Technology at Southway Primary School
Southway Primary School, a large 3 form entry school in Bognor
Regis with over 600 pupils on the roll, launched a 1-to-1 iPad
strategy with Year 4 in 2014/15, continuing this approach with
subsequent cohorts so that Y4-6 are now fully involved in the
project. Several lessons were observed across KS1 and 2 in
November 2016 in which varying levels of technology use were
evident.

Notable features
 It is unusual for a Primary school to deploy devices in this
personal model – the children take the iPads home each
night and are responsible for looking after them. To all intents
and purposes, the iPads are ‘theirs’ (legally, they are operated
by the school and owned by the leasing company). Parents
have been very supportive and no instances of bullying/ theft
have been experienced;
 Participation rates are very high - approximately 94% - with
families making a monthly contribution to help meet the cost
of the scheme (around £10, varying based on device choice).
Only a handful of families in each year group choose not to
participate. Their children are able to access a school iPad
during the school day;
 Pupils are highly independent in their use of the devices, both
in terms of their skills and in the level of choice which teachers

give them about how to approach tasks. This is affording the
pupils a definite sense of agency and consequently high levels
of motivation were observed. This is further supported by
this technology’s facility to ‘level the playing field’, allowing
children to gain in confidence and self-esteem by creating
extremely polished work;
 The school and parents perceive several educational benefits
– improvements in levels of literacy principally – based on
the pupils’ enhanced motivation, opportunities to collaborate
and access to rich subject content. Several of the tasks
pupils were carrying out involved group work, with different
children creating different content in various ways, for later
combination. For example, in one Year 6 lesson, one boy was
writing a script about dinosaurs which another pupil was to
voice, whilst a third created the avatar which would appear
in front of relevant images. Another pair of children in Year 5
were collaborating on the separate elements of a book review
using one shared document. In both examples, the children’s
engagement and sense of task ownership was remarkable;
 Teachers are confident in their use of the iPad as an assessment
for learning and teaching tool, sharing their device’s screen
(and pupils’) via the classroom display.

Success factors
 The project has been exceptionally well led by one of the
school’s vice principals, Alex Blackman. Alex feels that there
is enough momentum and a culture of use for the project to
continue in his absence, but it is clear that it would not have
reached its current stage without significant vision, will and
effort. This has resulted in excellent partnership between the
school and parents and the high levels of participation. Alex’s
credibility with staff has supported their engagement with a
challenging change process;
 The ethos of technology-enhanced practice which Alex
propounds is that technology should only be used when it
adds identifiable value over pen and paper. This has helped
teachers to consider learning first and technology second,
and has removed some of the perceived pressure to change/
innovate. A good example was seen in a Year 5 lesson, in
which children were working from a book review scaffold.
Two girls were using this scaffold and looking at specific
sections of other pupils’ exemplar book reviews on a website
via their iPads, whilst they hand-wrote their own reviews,
resulting in a significant enhancement of the original task;
 The school is supported by 1 FTE IT technician and has access
to advice from the United Learning Technology Department
and assistance from technical staff at the co-located The
Regis School when necessary;
 Integration with classroom displays (via Apple TV) and the
wireless infrastructure are good enough to have reached the
‘unremarkable utility’ level;
 A ‘Digital Leaders’ initiative has created further capacity
to support the use of iPads, with two pupils in each class
possessing technical and app expertise so that its teachers
do not need to;
 Collaborative planning time exists for each year group to
identify specific activities where the iPads add value or enable
new approaches that would have previously been impossible.
Alex supported these sessions and also drew upon the
experience of the United Learning technology team to identify
additional activities and support teachers with CPD;
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 Timely, regular and clear parental communication has been a
key factor in achieving the high participation rates. Information
about the 1-to-1 scheme is shared via the school website and
a launch meeting was held with parents to answer questions
and promote scheme take-up. Communication is backed
up by systems that effectively streamline and support the
deployment and ongoing management of the iPads, from
parental payment portals to insurance claims backed by the
iCare scheme.

Ongoing challenges and next steps
 Creating space for the ongoing CPD required to further
support staff confidence, skills and conceptual understanding
of what beneficial use of technology looks like. Like all schools,
accountability measures and inspection preparation are
significant foci which demand the majority of development
meetings/ days;
 Further embedding a culture among teachers of building upon
what is known to be effective, rather than the discrete use of
technology. In one lesson, the objective captured on the board
was about demonstrating the use of a combination of apps,
which showed that the teacher was not necessarily considering
how technology could add value to wider educational
objectives. In other lessons, the LOs were focused on subject
content and skills, and technology was merely one of the tools
pupils were making use of when trying to meet them;
 Adopting a more structured approach to the use of a common
‘app toolset’, whilst preserving the empowering effect of
pupil choice. This requires teachers to be more experienced
in encouraging pupils to make decisions based on the most
appropriate/ effective/ efficient tool for a specific task;
 Further encouraging an ethos of ‘added value’ over ‘wow
factor’, helping staff to become increasingly comfortable
with marginal gains rather than revolutionary transformation.
Working with Puentedura’s SAMR model (1) would provide
teachers with a framework to judge the appropriateness of
using technology for a particular task, as well as considering
when it might be used for learning experiences which are not
possible through other methods.

