
 

Curriculum Sequencing 

KS2 History Case Study 

 
Now that schools have reopened, all pupils – whether in the classroom or remotely – should be following the same curriculum sequence. However, this curriculum 
sequence should look somewhat different to the one followed prior to school closures. These closures will inevitably have created gaps in pupils’ knowledge, and we 
cannot simply continue the curriculum as if these gaps do not exist. Nor can we attempt to reteach everything that was missed at the start of the year; we would forever 
be playing catch up. 
 
In this case study, we’ll share our approach to planning and resequencing our Key Stage 2 history curriculum. We’ll set out the six key steps we took, and share an 
example of what this looked like when we considered a Year 3 unit about Ancient Greece that was taught during school closures. 
 

  



 

1. Clearly identify the specific knowledge that should have been taught in the unit 

This is more than, ‘they missed the Ancient Greece unit’, and you need to be clear about what specific pieces of knowledge should have been taught. 

You should consider both the substantive knowledge (the ‘what’ of the subject, such as key dates, names or events in history) and the disciplinary knowledge (the ‘how’ 
of the subject, such as analysing sources or recognising change and continuity in history). At United Learning, we also consider a third dimension, which we call vertical 
concepts. These are more abstract ideas that are built through a deeper appreciation of the substantive knowledge. In history, our vertical concepts include ‘Power, 
Empire & Democracy’, ‘Quest for Knowledge’ and ‘Community & Family’. 

 

 

 

 

 

 

 

 

As we have for all units, we mapped a 
summary of the substantive and 
disciplinary knowledge and the vertical 
concepts that we will teach in the Year 3 
unit about Ancient Greece. We also set out 
some of the relevant prior knowledge that 
will be explicitly reviewed in the unit. 

  



 

2. Identify the ‘non-negotiable’ knowledge in the unit 

Non-negotiable knowledge is the knowledge that all pupils need to have by the end of the term, year or key stage. Knowledge might be considered non-negotiable if it is: 

A.  Required to access the substantive or disciplinary knowledge, or vertical concepts that is taught in future units. 

In a well-sequenced curriculum, knowledge is built upon across years and key stages. It is important to identify the non-negotiable building blocks of knowledge that 
pupils need to access and understand future content. 

The highlighted sections below show where the knowledge taught in this unit will be required to access content taught in future units. It is important to note that not all 
aspects of knowledge are required for future teaching. For example, pupils will need to know the main Greek gods and their responsibilities as this is built upon when 
teaching religion in Ancient Rome, but it is less important for pupils to know about Greek mythology. Similarly, it is important to know that Greeks built temples to honour 
their gods, but specific knowledge of architectural orders is not required to access future units. 



 

B.  A statutory requirement of the National Curriculum 

If you’re a maintained school or an academy choosing to follow the National Curriculum, you need to consult the statutory content and make sure that pupils do not lose 
any knowledge that is set out there. 

 
 
 
 
 
 
 
 
 
 
 
 
Our year 3 unit is the only place in our 
curriculum where knowledge about Ancient 
Greece is explicitly taught (rather than 
reviewed), and so at least some of the 
knowledge in the unit should be considered 
non-negotiable in order to meet this statutory 
requirement.  
 

 
C.  Important cultural capital, or knowledge to which pupils are entitled. 

Not all of the knowledge we teach in our curriculum is either statutory or an essential building block for future lessons – and every history lead will have grappled with 
deciding what knowledge should be included in the curriculum just because it’s important for pupils to know. This might include the histories of specific minority groups, 
events that have had a particularly profound impact on the local area, or other pieces of knowledge that are essential for pupils to succeed at life. 

This type of non-negotiable knowledge is perhaps harder to identify and justify, but it is equally important and so curriculum leads should spend time considering this 
within the curriculum of their school. 

   

  

Pupils should be taught about: 

▪ Changes in Britain from the Stone Age to the Iron Age 

▪ The Roman Empire and its impact on Britain 

▪ Britain’s settlement by Anglo-Saxons and Scots 

▪ The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor 

▪ A local history study 

▪ A study of aspect of theme in British history that extends pupils’ chronological knowledge beyond 1066 

▪ The achievements of the earliest civilisations – an overview of where and when the first civilisations 
appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; 
The Shang Dynasty of Ancient China 

▪ Ancient Greece – a study of Greek life and achievements and their influence on the western world 

▪ A non-European society that provides contrasts with British history – one study chosen from: early 
Islamic civilisation, including a study of Baghdad c. AD 900; Mayan civilisation c. AD 900; Benin (West 
Africa) c. AD 900-1300. 



 

3. Decide when this non-negotiable knowledge should be reviewed and retaught where necessary 

Across UL Primary, we did not want to reteach knowledge in full ‘recovery’ units at the start of the year; this approach makes it difficult to effectively teach a class where 
some pupils engaged with remote teaching and gained secure knowledge, and some pupils had not engaged at all. In addition, we would always be playing catch up, and 
the rest of the year’s curriculum would be affected. 

Instead, we decided to review – and reteach where necessary – discrete pieces of knowledge in the most relevant places in our existing curriculum sequence. 

 

The Year 4 unit on Ancient Maya also teaches pupils to 

identify similarities and differences between two historical 

periods: Ancient Greek and Maya civilisations. It is 

therefore important for pupils to be taught sufficient 

knowledge about the Greeks to enable these comparisons. 

Our Year 5 Quest for Knowledge unit reviews Ancient 

Greek science and philosophy, and builds on this with 

developments made by Isaac Newton and the Royal 

Society. Knowledge of Aristotle’s and others’ 

philosophy can be reviewed and retaught sensibly here. 

In this Year 5 unit, pupils learn about different 

ways that rulers (Romans in Britain) can 

legitimise power, which includes ‘institutional 

power’. This knowledge can therefore be 

reviewed and retaught if needed in this unit.  



 

 

4. Assess whether this non-negotiable knowledge is secure 

We should not assume that all knowledge taught remotely is not secure; the EEF’s research summary suggested that high-quality remote lessons can be effective. It is 
therefore important to assess pupils’ knowledge, and see exactly what content does, and does not, need to be retaught. 

Rather than undertake long assessments of all the non-negotiable knowledge that was missed in one go, we assess it at the start of the most relevant unit. We do this 
through short, simple pre-learning quizzes. 

 

  

The pre-learning quizzes assess all the relevant prior knowledge 

that is needed to access the unit, regardless of when it was first 

taught. For example, pupils should recall from the spring term 

of Year 3 that the Ancient Egyptians wrote in hieroglyphics; in 

this unit they will be taught that the Ancient Maya had their 

own hieroglyphs and system of writing. 

The quizzes make clear where content was taught remotely, 

and highlight to teachers where they need to pay particular 

attention to whether pupils’ knowledge is secure. 

https://educationendowmentfoundation.org.uk/covid-19-resources/best-evidence-on-supporting-students-to-learn-remotely/


 

 

5. Decide how you will sequence this insecure, non-negotiable knowledge within the unit 

Once you’ve understood where the gaps are in pupils’ non-negotiable knowledge, you will need to think about how to reteach this knowledge. This will need to be 
different, depending on how many pupils in your class have these gaps. 
 
If a small number of pupils in your class are not secure in the required knowledge, you can make individual interventions. 
 
This may include small-group interventions from you or your TA, before or alongside your original sequence of lessons. An alternative approach is to take the remote 
teaching resources from the summer term, and set elements of these as homework for some pupils. Now most pupils are back in school, they tend to engage much more 
with remote teaching! We used Microsoft Sway to deliver our remote teaching over the summer term: see this webinar for further information, and an example History 
Sway teaching architecture in Ancient Greece. 
 
If most pupils in your class are not secure in the required knowledge, you should consider how and when to teach it to the whole class. 
 
In many cases, there will be sufficient time to simply add a lesson at the start or during a unit (we plan all our units across six lessons, and so seven- or eight-week half 
terms create this flexibility). In these instances, discrete lessons can reteach the specific pieces of non-negotiable knowledge, and the unit sequence can continue 
relatively unchanged. 
 
In other cases, there will be too much knowledge or not enough time to simply add lessons into the unit sequence. In these cases, you will likely need to shorten the 
original sequence by again considering the non-negotiable knowledge in the unit (see step 2), and make teaching this the priority. 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://unitedlearning.org.uk/remote-teaching-primary
https://sway.office.com/T3Dgh17UGRir10b4?ref=Link
https://sway.office.com/T3Dgh17UGRir10b4?ref=Link


 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

We considered the content of the Ancient Maya 

unit, and decided that Ancient Maya science and 

technology did not constitute non-negotiable 

knowledge. We therefore removed this content 

to make time to reteach the non-negotiable 

knowledge that was not secure from Year 3 

summer term. 

Non-negotiable disciplinary knowledge for this unit included identifying similarities and differences 

between two historical periods. Removing the ‘Quest for Knowledge’ content gave us time to explicitly 

teach this, while also allowing time to teach (rather than simply review) substantive knowledge about 

the Ancient Greeks in individual lessons.  



 

6. Continue to assess pupils’ knowledge and re-sequence the curriculum where needed 

Don’t assume that completing steps 1-5 means you are finished! There might be gaps in pupils’ knowledge that you were not anticipating (an extended summer holiday 
may mean pupils cannot recall things taught prior to school closures), or it might take longer for you to reteach particular pieces of knowledge and the sequence needs 
amending further. 
 
Continue to review and assess pupils’ knowledge; continue to prioritise teaching the non-negotiable knowledge; and continue to make small adjustments to your 
curriculum sequence as needed!  


