years 6, 11
and 13) are to be captured via three new groups, asking
them why they chose Accrington Academy and what sets the
academy apart from the rest.

For further information, contact Andy O’Brien at andrew.o’brien@accrington-academy.org
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Foundation Day at
The Regis School
Whenever new schools join United Learning, it is important for
both the school and United Learning to mark this significant
milestone together. Whilst Foundation Days have been held
every time a new independent school or academy joins the
group, they have traditionally been relatively low key events
attended by a small number of local dignitaries. The focus of
these days was to mark formally the fact that the school had
joined the group and to signal the start of a new chapter in
the school’s history. This was particularly important for new
academies given that the group’s first academies replaced
some of the poorest performing schools in the country making
it crucial to signal a new start.

In planning the day, The Regis School staff set themselves the
following criteria. The Foundation Day needed to:
n B e both a reflection of the strengths of the school and a
celebration of the fact that it had joined United Learning;
n Mean something to all students and staff and, as such, had
to involve the whole school community;
nH
 ave an impact beyond the day itself; it could not just be
a stand-alone day, instead it had to fit in with the school’s
overarching priorities.
The school invited a large number of guests including local
dignitaries (such as the Town Mayor of Bognor Regis), teachers
from local primary and secondary schools, other United
Learning Heads and staff from United Learning central office.
These guests attended a ceremony which was led by the
Head Boy and Girl and Deputy Head Boy and Girl. During the
ceremony, the Principal, David Jones, spoke about his vision for
The Regis School and United Learning Group Chief Executive,
Jon Coles, welcomed the school into the group. He was joined
in doing so by all the staff and students of United Learning
who had all contributed to a special welcome film which was
screened during the ceremony.

When The Regis School joined United Learning in January
2012, United Learning and the school decided to review the
aims and format of the Foundation Days. They felt that this
was particularly important given that many of the new schools
joining the group are now good and improving schools and, as
such, it is more appropriate to celebrate the strengths of the
school rather than to signal a break with the past.
A working group was formed which involved staff from across
The Regis School including members of the Senior Leadership
Team, the Head of the Creative Arts Faculty and the Director of
Specialism. Together with staff from United Learning’s central
office, they reflected on the sort of day they wanted and how
they could best articulate the fact that the school had joined
United Learning.

The guests were then treated to spectacular student
performances including fantastic dance displays and scenes
from the musical ‘Fame’ which had been performed the
previous term. These performances showcased the talents of
the school’s students and aptly set the tone of celebration.
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One of the highlights of the day for both students and staff
was the appearance of Olympian, Alex Danson, who won a
Bronze Medal at the London Olympic Games as part of the
Great Britain Women’s Hockey Team. Alex spoke about how
she had always dreamt of competing in the Games and how
through hard work, commitment and determination she had
made her dream a reality. She was joined by a surprise and very
welcome guest, Paralympic Women’s Volleyball captain, Emma
Wiggs, who also spoke about her experience of the Games.
The presence of both Alex and Emma made The Regis School’s
Foundation Day even more special and their inspirational
speeches added a real sense of occasion to the day.
Due to the size of the school hall, it was not possible for the
whole school to attend the ceremony. Whilst the ceremony was
taking place, the rest of the school spent time in their tutor
bases finding out about United Learning. They were shown
the United Learning welcome film and were introduced to
the group. This gave the students a clearer understanding of
United Learning and the students were excited to learn that
the group comprises students from all over the country. It made
United Learning feel real rather than just a name they hear their
Principal talking about.
To ensure that the Foundation Day was not a stand-alone
day and as a way of actively involving all students, the school
decided to use the day to develop the work it had been doing
to become a UNICEF Rights Respecting School. This is a school
that puts the United Nations Convention on the Rights of
the Child (CRC) at the heart of its planning, policies, practice
and ethos. The CRC ensures young people have the right to
be protected from harm, to be educated, to be healthy, to be
treated fairly and to be heard.

Continuing this theme of rights and responsibilities, during
the ceremony itself, representatives of parents, staff, students,
governors, the local community and United Learning each
signed a pledge in which they committed to support The Regis
School to become an outstanding school.
One of the elements that made the day so successful was
that students were placed at the centre of proceedings as
explained by Head Girl, Saskia Watson:
‘I felt that the day was a real celebration of us becoming part
of United Learning. The signing of pledges by all the groups
who are part of the school made it feel that everyone was
involved in trying to help us become a better place to learn. To
have us, as students, leading the whole ceremony was a huge
privilege. It was great to meet United Learning. It made them
feel real to us all.’
The school successfully met the aims they had set themselves
when they began to plan the day. Describing how the school
effectively celebrated its strengths and articulated its vision
for the future, Diane Willson, Chair of the school’s Local
Governing Body, said:
‘There was such a huge sense of pride which came from all
parts of the community – not only from the school but from
the local community and United Learning as well. There was
no need for rousing speeches, the quiet thoughtful reflections,
the ambitions and the hopes and dreams shared that
afternoon were not only aspirational but truly inspirational.’

Will Knight, Vice Principal of The Regis School,
who led the preparations for the Foundation
Day, said:

Whilst the ceremony was going on, students worked in their
tutor bases to create an ‘I Hope’ cloud in which each student
depicted their right to achieve their ambitions but also their
responsibility to support others in doing so. Amongst the
students’ hopes were ambitions to do well academically, to
make their families proud and to lead successful careers. The
students shared their hopes with the rest of their tutor group
and, as a group, the students decided how they could best
support each other achieve their dreams. The clouds were
collected together and put on display outside the school hall
so that the guests could see all the students’ hopes and
dreams when they came out of the ceremony.

‘What made our Foundation Day so special was that it was
our day. Every aspect of the programme was about our
own students’ hopes, dreams and aspirations and what
we, as The Regis School, want to achieve in the future.’

Following on from the success of The Regis School’s
Talking about this exercise, Year 10 student Louise Granger, said: Foundation Day, all future United Learning Foundation Days
will follow this framework. Commenting on the Foundation
Day, Jon Coles said:
‘It was really good. We talked to people we don’t normally talk
to. We shaped our hopes for the future and recorded them on
‘You have set a new standard for Foundation Days, which I
clouds for all the school to see. We committed to support each
hope we’ll manage to live up to elsewhere!’
other to achieve those hopes.’

For further information, contact Will Knight at wknight@theregisschool.co.uk
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